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3AYEM MNPENMOOABATEIIO
BKNMIOYATb NMPOBJIEMATUKY
NMPAB YENOBEKA B YPOKWU AHITIMUCKOIro?

Cerop,Hﬂ nogaensowee OONbLUMHCTBO NpenofaBaTeniet BUAUT CBOK
MUCCUIO HE TOMbKO B NPeaoCTaBNeHUN yyaluMmcs npeaMeTHbIX 3HaHUN,
HO 1 B hOpPMMPOBAHUM OMpeaeneHHbIX MeTanpeaMeTHbIX YMEHUN, a Takke
B BOCMUTAHUM TEX UMM WHbIX Ka4yecCTB IMYHOCTU. 3HaunTerbHasi 4acTb
yuuTenen ysepeHa B TOM, YTO UM He crielyeT OTKa3blBaTbCH OT peLUeHUs
3agay BocnutaHus. lNMpaBga, npu NpoBefeHUM YPOKOB 3TW 3ajayu, Kak
npaBuno, yXOAAT Ha 3adHW/A NnaH, TO ecTb YhyckawTca M3 Buaa npwu
NNaHUPOBAHUN KOHKPETHbIX 3aHATUW, a OCHOBHOE BHUMaHWe yaensietcs
nepegayve 3HaHun. MNMpu 3TOM BCce 0ObIMHO cOrnallakTcs, YTO BOCMUTaHUE
NnLWb cpeacTBamMu BHEYPOUHOW AesATeNbHOCTY SABMsieTCs Heah(PEKTUBHBIM.

3ameTum, 4TO HOBble 0OpasoBaTenbHble CTaHAAPTbl OPUEHTUPYIOT LLIKOSY
Ha [OCTMXEHME BrOSIHE KOHKPETHbIX pe3ynbTaToB Mo (hOpMMPOBAHUIO
rpaxgaHckmx kayects ydawmxcs. Lupokue pamkm ®IOC BknovaoT B
cebs OCBOeHME yvalMMUCA TYMaHUCTUYECKUX LEHHOCTEN, coumanbHbIX
HOpM, hOPMUPOBaAHME TPaKOAHCKON OTBETCTBEHHOCTU WU MHOroe apyroe.
PelweHuve 3Tnx 3agay He OMKHO BO3naraTbCs TOMbKO Ha yuuTenemn nctopuu,
06LLIECTBO3HAHMS U NpaBa; UX OOJMKHbI pellaTe BCe pabOTHMKM LUKOSbI.

MHOCTpaHHbIN A3blK, B YaCTHOCTW, aHIMIUNCKUN, — 3TO YHUKambHbINA
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npeamMeT, KOTOpbi [aeT MakcumarbHble BO3MOXHOCTU [ONs pasBUTUS
He TOMbKO pauMOHANbHOW, HO W 3MOLMOHANBHOW CTOPOHbI NMYHOCTU
yyalerocs. He crnegyeT HeOooLeHWBaTb U BO3MOXHOCTU (DOPMUPOBAHUS
Ha ypoKax aHrMMUINCKOro A3blka r'yMaHUCTUYECKUX LIEHHOCTEN, B TOM Yuche
TONEPaHTHOCTW, YyBaXeHusl npaB 4YernoBeka. [lOCTpoeHMe  LUKOMbHbIX
KYPCOB aHITIMINCKOro $A3blka C YYETOM MPUHUMNA WHTEerpauuv nos3sonmT
NOBbICUTbL MHTEPEC K MPEeAMETY, aKTUBU3NPOBATbL OEATENbHOCTb YYallMXcst
Ha 3aHATUAX, a Takke CJOoPMMPOBaTb LEMOCTHOE MUPOBO33PEHME,
COOTBETCTBYHOLLEE COBPEMEHHOMY YPOBHIO pa3BUTUS 06LLIECTBA.

MoxeT ObITb, KOMY-TO MOKa)KeTCsi YTOMMel BOCMUTaHME YBaXKeHus K
npaeaMm 4Yernoseka B Poccum B yCnoBusIX BCEM W3BECTHOrO MPaBOBOIoO
Gecnpenena. B To e Bpewmsi, ecnv HMYEro He MpeanpuHMMaTh, TO Mbl
obpeyeHbl BEYHO XWTb B Takom obLiecTse. Kaxapli, AaXe He3HaUYUTENbHbIN
Liar B U3bpaHHOM HaMun HanpasneHun, GyaeT nocTeneHHo NpubnuxaTb Hac
K >K13HM B Bornee cnpaBeanuBoi 1 YenoBevHow cpeae.

[aHHoe mMeToaMyeckoe Mocobue CoaepXWUT pa3paboTkM psiga YpPOKOB,
KOTOpble MO3BOMNAT YYNTENO UHTErpMpoBaTbh TEMaTKKy NpaB YerioBeka B
npenofaBaHWe aHITIMACKOro SA3blKa.

MNpaBa u4ernoBeka SBMASIOTCA BaXHbIM KOMMOHEHTOM T[PaXKOaHCKOro
obpasoBaHUsi, OHW MOTYT W OOMKHbl ObiTb TOM LIEHHOCTbIO, HA KOTOPOWM
GasupyeTcs CoBpeMeHHoe 06LLIECTBO, MOITOMY XenaTernbHO BKIoYaTb X B
pasHble LKOIbHbIe NMPeaMeThI.

LleHTp rpaxaaHckoro o6pa3oBaHns 1 NpaB YerioBeka yxe usaan nocoous
No MHTerpauun NpoGneMaTuki npae YenoBeka B NpernogasaHne UCTOpuUN,
nuTepaTypbl, Bronornm, MHopMaTUKK, reorpacdum.

Mcnonb3oBaHve NpeanoXeHHbIX MeToanyecknx MaTepuarnos OacT BO3-
MOXHOCTb M NpenogaBaTento aHrMUICKOro $A3blka Ha CBOMX 3aHATUAX
pelwaTb BoCNWTaTemNbHble 3adayn, aKkTUBHO OPMUPYS  TPaXKOaHCKYo
KOMMETEHTHOCTb Y4allMXCS.

Haunbonbluine BO3MOXHOCTHU NHTErpaummn npo6nemaT|/||<M npae 4YerioBEKa B
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KypC aHIMMNCKOro A3blKa, Ha HaL B3rnsag, npegocTaBnAal0T CTpaHoBeAYECKNE
pas3genbl. Kak nokasbiBatoT npencrtaBrieHHbIe p83pa60TKI/1 3aHATUI, Takne
3aa4vyn MOXHO peLlaTb Aaxke npm 0CBOEHNUN rpaMMaTUKK, HO onpeaenAarouim
Bcerga 6y,1:|,eT CTpeMIeHne K 3ToMy camMoro npenogaBsarens.

KoHeuHO, B WKonax c yFJ'Iy6J'IeHHbIM N3y4yeHnem aHIMUNCKOro s3blka,
y4unTbiBas obbem KypCa, Yy4duTeno nerye BKMK4YaTb npeanaraemMyro
I'IpOGJ'IeMaTMKy B CBOW 3aHATUA, HO U B o6u.|,eo6pasoBaTeanb|x LLKONnax
[0CTaToYHO BO3MOXHOCTEN Ans nogobHoM NHTErpauunn.

OnbIT npenogaBaHuA npaB 4YerioBeka MNnokKa3blBa€T, YTO npeanaraembie
mMeTogosiorm4eckne 1 MeToamndeckme npuHUnnbI |/|36paH|=| npaBuUIibHO: OHU
peanu3dyemMbl Ha NpakTuke, a y4dutend BuaAT oThaady OT CBOWUX YPOKOB.
rlO,D,pOCTKOB BCeraa yBJrieKkaloT akKTUBHblIE d)OprI o6yquM;|. HeTt comHeHus,
4YTO M CaMuUX nefaroroB ysrnedyeT npenogaBaHuMe, OPUEHTUpPOBaAHHOE Ha
OCBOEHWE LiEHHOCTEN npas 4enoBeka, U TeM CaMblM OHM CMOryT BHECTU
CBOW BKIag B q)OpMMDOBaHMe r'YMaHMCTUYECKOro MMpOBO33PEHNA MOJIOAObIX

POCCUSIH.

A.B. Cycrnoe



C.N. CuBkoBa
lNepmb

YTO TAKOE NPABA YEJIOBEKA?

WHAT ARE HUMAN RIGHTS?

|. MosicHuTenbHasA 3anucka

MecTo 3aHATMA B 0OpasoBaTenbHON NporpaMmme

B wkonax ¢ yrnybneHHbIM U3y4eHWeM aHrMACKOro A3blka 3aHATMEe MO-
XeT BbITb MCMONb30BaHO B nporpamme no y4ebHuky «Spotlight 10 knacc»
Module 1 “Strong Ties”, nodpasdesn: «Citizenship across the curriculumy,
unu B nporpamme no y4ebHuky «Starlight 11 knaccy», Unit 3 “Rights”, nodpas-
Oen 3.13 «Curricular cut: Human rights». B obLieobpasoBaTensHon Lkone
3aHSATUE MOXET NMPOBOAUTLCS B pamkax pakynbTaTUBHBIX UMU SNEKTUBHBLIX
KypCOB aHrnumnckoro gasblka B 9—11-x knaccax. [NpeanoxeHHbli maTepuan
MOXET TaKKe UCMONb30BaTbCS B TEYEHNE CEPUM 3aHSATUN.

Bpems 3aHatus: 60 MuH.

3apauu:

pasBUTVE KOMMYHUKATUBHBLIX YMEHWI LLKOMNbHUKOB;
pasBuTE YMeHUn paboTaTtb C nHopMaumen;
pasBUTUE KPUTUHECKOTO MbILLMIEHWS;

pasBuTNE YMeHWI paboTaTb B KOMaHAe;
dhopMrpoBaHNE NEKCUYECKUX HABLIKOB.

3aHATMEe HauerneHo Ha JOCTwbkeHue chnegyioumx pesynbtatoB Proc
cpenHero (nonHoro) obuiero o6pa3oBaHns:

JIluyHOCMHBIX:

- hopMMpOBaHUE FpaKgaHCKOM MO3ULMK Kak aKTUBHOMO U OTBETCTBEHHO-
ro YrieHa poccuiickoro obLlecTBa, 0CO3HaLLENO0 CBOW KOHCTUTYLMOHHbIE
npaBa 1 0683aHHOCTM, OCO3HAHHO MPUHUMAIOLLErO TPaAULMOHHbIE HaUK-
OHarbHble 1 0bLLeYerioBeYeckne rymaHncTMYeckme n gemMmokpaTmyeckme
LeHHOCTH.



MemanpedmemHbix:

dopMMpoBaHME YMEHUST NPOOYKTUBHO ObOLIATbCS U B3aMMOAENCTBOBATb
B Mpouecce COBMECTHON AeATeNbHOCTW, Y4YUTbIBaTb MO3ULMUW OPYrvX
YYaCTHUKOB AeATENbHOCTU, 3P (EKTUBHO pa3peLuatb KOH(PIMKTEI;
dopMMpOBaHME YMEHUS SICHO, FIOTMYHO M TOYHO M3naraTb CBOK TOYKY
3peHuns, NCMNosb30BaTh afeKBaTHbIE S3bIKOBbIE CPeACTBa.

lNpedmemHsbix:

dopmMnpoBaHMe KOMMYHUKATUBHOW MHOSI3bIYHOW KOMMETEHUUN, Heobxo-
OUMOW NSt yCnewHow couuanusaumMm u camopeanusaumm kKak UHCTpY-
MEHTa MEXKYINbTYPHOTO OOLEHUST B COBPEMEHHOM MOMMKYIbTYPHOM
Mupe.

O>|<v|uae|v|b|e pe3ynbTaTthl 3aHATUA

lNpedmemHebie:

yyalmecs NCnorb3yoT HOBYHO Y aKTUBU3MPYIOT paHee N3yYeHHYHo NeKCu-
Ky B peuu;

yyvauwmeca agekBaTtHO BOCMNPUHUMAKOT peydb ydynTend M OOAHOKINAaCCHUMKOB
no obcyxgaemom Teme.

MemanpedmemHsie:

yyaimecs 060CHOBLIBAKOT CBOK TOYKY 3pEHUsI, MPUBOAS NPUMEPDI;
yyalmecs opraHn3oBbIBalOT 3dEKTUBHOE y4ebHOe COTPYQHUYECTBO U
COBMECTHYIO AeSTENBHOCTbL B Napax v rpynnax;

yyalimecs NpUHMMatoT yq4acTue B 00CYXXOEHMM, BbIpaXakT CBOE MHEHNE,
YyYuUTbIBas MHEHUE OPYrMX y4aCcTHUKOB.

JluyHOCMHBIE:
yyalumecs: CousmMepsitoT CBOM MOCTYMKU C HPABCTBEHHBLIMU LLEHHOCTAMMN.

O6opynoBaHue 1 Matepuanbi:
HOyTOYK, NPOeKTop, pasgaToyHbii MaTepuan (Appendix 1-7).

Jlutepatypa 1 nHopmMaLMOHHbIE PECYpPCbl

depepanbHbI rocyaapCTBEHHLIN 06pa3oBaTeNbHLIN CTaH4APT CPEOHErO
(nonHoro) obuwiero obpasoBaHusa (ymeepxoeH npukazom MuHobpHayKu
Poccuu ot 17 masa 2012 r., Ne 413).

The Universal Declaration of Human Rights (http://www.un.org/en/
universal-declaration-human-rights/I; http.//www.youthforhumanrights.org.
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- Compass. A Manual on Human Rights Education. Council of Europe, 2012.
- MNMpaBa venoseka: Metoguka npenogaBaHusa B wkone (9—11 knaccol).
W3ga. 4-e. NMepmb, 2008.

Il. Active Vocabulary

Right npaso
Freedom cBoboga
Duty 06513aHHOCTb
Equality paBEHCTBO
Persecution npecnegoBaHne
to interfere BMeELLMBATLCS
Torture noaseprartb MbiTkam
Discrimination OncKpuMMHaums
to guarantee rapaHTMpoBsaTtb

lll. Procedure

1. Eliciting

The class should be split into groups of 4—5 students for their work. Stu-
dents are given the hand-out: Active Vocabulary (Appendix 2) and Summary
of the Universal Declaration of Human Rights.

To help the students predict what the theme of the lesson is, Teacher asks
them to complete the sentences written on the board / in the flipchart (What
are the missing words? — Human rights).

... are held by all persons equally, universally and forever.

... are universal: they are always the same for all human beings every-
where in the world.

... are inalienable: you cannot lose them as you are a human being.

... ho-one can take away any of them because it is ‘less important’ or
‘non-essential’.

... reflect basic human needs.

Then, in their groups, the students have to think of a definition of the word
‘right’. (A possible answer might be “Something that you are officially al-
lowed to do”).



2. Scanning reading of the Preamble
Teacher’s possible questions:
a) What kind of text is it? (Students: It looks like a document. Judging by its
format, it might be a declaration. Etc.)
b) What words are repeated in it? What are the key words that express its
main ideas?
Human rights
Fundamental freedoms
Equal rights
For all peoples and all nations
Universal
International
Protected by law, etc.

3. Introducing and practicing vocabulary
Teacher asks Students to match the words and their definitions according
to Appendix 3. Keys: 1c, 2e, 3h, 4b, 5a, 6j, 7d, 8g, 9i, 10f

Then Teacher asks students to complete the sentences using the words
(Appendix 4).

Keys: right, interfering, freedom, freedom, discrimination, violates, duty,
persecuted, guarantee, equality

4. Role Play “Discovering a new land”

Students receive a hand-out (Appendix 5). Each student is a member of a
group of explorers coming to a new land that is uninhabited. Each student is
to think of 3 essential rights that a citizen of this land ought to have. Then Stu-
dents put forward their ideas. (Pyramid discussion).

Each group should decide what to call a new country and select ten most im-
portant rights from those that were suggested. The ‘rights’ should be written on
the board under the name of the country. All the groups together choose those
that were written several times and rank them according to their importance.

5. Discussion (as a whole class)

Teacher asks questions:

Do you approve of the list of rights?

Have you changed your mind about the importance of a particular right in
the course of the role play?
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Would the quality of life in the country change if some rights were exclud-
ed? How?
Would you like to add some additional rights to the list?

6. Group work: Reading for specific information

Students compare the text of Declaration and the list of the ‘rights’ creat-
ed by them, comment on them using the new vocabulary, speculate about
which rights / types of rights are the most important ones.

7. The Rights Bingo game (a mingling activity)

Students walk about the classroom asking one question from the card
(See the sample — Appendix 6) of each classmate. A different student should
answer each question. The student’s name should be written in the space
provided. Some brief notes about the answer should be also written down.
The person who has got names and answers in each box shouts, ‘Bingo’.
The questions dealing with the personal experience of the students and their
families make the students aware of the importance of the theme. The num-
ber of the cards should be equal to the number of Students.

8. Discussion after the game

Teacher asks Students to share the answers they received. Some key
words may be written on the board. Possible questions:

Which questions were the hardest to answer? Why?

Which questions were the most controversial? Why? Etc.

9. Feedback: “What are human rights?”

Complete the riddle with the words given below (Four words are not
given).

Rules, judges, nature, armor, spirit, respect, to disagree, emotions, to recognize

“Human rights are like ...: they protect you; they are like ..., because they
tell you how you can behave; they are like ..., because you can appeal to
them. They are abstract — like...; and like ..., they belong to everyone and
they exist no matter what happens.

They are like ..., because they can be violated; and like the ..., because
they cannot be destroyed. Like time, they treat us in the same way — ...
and poor, old and ..., white and ..., ... and short. They offer us ..., and they
charge others with ... . Like goodness, truth and justice, we ... about their
definition, but we ... them when we see them.
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(In their groups, the students are selecting the appropriate words and
comment on their choice).

Keys:

“Human rights are like armor: they protect you; they are like rules, be-
cause they tell you how you can behave; they are like judges, because you
can appeal to them. They are abstract — like emotions; and like emotions,
they belong to everyone and they exist no matter what happens.

They are like nature, because they can be violated; and like the spirit,
because they cannot be destroyed. Like time, they treat us in the same way
—rich and poor, old and young, white and black, tall and short. They offer
us respect, and they charge others with respect. Like goodness, truth and
justice, we disagree about their definition, but we recognize them when we
see them.

Teacher asks Stu-
dents: Does the riddle [§
explain the essence [N
of the ‘human rights’?
What literary device
helps us better under-
stand its meaning? |
Which comparison do g
you find the most pre- §
cise? Give your rea-
sons. Could you give B==.
your own definition of what human rights are? Etc.

It is important to help Students make a conclusion about the inalienable
and universal character of the rights and the significance of Declaration that
proclaims them.

10. Homework
Students may choose one of the two tasks which could be done individu-
ally or in groups:
- ‘Human Rights’ Calendar (Choose the most important dates connected
with the human rights protection)
- ‘Fighters for Human Rights’ (Computer presentation about any fighter for
human rights, like N. Mandela, M. Luther King, E. Ginsburg, etc.)
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Appendix 1
Active Vocabulary

right npaso
freedom cBoboga
duty 06513aHHOCTb
equality paBEHCTBO
persecution npecrefoBaHune
to interfere BMeELLMBATLCS
torture noasepratb MblTKkam
discrimination OncCKpuMMHaums
to guarantee rapaHTupoBsaTtb

Appendix 2

Match the words and their definitions

1. Right a) to treat someone cruelly or unfairly over a period of time
2. Freedom b) a situation in which people have the same rights

3. Duty c) something that you are legally or officially allowed to do
4. Equality d) a cruel act of hurting someone

5. Persecute

e) the right to do what you want without being controlled or
restricted

6. To interfere

f) to do something against an official law or principle

7. Torture

g) treating a person or group differently from another in an
unfair way

8. Discrimination

h) something that you have to do because it is legally right;
obligation

9. To guarantee

i) to promise to do something or to promise that something will

happen

10.To violate

j) to try to influence a situation that you should not be involved in
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Appendix 3

Complete the sentences using the words
Women fought very hard for the ... to vote.
The USA was accused of ... in China’s internal affairs.
There was a huge party at the Berlin Wall as East Germans celebrated

their ...

Now, people in Russia have the ... to practice whatever religion they like.
Nelson Mandela fought for freedom from race ...

The media regularly ... people’s privacy.
Local authorities have a ... to keep the streets clean.
Political opponents of the regime may be ...
The Constitution ... the men and women the right to ...

Appendix 4

Discovering a new land
You are a member of a group of explorers coming to a new land that is
uninhabited. To start there a happy and prosperous life, you should think of
3 essential rights that a citizen of this land ought to have. Put forward your

ideas.

As a group, decide what to call a new country and select the ten most im-
portant rights from those that you all suggested. Give your reasons.
On the chalkboard / in the flip chart write the name of your country and the

list of the rights.

Appendix 5

“Bingo!” card (a sample)

The name of a document
that proclaims human rights

A special right all
children should have

A violation of the right to life

A right sometimes denied to
women

An example of
discrimination

A right denied to some
people in your country

Someone who fights for
human rights

One of the
characteristics of
human rights

A human right that has been
denied to you personally or
one from your family
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T.B. TykmaueBa
Wxeesck

NMPABWUJIbHO J11 Bbl MTOHUMAETE NPABA YEJIOBEKA?

GETTING HUMAN RIGHTS STRAIGHT

|. MosicHuTenbHasA 3anucka

MecTo 3aHATMA B 0BpasoBaTenbLHON NporpaMme:

3aHsaTne MoXeT OblTb MCMOMNBb30BaHO B MporpamMmme no yy4ebHuky «Spot-
light 10 knacc» Module 1 “Strong Ties”, nodpasdes: «Citizenship across the
curriculum», nnuM B nporpamme no y4ebHuky «Starlight 11 knacc», Unit 3
“Rights”, nodpasden 3.13 «Curricular cut: Human rights».

Bpemsa 3aHatua: 90 MuH. (2 ypoka)

3agayu:
- pasBUTME KPUTUYECKOTO MbILLIMIEHNS,

- pasBuTME MHPOPMALMOHHOM KOMMETEHLNN;

- COBEpLUEHCTBOBaHME YMEHUIN ayaMpOBaHuUs C M3BredYeHnem Heobxoau-
MOW MHpopMaLmm;

- pacLuMpeHue fneKkcuyeckoro 3anaca no obLLecTBEHHO-NONMUTUYECKON Te-
MaTuKe.

3aHAaTMe HaueneHo Ha OoCTMKeHue crneayolmnx pesynstatos Proc
cpenHero (NonHoro) o6pasoBaHuUs:

lNpedmemHsbix:

- chopmumpoBaHME KOMMYHUKATUBHOW MHOSI3bIYHOWM KOMMETEHLMUM, HEOOXO-
OUMOV NSt yCMewHoW coumanusaumMm u camopeanusaumm Kak MHCTPY-
MEHTa MEXKYIbTYpPHOrO OOLLEeHNss B COBPEMEHHOM MOSIMKYNbTYPHOM
Mupe;

- chopmumpoBaHMEe YMEHUSI UICMONBb30BATb MHOCTPAHHBIN S3bIK Kak CPeacTBO
ONns nonyyeHust MHopMaLMn N3 MHOS3bIYHBIX UCTOYHUKOB B 06pa3oBa-
TellbHbIX N CaMOO6pa3OBaTeJ'IbeIX uensax.
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MemanpedmemHbix:

dopMMpoBaHME YMEHUST NPOOYKTUBHO ObOLIATbCS U B3aMMOAENCTBOBATb
B Mpouecce COBMECTHON AeATeNbHOCTW, Y4YUTbIBaTb MO3ULMUW OPYrvX
YYaCTHUKOB AeATENbHOCTU, 3P (EKTUBHO pa3peLuatb KOH(PIMKTEI;
(hopMUPOBaHNE HaBbIKOB NMO3HaBaTENbHON, y4ebHO-MCCnenoBaTeNbCKO
N NPOEKTHON AeATEeNbHOCTW, HaBbIKOB B paspeLueHun npobnem; cnocob-
HOCTVM WM TOTOBHOCTM K CaMOCTOSITENIbBHOMY MOWCKY METOOOB peLleHus
NpaKkTUYeCKMX 3agay, NPMMEHEHMIO pa3nnMYHbIX METOAOB NO3HAHWS;
(hOpMUPOBaAHNE YMEHMUS SICHO, NOTMYHO U TOYHO M3naraTb CBOK TOYKY
3peHUst, NCMOJb30BaTh afeKBaTHbIE A3bIKOBbIE CPEACTBA.

JludHOCMHBIX:

dopMMpoBaHME FPakOaHCKOM MO3ULMK KaK aKTUBHOIO U OTBETCTBEHHO-
ro 4rieHa poCCUMCKoro obLecTsa, OCO3HALLEro CBON KOHCTUTYLIMOHHbIE
npaeBa 1 0683aHHOCTY, YBaXKaloLero 3akoH U NpaBonopsiAok, obnagato-
Llero 4yBCTBOM COBCTBEHHOIO JOCTOMHCTBA, OCO3HAHHO NMPUHMMAIOLLIETO
TpagULUMOHHbIE HaLMOHanbHbIEe U 00LleYenoBeyeckme ryMaHUCTU4eckmne
N JeMOKpaTUYeCKMe LLIEHHOCTY;

dopMMpoBaHME MMUPOBO33PEHUS, COOTBETCTBYIOLLEIO COBPEMEHHOMY
YPOBHIO Pa3BUTUS HayKMm U OOLLECTBEHHOW MPaKTWKX, OCHOBAHHOIO Ha
ananore KynbTyp, a Takke pasnnyHbix opm 06LLECTBEHHOIO CO3HaAHUS,
OCO3HaHWe CBOero Mecrta B MOSIMKYNbTYPHOM MUPE;

dopMMpoBaHME HaBbIKOB COTPYAHMYECTBA CO CBEPCTHWUKaMW, OETbMU
Mnaglwero Bo3pacTa, B3pocibiMi B obpasoBaTenibHOW, OOLLECTBEH-
HO-Mone3Hon, y4ebHO-MCCrnenoBaTenbCKON, NPOEKTHON U APYrUX BuAaax
NEeATeNnbHOCTMW.

Oxupaemble pesynbTathbl 3aHATUS

lNpedmemHsbie:

yyalymecs CMoryT UCMOMb30BaTh B CBOMX BbICKa3bIBaHNSAX OCHOBHYH JEK-
CWUKYy NO JaHHOW TeMme;

yyalimecs CMOryT HasBaTb HEKOTOpble cTaTby U3 [leknapaunu npas ye-
noseka;

yJyalyuecs cMOryT Ha3saTtb rpynnbl Npas, BXOAsWwmx B [Jeknapauuto.

MemanpedmemsHbie:

yyalumecs CMoryT AaTtb OnpeaeneHne noHATUIo «npasa YeroBekay;
yyalumecs cMoryT u3Bnedb Heobxogumyto mHopmauuo ns tekcta fe-
Knapauuu npas YenoBeka 1 U3 BUAEOKNUMA O NpaBax YenoBeka;
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- yyalmecst CMOryT NIOrMYeckn BbICTPOUTL CBOE pacCyXAeHUE Mo TEME;
- yyauimeca CMOoryT Bblpa3uTb CBOKO TOYKY 3peHUA U apryMmeHTUpoBaThb ee
B rpynnoBow pabore.

JluyHOCMHbIE!

- yyalmecsa CMoryT B3aMMOAENCTBOBAThL B rpynnax, peLlas nocTaBneHHbIe
3agauu;

- yyawuecs cMoryT obbsCHUTL HEOOXOAMMOCTbL AN obwecTBa npas ye-
noBeka.

O6opynoBaHue 1 Matepuanbi:
- HOyTOYK, NpOEeKTop, pa3gaTtoyHbin matepuan (Appendix 1, 2, 3).

Jlutepatypa 1 nHopmMaLMOHHbIE PECYpPCbl

1. D. Shiman & K. Rudelius-Palmer, Economic and Social Justice: A Human
Rights Perspective. Minneapolis: Human Rights Resource Center, Uni-
versity of Minnesota, 1999.

2. Thinking Rights: school resource pack for ages 11-16, UNICEF UK, 2009.

3. The Human Rights Education Handbook, topic book 4, University of Min-
nesota, 2000.

4. Human Rights video clip: https://www.youtube.com/watch?v=kbul3hxYGNU

5. http://www.un.org/ru/universal-declaration-human-rights/

6. http://www.amnesty.org

Il. Active vocabulary

Asylum Yéexuuie

Dignity YyBCTBO COGCTBEHHOMO AOCTONHCTBA

Innate BpoxgeHHbIn

Inalienable HeoTbemnemsble

Indivisible Hepenvmbin

Exile M3rHaHue, BbICbIfiKa U3 CTpaHbl

Interdependent Baanmosasncumble

Remedy by competent tribunal BoccTaroBneme B npasax
KOMMETEHTHBIMU CyAamu

Persecution lMpecnenosaHue, roHeHne

Universal Bceobuwmin, noBceMecTHbIl
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lll. The Procedure

1. Human Rights for a New Planet (brainstorming, group work).

Students are divided into some groups of 4-5 people.

Teacher tells them breaking news: scientists have discovered a new plan-
et and it has everything needed to sustain human life! No one has ever lived
there before. There are no laws, no rules, and no history. You will all be
settlers here, and in preparation your group has been appointed to draw up
the bill of rights for this all-new planet. You do not know what position you
will have in this country.

Each group should give this new planet a name and decide on ten rights
that all the group members can agree upon.

Each group of Students presents its list. As they do so, make a “master
list” that includes all the rights the groups mention, combining similar rights.
Alternatively have “ambassadors” from each group derive a master list.

Once the “master list” is ready, Students are to discuss it (e.g., what would
happen if some rights were excluded? Have any important rights been left
out?).

2. Dispel the myths about Human Rights (Questions and answers;
group work with the worksheets and cards).

Teacher asks Students if such list of Rights exists in our world. What is
its name? When and why was it written and ratified by many countries? Ask
them to name some of the Articles they remember from the UDHR.

Students are to define the concept of the Human Rights. Teacher may
write down some good ideas on the board. Tell Students that they will get
back to the meaning later when they gather enough information to give a
comprehensive definition of Human Rights as there are a lot of myths around
Human Rights and we should prove that they are myths or dispel them.

Teacher puts a sign reading “agree” on one side of the room and “dis-
agree” on the other and asks Students to imagine a line running between
the ‘agree’ and the ‘disagree’ signs. This activity requires space in which
students can move around. One by one the students read out a statement
on the statement sheet (See Appendix 1). Each time Students are to stand
along the line in accordance with the extent to which they agree or disagree
with the statement.

While Students are standing on the line, Teacher asks a few of them to
explain why they chose to stand where they did. Then Teacher proposes
Students to discuss the main issues raised by this activity as a whole class.
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Next, Students are to get back to the groups. They receive handouts. A
sheet of ‘statements’ (See Appendix 1) and a set of ‘explanation’ cards (See
Appendix 2). Teacher clarifies the meaning of such words as ‘inalienable’
and ‘universal’ and asks the groups to match the explanations with the cor-
rect statement.

Then, Teacher checks the activity results and discusses any issues that
arise.

3. Linking Rights to the UDHR (watch the video clip, note taking,
match the rights of the UDHR and the New Planet’s Rights; group dis-
cussion).

Teacher tells Students that they are going to watch a short video about
the main principles of Human Rights. While watching, they should take notes
about these main principles and 3 dimensions of the Human Rights. Elicit the
meaning of the words: dignity, innate, indivisible, and interdependent.

Teacher should stop the video at 3.40 as all the necessary information is
given in the first part of the video clip.

After watching, Students can share the answers in groups and then with
a whole class.

Teacher reminds Students about Rights they have written for a new plan-
et, hands out a sheet with the Universal Declaration of Human Rights (See
Appendix 3), asks them to read a couple of articles to illustrate 3 dimensions
of Human Rights, monitors the students’ work and is ready to explain any un-
known words from the UDHR. Ask them to compare their rights for the new
planet and the Rights from the UDHR. Are they similar or different? Some
rights may include several articles. Others may not be in the UDHR at all.
Why? Can their rights be divided into the same dimensions? The groups re-
port their findings. As participants identify a right with a particular UDHR arti-
cle, the teacher asks them to read the simplified version of the article aloud.

As a round off activity, Teacher asks Students one more time: What are
the Human Rights?

- “basic standards without which people cannot live in dignity”

held by all persons equally, universally

inalienable

indivisible

interdependent

cover economic, social, political, cultural and civil rights.

This is just an example, any suitable answers that Students give can be
included in the definition.
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Homework

In groups collect information about the organizations that protect Human
Rights. Are there any representatives of such organization in our republic?
Be ready to present the information to the class. You may visit this website:
www.amnesty.org

Follow up activity suggestion

This activity can be done in order to evaluate the school’s human rights
climate using criteria derived from the UDHR. Subsequently, Teacher may
organize a discussion to identify the areas of particular concern and, in col-
laboration with Students, develop an action plan. The questionnaire can be
found in the Appendix 4.

Objectives:

- To assess human rights conditions within the school community;

- To reflect critically on forces at work within the school that affect the hu-
man rights climate;

- To develop an action plan to improve the human rights situation within the
school.

Appendix 1

STATEMENTS
| have the right to do whatever | want
| can always claim my human rights
Not everyone has human rights
Some people have special rights
Some rights are more important than others
Human rights can be taken away

Appendix 2
EXPLANATIONS
You can claim and exercise your rights as long as by doing so you do not
restrict the rights of others.

No individual or group of people have special rights. Some members of
society are more vulnerable and need greater protection to make sure their
rights are upheld. For example: children, those who are physically weaker,
and those who are discriminated against.
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Human rights are inalienable. This means that they can never be taken
away. However, they can be denied or abused.

Although rights are universal, there are sometimes disagreements about
how different rights are valued. Many developing nations, for example, con-
sider the immediate right to food and shelter should be more important than
the right to free speech. Some Asian leaders in the past have argued that
Westerners value individual and personal freedoms over the interests of the
wider community and society.

There is a big difference between a right and a want. You may want to eat
sweets but you do not have a right to do so. No injustice would be committed
if you were prevented from eating sweets. An adult may want to drive fast but
they do not have a right to do so. In fact, a law exists to prevent them doing
this as it endangers the right of others to life and quality of life.

Human rights are universal. This means that everyone has the same hu-
man rights simply because they are human beings, regardless of whether

they are rich or poor, what race or age they are, or what faith they follow.

Appendix 3

UNIVERSAL RIGHTS CARDS:

THE UNIVERSAL DECLARATION OF HUMAN RIGHTS

(SHORTENED VERSION)

1 2 3

All human beings are All people are entitled to rights without Right to life,

free and equal in dignity | distinction based on race, colour, sex, liberty and

and rights. language, religion, opinion, origin, security of

property, birth or residency. person.

4 5 6

Freedom from slavery. | Freedom from torture. Right to be
treated equally
by the law.

7 8 9

Right to equal protection | Right for all to effective remedy by Freedom from

by the law. competent tribunal. arbitrary arrest.

10 " 12

Right to fair public Right to presumption of innocence Right to privacy

hearing by independent | until proven guilty at public trial with all in home,

tribunal. guarantees necessary for defense. family and
correspondence.
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13 14 15

Freedom of movement |Right to political asylum in other Right to

in your own country and | countries. nationality.
the right to leave and

return to any countries.

16 17 18

Right to marriage and Right to own property. Freedom of
family and to equal thought and

right of men and
women during and after
marriage.

conscience and
religion.

19 20 21

Freedom of opinion and | Freedom of association and assembly. | Right to take part

expression and to seek, in and select

receive and impart government.

information.

22 23 24

Right to social security | Right to work, to equal pay for equal Right to

and realisation of work and to form and join trade unions. | reasonable

economic, social and hours of work

cultural rights. and paid
holidays.

25 26 27

Right to adequate Right to education. Right to

living standard for self participate

and family including in cultural life

food, housing, clothing, and to protect

medical care and social intellectual

security. property rights.

28 29 30

Right to social and Each person has responsibilities to the | Repression

international order community and others as essential for a |in the name

permitting these democratic society. of rights is

freedoms to be unacceptable.

realized.

Appendix 4

TAKING THE HUMAN RIGHTS TEMPERATURE OF YOUR SCHOOL

INTRODUCTION

The questions below are adapted from the United Nations Universal Dec-
laration of Human Rights (UDHR). (The relevant UDHR articles are includ-
ed parenthetically in each statement.) Some of these issues correlate more
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directly to the UDHR than others. All of these questions are related to the
fundamental human right to education found in Article 26 of the Universal
Declaration. It asserts:

Everyone has the right to education... Education shall be directed to the
full development of the human personality and to the strengthening of re-
spect for human rights and fundamental freedoms.

When discrimination is mentioned in the questionnaire below, it refers to
a wide range of conditions: race, ethnicity / culture, sex, physical / intellec-
tual capacities, friendship associations, age, culture, disability, social class /
financial status, physical appearance, sexual orientation, life style choices,
nationality, and living space.

This is a much more expansive list than that found in the Universal Dec-
laration of Human Rights but is more helpful in assessing the human rights
temperature in your school community.

The results should provide a general sense of the school’s climate in light
of principles found in the Universal Declaration of Human Rights. Obviously
more questions are needed and follow-up questioning during the discussion
will enrich the assessment. These questions can help to identify specific ar-
eas of concern that need to be addressed.

TAKING THE HUMAN RIGHTS TEMPERATURE
OF YOUR SCHOOL: THE QUESTIONNAIRE

Directions: Take the human rights temperature of your school. Read each
statement and assess how accurately it describes your school community
in the blank next to it. (Keep in mind all members of your school: students,
teachers, administrators, staff) At the end, total up your score to determine
your overall assessment score for your school.

RATING SCALE

1 2 3 4 DN
never rarely often always don’t know
(no/ false) (yes / true)

1. My school is a place where students are safe and secure. (Art. 3, 5)

2. All students receive equal information and encouragement about aca-
demic and career opportunities. (Art. 2)

3. Members of the school community are not discriminated against be-
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10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

cause of their life style choices, such as manner of dress, associating
with certain people, and non-school activities. (Art. 2, 16)

. My school provides equal access, resources, activities, and scheduling

accommodations for all individuals. (Art. 2, 7)

. Members of my school community will oppose discriminatory or demean-

ing actions, materials, or slurs in the school. (Art. 2, 3, 7, 28, 29)

. When someone demeans or violates the rights of another person, the

violator is helped to learn how to change his / her behavior. (Art. 26)

. Members of my school community care about my full human as well as

academic development and try to help me when | am in need. (Art. 3,
22, 26, 29)

. When conflicts arise, we try to resolve them through non-violent and col-

laborative ways. (Art. 3, 28)

. Institutional policies and procedures are implemented when complaints

of harassment or discrimination are submitted. (Art. 3, 7)

In matters related to discipline (including suspension and expulsion), all
persons are assured of fair, impartial treatment in the determination of
guilt and assignment of punishment. (Art. 6, 7, 8, 9, 10)

No one in our school is subjected to degrading treatment or punishment.
(Art. 5)

Someone accused of wrong doing is presumed innocent until proven
guilty. (Art. 11)

My personal space and possessions are respected. (Art. 12, 17)

My school community welcomes students, teachers, administrators, and
staff from diverse backgrounds and cultures, including people not born in
the USA. (Art. 2, 6,13, 14, 15)

| have the liberty to express my beliefs and ideas (political, religious, cul-
tural, or other) without fear of discrimination. (Art. 19)

Members of my school can produce and disseminate publications with-
out fear of censorship or punishment. (Art. 19)

Diverse voices and perspectives (e.g. gender, race / ethnicity, ideolog-
ical) are represented in courses, textbooks, assembilies, libraries, and
classroom instruction. (Art. 2, 19, 27)

| have the opportunity to express my culture through music, art, and liter-
ary form. (Art. 19, 27, 28)

Members of my school have the opportunity to participate (individually
and through associations) in democratic decision-making processes to
develop school policies and rules. (Art. 20, 21, 23)

Members of my school have the right to form associations within the
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school to advocate for their rights or the rights of others. (Art. 19, 20, 23)

21. Members of my school encourage each other to learn about societal and
global problems related to justice, ecology, poverty, and peace. (Pream-
ble & Art. 26, 29)

22. Members of my school encourage each other to organize and take action
to address societal and global problems related to justice, ecology, pov-
erty, and peace. (Preamble & Art. 20, 29)

23. Members of my school community are able to take adequate rest / re-
cess time during the school day and work reasonable hours under fair
work conditions. (Art. 23, 24)

24. Employees in my school are paid enough to have a standard of living ad-
equate for the health and well-being (including housing, food, necessary
social services and security from unemployment, sickness and old age)
of themselves and their families. (Art. 22, 25)

25. | take responsibility in my school to ensure other individuals do not dis-
criminate and that they behave in ways that promote the safety and well
being of my school community. (Art. 1, 29)

TEMPERATURE POSSIBLE = 100 HUMAN RIGHTS DEGREES

YOUR SCHOOL’S TEMPERATURE
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A.N. lLUnnaeBa
Kupos

NMOHUMAEM MNMPABA YEJIOBEKA

UNDERSTANDING HUMAN RIGHTS

|. MosicHuTenbHasA 3anucka

MecTo 3aHATMA B 06pa3oBaTenbLHON NporpaMmme

3aHATne MoxeT ObiTb nNpoBefeHo Ans yyawwmxca 10—11 knaccoB npu
ndyyeHmn Tembl «Monogexb B coBpeMeHHOM mupe. OTBETCTBEHHOCTb.
lMpaBa n 0b6s3aHHOCTUY, @ TakkKe B paMkax hakynbTaTUBHbIX UITN SMEKTUB-
HbIX KypPCOB @HTITIMACKOTO s3blKa.

Bpemsa 3aHatua: 80 MUH. (ABONHOW ypOK)

3agauu:

- 3HAKOMCTBO Yy4alLMXCsi C MpaBaMyn YenoBeka;

- pa3sBUTME HABLIKOB YTEHUS Y KPUTUHECKOTO MbILLNEHUS;

- COBEpPLUEHCTBOBAHME HAaBbLIKOB COTPYAHMYECTBA W B3aNMOAEWNCTBUS B
rpynne, pasBuTne HaBblka paspeLleHnst KOHINKTOB.

3aHATMe HaleneHo Ha OocTwxeHue cneayoumx pesynbtatos Proc

cpeaHero (nonHoro) obpasoBanug:

lNpedmemHbix:

- bopMMpOBaHME MHOA3BIMHON KOMMYHUKATUBHOW KOMMNETEHLMU, HEODXO-
OMMOV AN YCMEeLwwHoW coumanu3aumMm u camopeanusaummn Kak MHCTpPY-
MEHTa MEXKYIbTYpPHOrO OOLLEeHNsT B COBPEMEHHOM MOJSIMKYIbTYPHOM
Mupe;

- bopMMpOBaHME YMEHWUSI UCMOSTb30BaTb MHOCTPAHHbIN A3bIK KAk CPEACTBO
ONS nonyyeHus MHopMaLmnmn 3 MHOS3bIYHBIX UCTOYHUKOB B 0bpa3oBa-
TenbHbIX N camooOpa3oBaTenbHbIX LEnsX.

MemanpedmemHsbix:
- chopmumpoBaHMe yMeHUsI NPOAYKTUBHO 0bLLaTbCs U B3aMMOAENCTBOBATb
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B rpouecce COBMECTHON AEATENbHOCTW, Y4YUTbIBATb MO3ULMUW OPYruX
YYaCTHUKOB AeATENbHOCTU, 3PPEKTUBHO pa3peLlatb KOH(IMKTbI;

- bopMMpOBaHME HABbIKOB NMO3HaBaTENbHOM, y4eOHO-MCCrneaoBaTENbCKOM
N NPOEKTHON OEeSATENbHOCTU, HaBbIKOB B paspeLleHn npobnem; cnocob-
HOCTU M TFOTOBHOCTM K CaMOCTOSITENbHOMY MOUCKY METOOOB peLleHus
NpakTU4YecKMx 3agay, NPMMEHEHWI0 PasnmMyHbIX METOA0B NO3HAHWS;

- (hopmypoBaHMe ymMeHUsi ACHO, MOTMYHO M TOYHO M3naratb CBOK TOYKY
3peHusi, NCMoNb30BaTh ageKBaTHbIE A3bIKOBblE CPEACTBaA.

JIluyHOCMHBIX:

- bopMMpOBaHME FPAXAAHCKOM MO3ULMN KaK aKTMBHOIO M OTBETCTBEHHO-
ro YreHa poccuMncKoro obLLecTBa, OCO3HAKLErO CBON KOHCTUTYLIMOHHBIE
npaea 1 006813aHHOCTM, YBa)kaloLLLero 3akoH 1M nNpaeonopsigok, obnaaato-
Lero 4yBCTBOM COHGCTBEHHOIO 4OCTOMHCTBA, OCO3HAHHO MPUMHMMAKOLLEro
TPaAMLUMOHHbIE HaLMOHarnbHbIE N 06LLeYenoBeYeckMe ryMaHMcTM4Yeckmne
N oemMoKkpaTu4eckme LeHHOCTH;

- dhopMMpOBaHNE MUPOBO33PEHUSI, COOTBETCTBYIOLLENO COBPEMEHHOMY
YPOBHIK PasBUTUSE Hayku U OOLLECTBEHHOW MPaKTUKW, OCHOBAHHOIO Ha
awvarnore KynbTyp, @ Takke pasnnyHbix opm 0bLLECTBEHHOIO CO3HaHUS,
OCO3HaHue CBOEero Mecrta B MOSIMKYNbTYPHOM MUPE;

- dhopMMpOBaHNE HaBbLIKOB COTPYAHMYECTBA CO CBEPCTHUKAMMK, OETbMMU
MragLiero BospacTa, B3pocnbiMy B obpasoBaTenbHOW, OOLLEeCTBEHHO-
nonesHomn, y4ebHo-MccrefoBaTenbCKOM, MPOEKTHOW U OPYrMX Buaax ae-
SATENbHOCTM.

Oxnaaemble pesynbTaThl 3aHATUSA

lNpedmemHsbie:

- yyawmecsi CMOryT BbiCTpamMBaTb KOPOTKME MOHOSIOTMYECKUE BbICKa3biBa-
HWUSI U MOSHOLEHHOE NMMCbMEHHOE BbiCKa3blBaHME Ha OCHOBE NPOYUTaH-
HbIX TEKCTOB, MCMOMb3Ysi TEKCUYECKNE Y TpaMMaTUYECKNE CTPYKTYPbl TEK-
CTOB;

- yyalmecsi CMoryT onepupoBaTh JTEKCUKOW MO JAaHHON TEME.

MemanpedmemHsbie:

- y4yalumecs CMOryT Ha3BaTb OCHOBHbIE MpaBa YesioBeka 1 nosyyart npea-
CTaBrneHue o cnocobax ux 3aluThbl;

- yYauimeca cMoryT cpaBHMBaTb CUTyalUio C HapyLleHnem 1 3aLIJ,I/ITOVI npas
YyernoBeka B pa3HbIX CTpaHax;
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yyalumecs cMoryT B3auMOeWCTBOBaTb B rpynnax, cobniogas npasuna
peyeBoro obLeHns 1 paspeLuasi KOHPINKTHbIE CUTyaLnN.

JludHOCMHbIE!

- yyalmecs cMOoryT AerCcTBOBaTb B COOTBETCTBUM C COLMANbHbIMU HOpMa-
M1 1 npasunaMu npu paboTe B rpynnax;

- y4almecs CMOoryT nNposiBUTb TONIEPAHTHOE OTHOLLEHME K MHEHUIO OpYruxX
nogen;

- yyalmecs CMoryT BeCTM Auanor ¢ O4HOKNacCHUKaMu 1 4OCTUraTb B3au-
MOMOHUMaHMUS.

O6opyaoBaHune u Matepuanbi:
- konun TekctoB (Appendix 1) ons kaxgoro yvallerocs;
- Konuw BONpOCOB 1 3agaHui (Appendix 2) Ha kaxgyto rpynny;
- MPOEKTOP M HOYTOYK ANs AeMOHCTpauumn BUAEO;
- cnoBapu (Mo HeobXxoAMMOCTH).

KommeHTapuu:
dopma 3aHATUSA — CcUTyaunoHHas 3agada.

CuUCTEMHO-AEeATENBHOCTHBIN NOAX0M, 3aNOXEHHbIN B MOE0N0orMm HOBOrO
®rOC, nameHsiet o6LLyt0 NapagurMy obpasoBaHust OT LENW Kak YCBOEHMS
3YH K uenu «y4mcb yuntbCsa», OT MHOMBMAYANbHOW (DOPMbl YCBOEHUS 3Ha-
HWI K NPU3HAHMWIO peLatoLLen pony y4ebHoro cotpygHuyecTsa no Mogensiv
KoonepaTUBHOW Nefarorvkn. B cBsI3anM ¢ 3TMM MHTEPECHBIM METOAUYECKUM
pecypcom OBHOBMNEHMST coaepxaHnst 06pa3oBaHMs SBNSATCA CUmMyayuoH-
Hble 3adayu Ana 00yYeHUs LIKOMBbHUKOB PELLEHMIO XU3HEHHbLIX Npobnem ¢
MOMOLLBIO MPEAMETHbIX 3HAHUN.

Mogaenb cutyaumMoHHONM 3a4ayn BbIMMSAWT criefyrowmm obpasom:

1. HasBaHue 3agayv 1 NMMYHOCTHO-3HAYMMbIV NO3HABATEbHbINA BOMPOC.

2. Habop TekcToB, npegHa3Ha4YeHHbIN A5t OTBETA HA MMYHOCTHO-3HAYMMBbIN
BOMPOC, NpeACTaBMeHHbIN B pa3HOObpasHoOM BUAE.

3. WecTb 3apganHnii no paboTe ¢ TekcTamy (MO TAKCOHOMMUU MOSTHOTO YCBO-
eHus 3HaHu b. brniyma: Ha o3HakoMmeHue, NOHWUMaHWe, NpUMEHEHMe,
aHanms, cuHTe3, oueHKy). OHM BBINOMHSIIOT POSib CBOEOBPA3HON «IECTHU-
Ubl» M3 6 CTyNeHeK, NPOXOXAEHNE MO KOTOPOW NOMOraeT BbINOMHUTb PAa
NOArOTOBMTENbBHbBIX JENCTBUN U B UTOre NOABECTU K OTBETY Ha NIMYHOCT-
HO-3HaYMMBbI BONPOC.

4. 'TOroBbIN OTBET Ha NIMYHOCTHO-3HAYUMbIN BONpPOC (3agaHue 6).

YacTb MHdopmauumn B TEKCTax, B YacTHOCTU TekcT 6 (guarpamma), siB-
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NAeTca Tak HasblBaeMbIM «MH(OPMALMOHHBIM LLYMOMY. 3Ta UHdopmaums
MOXET He NpurognTbCda y4dalwnumca npu BbliNOJTHEHUN 3ap,aHv||7|, HO onocpe-
[OBaHHO MOXET MOBMUATb Ha UX MHeHne. OHa HeoGxoguma Takke AOJis
dhopMMpoBaHMs HaBblka MoWcKa 3anpallnBaemblX AeTanein npu 6onbLIom
ob6bemMe MHopmaunn.

Jlutepatypa n nHdopMaLMOHHbIE PECYPChI

- Civic Education in the English Language Classroom. EkaTepuH6ypr, 2003.

- Compass. A Manual on Human Rights Education. Council of Europe,
2012.

- MNpaBa yenoseka: Metoamka npenogaBaHusi B wwkone (9—11 knacchl).
WN3ga. 4-e. NMepmb, 2008.

Il. Active vocabulary

Non-discrimination

3anpeT guckpMmnHaLmm

Treaty Xaptus
Take measures MpuHMmaTL Mepbl
Bill of Rights Bunnb 0 npaBax

To protect / protection

OxpaHaATb / 3awmTta

Grounds for discrimination

OcHoBaHuWs ANs AUCKPUMUHALIN

Conventions

KoHnBeHLunmn

Agreements

CornatueHus

lll. The Procedure

1. Teacher reads aloud the statement and sets a personal question to the
topic of the class.

Statement: Médecins Sans Frontiéres Withdrawal Part of Ongoing Debate
Over Humanitarian Aid, Nobel Peace Laureates to Help Achieve Food
Security, Deteriorating Protection of Journalists’ Sources a Global Problem,
World Celebrates 250 Years Since First Freedom of Information Act — these
are just a few headlines of world newspapers.

Question: So, are we living in a happy peaceful world or are we not safe
when it concerns human rights?

Students brainstorm answers to the question on the spot, Teacher doesn’t
comment on them but advises Students to keep them in mind to compare
with their opinions at the end of the lesson.

2. Students are then divided into groups of 5—6 people (3—4 groups if it's
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a class; it is better to make at least 3 groups, so if the English-lesson group is
little, it can be divided into groups of fewer students). Each group gets a set
of texts (including the video Appendix 1, Text 1) which can be shown for the
whole class at the beginning of the lesson, or watched individually by groups
if certain equipment is available). Students in groups do scan-reading of all
texts (see Appendix 1) individually for 15 minutes.

3. Students consequently complete tasks on critical thinking and discus-
sion. First the task is discussed in the group, then one representative of each
group shares the opinion of the group with other groups. If there are any
disagreements or misunderstanding, Teacher can help by asking additional
questions. Speakers in each group are changed every time for each new
task. The role of Teacher is to conduct the discussion without interfering
much into group work. It is important however, that the teacher observes the
rule of changing the speaker in the group for each task (see Appendix 2).

3a. Teacher asks each group to read task 1 (see Appendix 2) paying
Students’ attention to the necessity to use all the texts and indicating that
groups of rights which they will make should be entitled. The groups then
work for about 7—10 minutes to make such lists. Teacher observes the time
strictly. When the time is over, the speaker from the first group reads the list
aloud. Then other groups announce their lists and Teacher compares them
if needed.

3b. When all the speakers present their lists of rights, it's time to pass on to
task 2 (Appendix 2). Teacher distributes Venn Diagrams (Appendix 3) — one
to each group. The members of the groups look through the texts and write
down the differences and similarities between sets of human rights from The
Bill of Rights and The Declaration of Human Rights. After a 5 minutes’ dis-
cussion the groups present their diagrams to others. This time group 2 starts
presenting and their speaker is different from the one who delivered task 1.

3c. Teacher draws Students’ attention to text 6 (Appendix 1) which is a
story of how rights of women are violated in Saudi Arabia. The text, howev-
er, doesn’t give the names of rights which are not protected. The task of the
groups (task 3) is to underline in text 6 the description of violations and de-
fine the exact rights in danger (Students use other texts to check the names
of rights). The third group then presents the list of violated rights they have
found, other groups in turn add details or argue with group 3 if they disagree
on anything.

3d. For task 4 a fishbone diagram can be used (Appendix 4). The stu-
dents are to write out human rights in chronological order (as they appeared
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though history) — on top ribs and find out reasons for each right to appear
— on bottom ribs. The groups have 10 minutes to fill in the fishbone and then
present to everybody.

3e. For task 5 after group work a discussion and voting should be orga-
nized among groups. The New Human Right to get the most votes can be
highlighted on the whiteboard.

4. The last task — to write an essay — can be given as homework (that de-
pends on the level of class academic skills and time you can spend in class
for group discussion). (Appendix 2, task 6)

Appendix 1. Set of texts

Text 1. http://www.humanrights.com/what-are-human-rights.html

Text 2. What are human rights?

Human rights are rights inherent to all human beings, whatever our na-
tionality, place of residence, sex, national or ethnic origin, colour, religion,
language, or any other status. We are all equally entitled to our human rights
without discrimination. These rights are all interrelated, interdependent and
indivisible.

Universal human rights are often expressed and guaranteed by law, in the
forms of treaties, customary international law, general principles and other
sources of international law. International human rights law lays down obli-
gations of Governments to act in certain ways or to refrain from certain acts,
in order to promote and protect human rights and fundamental freedoms of
individuals or groups.

Non-discrimination is a cross-cutting principle in international human
rights law. The principle is present in all the major human rights treaties and
provides the central theme of some of international human rights conven-
tions such as the International Convention on the Elimination of All Forms of
Racial Discrimination and the Convention on the Elimination of All Forms of
Discrimination against Women.

The principle applies to everyone in relation to all human rights and free-
doms and it prohibits discrimination on the basis of a list of non-exhaustive
categories such as sex, race, colour and so on. The principle of non-discrim-
ination is complemented by the principle of equality, as stated in Article 1 of
the Universal Declaration of Human Rights: “All human beings are born free
and equal in dignity and rights.”
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Human rights entail both rights and obligations. States assume obligations
and duties under international law to respect, to protect and to fulfil human
rights. The obligation to respect means that States must refrain from inter-
fering with or curtailing the enjoyment of human rights. The obligation to pro-
tect requires States to protect individuals and groups against human rights
abuses. The obligation to fulfil means that States must take positive action
to facilitate the enjoyment of basic human rights. At the individual level, while
we are entitled our human rights, we should also respect the human rights
of others.

Text 3. Historical antecedents

The origins of human rights may be found both in Greek philosophy and the
various world religions. In the Age of Enlightenment (18th century) the concept
of human rights emerged as an explicit category. Man / woman came to be
seen as an autonomous individual, endowed by nature with certain inalienable
fundamental rights that could be invoked against a government and should be
safeguarded by it. Human rights were thus seen as elementary preconditions
for an existence worth of human dignity.

Before this period, several charters codifying rights and freedoms had been
drawn up constituting important steps towards the idea of human rights. During
the 6th Century, the Achaemenid Persian Empire of ancient Iran established
unprecedented principles of human rights. Cyrus the Great (576 or 590 BC
— 530 BC) issued the Cyrus cylinder which declared that citizens of the empire
would be allowed to practice their religious beliefs freely and also abolished
slavery. The next generation of human rights documents were the Magna
Charta Libertatum of 1215, the Golden Bull of Hungary (1222), the Danish
Erik Klipping’s Handfaestning of 1282, the Joyeuse Entrée of 1356 in Brabant
(Brussels), the Union of Utrecht of 1579 (The Netherlands) and the English Bill
of Rights of 1689. Freedoms were often seen as rights conferred upon individ-
uals or groups by virtue of their rank or status.

In the centuries after the Middle Ages, the concept of liberty became grad-
ually separated from status and came to be seen not as a privilege but as a
right of all human beings.

The ideas of Hugo Grotius (1583—-1645), one of the fathers of modern in-
ternational law, of Samuel von Pufendorf (1632—1694), and of John Locke
(1632-1704) attracted much interest in Europe in the 18th century. Locke, for
instance, developed a comprehensive concept of natural rights; his list of rights
consisting of life, liberty and property. Jean-Jacques Rousseau (1712-1778)
elaborated the concept under which the sovereign derived his powers and the
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citizens their rights from a social contract. The term human rights appeared for
the first time in the French Déclaration des Droits de 'Homme et du Citoyen
(1789).

The people of the British colonies in North America took the human rights
theories to heart. The American Declaration of Independence of 4 July 1776
was based on the assumption that all human beings are equal. It also referred
to certain inalienable rights, such as the right to life, liberty and the pursuit of
happiness. These ideas were also reflected in the Bill of Rights which was
promulgated by the state of Virginia in the same year. The provisions of the
Declaration of Independence were adopted by other American states, but they
also found their way into the Bill of Rights of the American Constitution.

The classic rights of the 18th and 19th centuries related to the freedom of
the individual. Even at that time, however, some people believed that citizens
had a right to demand that the government endeavour to improve their living
conditions. Taking into account the principle of equality as contained in the
French Declaration of 1789, several constitutions drafted in Europe around
1800 contained classic rights, but also included articles which assigned re-
sponsibilities to the government in the fields of employment, welfare, public
health, and education. Social rights of this kind were also expressly included in
the Mexican Constitution of 1917, the Constitution of the Soviet Union of 1918
and the German Constitution of 1919.

In the 19th century, there were frequent inter-state disputes relating to the
protection of the rights of minorities in Europe. These conflicts led to several
humanitarian interventions and calls for international protection arrangements.
One of the first such arrangements was the Treaty of Berlin of 1878, which
accorded special legal status to some religious groups. It also served as a
model for the Minorities System that was subsequently established within the
League of Nations.

The need for international standards on human rights was first felt at the
end of the 19th century, when the industrial countries began to introduce la-
bour legislation. The Bern Convention of 1906 prohibiting night-shift work by
women can be seen as the first multilateral convention meant to safeguard
social rights. Many more labour conventions were later to be drawn up by the
International Labour Organisation (ILO), founded in 1919.

The atrocities of World War Il put an end to the traditional view that states
have full liberty to decide the treatment of their own citizens. The signing of
the Charter of the United Nations (UN) on 26 June 1945 brought human rights
within the sphere of international law. In particular, all UN members agreed
to take measures to protect human rights. Less than two years later, the UN
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Commission on Human Rights (UNCHR), established early in 1946, submit-
ted a draft Universal Declaration of Human Rights (UDHR) to the UN General
Assembly (UNGA). The Assembly adopted the Declaration in Paris on 10 De-
cember 1948. This day was later designated Human Rights Day.

During the 1950s and 1960s, more and more countries joined the UN. Upon
joining they formally accepted the obligations contained in the UN Charter,
and in doing so subscribed to the principles and ideals laid down in the UDHR.
Since the 1950s, the UDHR has been backed up by a large number of inter-
national conventions. The most significant of these conventions are the Inter-
national Covenant on Civil and Political Rights (ICCPR) and the International
Covenant on Economic, Social and Cultural Rights (ICESCR). These two Cov-
enants together with the UDHR form the International Bill of Human Rights.

Text 4. US Bill of Rights

After the leaders of the new United States wrote the Constitution, they had
to get the thirteen states to agree to it. Some of the states didn’t want to agree
unless they could add some specific rights for individual people. So in 1791 the
United States added ten new rights to the Constitution. They got the idea for
some of these rights from the Magna Carta, and for others from the Iroquois
Confederacy. These are called the Bill of Rights: the first ten amendments to
the United States Constitution.

These are the ten individual rights that are in the Bill of Rights, in simpler
words:

The United States Congress can’t make any law about your religion, or
stop you from practicing your religion, or keep you from saying whatever you
want, or publishing whatever you want (like in a newspaper or a book). And
Congress can'’t stop you from meeting peacefully for a demonstration to ask
the government to change something.

Congress can’t stop people from having and carrying weapons, because
we need to be able to defend ourselves.

You don’t have to let soldiers live in your house, except if there is a war, and
even then only if the United States Congress has passed a law about it.

Nobody can search your body, or your house, or your papers and things,
unless they can prove to a judge that they have a good reason to think you
have committed a crime.

You can't be tried for any serious crime without a Grand Jury meeting first to
decide whether there’s enough evidence for a trial. And if the jury decides you
are innocent, the government can’t try again with another jury. You don’t have
to say anything at your trial. You can’t be killed, or put in jail, or fined, unless
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you were convicted of a crime by a jury. And the government can’t take your
house or your farm or anything that is yours, unless the government pays for it.

If you're arrested, you have a right to have your trial pretty soon, and the
government can’t keep you in jail without trying you. The trial has to be public,
so everyone knows what is happening. The case has to be decided by a jury
of ordinary people from your area. You have the right to know what you are
accused of, to see and hear the people who are witnesses against you, to
have the government help you get witnesses on your side, and you have the
right to a lawyer to help you.

You also have the right to a jury when it is a civil case (a law case between
two people rather than between you and the government).

The government can’t make you pay more than is reasonable in bail or in
fines, and the government can’t order you to have cruel or unusual punish-
ments (like torture) even if you are convicted of a crime.

Just because these rights are listed in the Constitution doesn’t mean that
you don’t have other rights too.

Anything that the Constitution doesn’t say that Congress can do should be
left up to the states, or to the people.

Text 5

UNIVERSAL DECLARATION OF HUMAN RIGHTS

Simplified Version

1. We Are All Born Free & Equal. We are all born free. We all have our
own thoughts and ideas. We should all be treated in the same way.

2. Don’t Discriminate. These rights belong to everybody, whatever our
differences.

3. The Right to Life. We all have the right to life, and to live in freedom
and safety.

4. No Slavery. Nobody has any right to make us a slave. We cannot make
anyone our slave.

5. No Torture. Nobody has any right to hurt us or to torture us.

6. You Have Rights No Matter Where You Go. | am a person just like
you!

7. We’re All Equal Before the Law. The law is the same for everyone. It
must treat us all fairly.

8. Your Human Rights Are Protected by Law. We can all ask for the law
to help us when we are not treated fairly.

9. No Unfair Detainment. Nobody has the right to put us in prison without
good reason and keep us there, or to send us away from our country.
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10. The Right to Trial. If we are put on trial this should be in public. The
people who try us should not let anyone tell them what to do.

11. We’re Always Innocent Till Proven Guilty. Nobody should be
blamed for doing something until it is proven. When people say we did a
bad thing we have the right to show it is not true.

12. The Right to Privacy. Nobody should try to harm our good name.
Nobody has the right to come into our home, open our letters, or bother us
or our family without a good reason.

13. Freedom to Move. We all have the right to go where we want in our
own country and to travel as we wish.

14. The Right to Seek a Safe Place to Live. If we are frightened of being
badly treated in our own country, we all have the right to run away to an-
other country to be safe.

15. Right to a Nationality. We all have the right to belong to a country.
16. Marriage and Family. Every grown-up has the right to marry and
have a family if they want to. Men and women have the same rights when
they are married, and when they are separated.

17. The Right to Your Own Things. Everyone has the right to own things
or share them. Nobody should take our things from us without a good reason.
18. Freedom of Thought. We all have the right to believe in what we want
to believe, to have a religion, or to change it if we want.

19. Freedom of Expression. We all have the right to make up our own
minds, to think what we like, to say what we think, and to share our ideas
with other people.

20. The Right to Public Assembly. We all have the right to meet our
friends and to work together in peace to defend our rights. Nobody can
make us join a group if we don’t want to.

21. The Right to Democracy. We all have the right to take part in the
government of our country. Every grown-up should be allowed to choose
their own leaders.

22. Social Security. We all have the right to affordable housing, medi-
cine, education, and childcare, enough money to live on and medical help
if we are ill or old.

23. Workers’ Rights. Every grown-up has the right to do a job, to a fair
wage for their work, and to join a trade union.

24. The Right to Play. We all have the right to rest from work and to relax.
25. Food and Shelter for All. We all have the right to a good life. Mothers
and children, people who are old, unemployed or disabled, and all people
have the right to be cared for.
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26. The Right to Education. Education is a right. Primary school should
be free. We should learn about the United Nations and how to get on with
others. Our parents can choose what we learn.

27. Copyright. Copyright is a special law that protects one’s own artistic
creations and writings; others cannot make copies without permission. We
all have the right to our own way of life and to enjoy the good things that
art, science and learning bring.

28. A Fair and Free World. There must be proper order so we can all
enjoy rights and freedoms in our own country and all over the world.

29. Responsibility. We have a duty to other people, and we should pro-
tect their rights and freedoms.

30. No One Can Take Away Your Human Rights.

Text 6

...New wave of repression against civil society swept Saudi Arabia as wom-
en continued to protest against de facto ban on driving.

With more than 40,000 political prisoners in detention and democracy si-
lenced by threats of intimidation and arrests, 2013 was one of the worst years
for human rights in Saudi Arabia, according to activists. In addition, women
faced major oppression. While women will now be allowed to vote in 2015,
Saudi females are still not allowed to drive, despite the fact there is no express
law making it illegal. In protest this October, women in Saudi Arabia defied the
de facto ban on driving by getting behind the wheel in a brave display of civil
disobedience, as part of their Women2Drive campaign. The move prompted
threats of punishment by the government and resulted in the detention of 14
women...

...French military intervention in Mali led to catastrophic escalation of retal-
iatory ethnic violence fueled by poverty and famine.

The security situation in Mali made headlines in 2013 following French inter-
vention, which arguably exacerbated conditions in the wartorn country. The on-
going armed conflict led to appalling human rights violations fraught with a lack
of government accountability. In June, UN investigation revealed countless
cases of extrajudicial executions, torture and enforced disappearances of civil-
ians carried out by both Tuareg rebels and the army. Soldiers were accused of
torturing Tuaregs while French-led forces attempted to oust Islamist militants.
The precarious situation was further aggravated by pervasive food insecurity
and extreme poverty throughout Africa’s Sahel region, which stretches from
the Atlantic Ocean to the Red Sea...

New York Times
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Text7

Top grounds of discrimination - case files

* Includes:
sexual
harassment,
solicitation,
advances or
reprisals;
sexual
orientation;
pregnancy

Race, colour,
16%

Gender/Sex®, Age, 4%
20%

Ancestry, 5%

Disability or
Perceived
Disability, 32%

Ethnic Origin, %

Place of Origin, 2013-2014

10%

Apendix 2. Texts-based tasks by Bloom’s Taxonomy

Task
as Skills Tasks
number
1 Remembering List and gro.up main Human Rights using the information from
ALL texts, give groups names.
Compare human rights and freedoms listed in the US Bill
2 Understanding | of Rights and those stated by the Universal Declaration of
Human Rights. Try to explain the similarities and differences.
. Implement the information from texts to make a list of
3 Applying . .
violated human rights form text 6.
Draw a chronological line of appearing of human rights in
4 Analyzing developed society of the world. Try to find historical reasons
for each group of rights to appear.
. Try to invent a new Human Right which you think is essential
5 Evaluating . . .
in the XXI c. Prove your invention to other groups.
Write an opinion essay applying the knowledge you’ve got
. from the texts and class discussions and your personal opinion
6 Creating

on the topic “Most important Human Right and the need for
its protection”.
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Appendix 3

VENN DIAGRAM

Different Same Different

Appendix 4

< C
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C.H. KacaTkunHa
Wxesck

3HAKOMCTBO C BCEOBLLEENA OEKITAPALIMEN NPAB YENOBEKA

INTRODUCING THE UNIVERSAL DECLARATION OF HUMAN RIGHTS

|. MosicHuTenbHasA 3anucka

MecTo 3aHATMA B 0OpasoBaTenbHON NporpamMmme

[aHHbIA ypOK MOXET MCNOMb30BaTbCA B paMKax UdyvyeHus temol «Moro-
OeXb B COBpeMeHHOM obLiectBe» ans yyeHmkoB 10—11 knaccos, ypoBeHb
BnageHusa a3bikom Intermediate.

Bpemsa 3aHaTtumsa: 90 MuH.

3agayu:

- COBEPLUEHCTBOBAHME KOMMYHUKATUBHOW KOMMNETEHLMN HA MHOCTPaAHHOM
A3bIKE;

- pacluMpeHue Kpyrosopa yyalmxcsi B 06ract npae YenoBeka;

- 3HaAKOMCTBO C YHuMBepcanbHol (Bceobluen) aeknapaumer npas YeroBeka.

3aHATMe HaueneHo Ha JoCTuXeHue crnenyioLlmnx pesynbratoB ProOC:

lNpedmemHsbix:

- thopMmpoBaHHME KOMMYHUKATUBHOW WMHOSI3bIYHOW KOMMETEHLMUN, HEOob-
XOAMMOW Ansi YCMELIHOM coumanunsaumm n camopeanmnsanmm Kak MHCTpy-
MEHTa MEXKYIbTYpHOrO OOLLEeHNss B COBPEMEHHOM MOSIUKYNbTYPHOM
Mupe;

- chopmumpoBaHMEe YMEHUSI UCMONBb30BaTb MHOCTPAHHBIN S3bIK Kak CpeacTBO
ONns nonydeHust MHopMaLnn 13 MHOS3bIYHBIX UCTOYHUKOB B 06pa3oBa-
TellbHbIX N CaMOO6pa3OBaTeJ'IbeIX uensax.

MemanpedmemHbix:

- hopMUpOBaHME YMEHUSI CAMOCTOSITENbLHO OMNpedensTh Lenu aesTenb-
HOCTW M COCTaBMAThb MNMaHbl OeATEeNbHOCTM, CAMOCTOATENbHO OCYLLECT-
BMSATb, KOHTPONMPOBATb U KOPPEKTUPOBAaThH AEATENIbHOCTb; UCMOSb30-
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BaTb BCE BO3MOXHbIE€ pecypcCbl AN AOCTUXKEHNSA MNOCTaBIEHHbIX Lenen un
peanusauun NnaHoB OEeATENbHOCTY;

- hopmMMpoBaHne ymeHns NpoayKTMBHO obLLaTbCs U B3aMOAENCTBOBATb
B Mpouecce COBMECTHOM AeATENbHOCTW, Y4YUTbIBATb MO3ULUW OpPYruX
Y4aCTHUKOB AEeATENbHOCTY;

- bopMMpOBaHNE HaBLIKOB MO3HABAaTENbHON, Yy4yebHO-uccnegoBaTenb-
CKOM N MPOEKTHOW AesTeNbHOCTM, HaBbIKOB B paspelleHun npobnem;
CMOCOBHOCTb M FOTOBHOCTb K CAMOCTOSITENIbBHOMY MOWCKY METOOOB pe-
LWEeHNs NPaKTUYeCcKnX 3agad, NPUMMEHEHUIO Pa3fMYHbIX METOA40B MO3Ha-
HUS;

- hopMMpoOBaHNEe yMeHMs SICHO, NIOFMYHO U TOYHO M3naraTb CBOK TOYKY
3peHMs, NCMONb30BaTb afleKkBaTHbIE A3bIKOBbIE CPeACTBa.

JIluyHOCMHBIX:

- hopMMpOBaHNE MUPOBO33PEHUSI, COOTBETCTBYIOLLEIO COBPEMEHHOMY
YPOBHIO Pa3BUTUSI HAykM U OOLLECTBEHHON MpPaKTWUKU, OCHOBAHHOMO Ha
aunanore KynbTyp, a Takke pasnnyHbix opm 06LLECTBEHHOIO CO3HaAHUS,
OCO3HaHWe CBOero Mecrta B MOSIMKYINbTYPHOM MUPE;

- hopMMpOBaHNE OCHOB CaMOpasBUTUSE U CaAMOBOCMUTAHUS B COOTBET-
CTBUM C 0OLieYenoBeyYeckMMM LIEHHOCTSMM U naeanaMu rpakgaHcKoro
o6LLecTBa; rOTOBHOCTb M CMOCOBHOCTL K CAMOCTOATENLHOM, TBOPYECKON
N OTBETCTBEHHOW AEATENbHOCTH.

Oxungaemble pesynbTaTbl 3aHATUS:

lMpedmemHebie:

- yvyalumecs CMOryT UCMoNb30BaTh HOBbIE NIEKCUYECKUE €AVNHULbI ONS Bbl-
pakeHWs1 CBOEro MHEHWS MO BOMPOCY 3alUMThbl NpaB YeroBeKa;

- yyawmecsi cMoryT npoayumpoBaTtb HENOArOTOBIEHHOE MOHOJIOrMYECKoe
BbICKa3sbiBaHMe Mo Teme «3almTa npae YernoBekay C Onopoyn Ha TEKCT B
obbeme 5 npeanoxenui;

- yvyalumecs MoryT cocTaBuTb W pasbirpatb guarnor no teme «[lpasa yeno-
Beka» B 00beme 8—10 ¢ppas Ha OCHOBE M3YYEHHOTO pPaHee NEKCUYECKOTO
mMaTepuna.

MemanpedmemHbie:

- yyalwmecst CMOryT aHanua3npoBaTb, CUCTEMATU3NPOBaTb 1 0600w aTh UH-
dopmaLmio No NPEeAnoXeHHON TEME;

- yvyalumecs CMOryT opraHusoBaTb paboTy B rpynne;
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yyalymecs CMOryT UCMonb30BaTb UHTEPHET-UCTOMHNKU AN hopmumpoBa-
HUS 1 apryMeHTMPOBaHUS CBOEN NO3NLUK;

yyalymecst CMOryT NIOTMYHO M TOYHO M3raraTb CBOK TOYKY 3pEHMs Mo
NpeanoXeHHOW TeME C WUCMONb30BaHNEM afeKBaTHbIX (YCTHbIX U MUCh-
MEHHbIX) 513bIKOBbIX CPEACTB.

JludHOCMHbIE!

yyaLimecs MOryT UCNOoJb30BaTh JINYHbIN ONbIT AN BbIpaXeHUst CO6CTBEH-
HOro MHEHNA B cdpepe 3allnTbl NpaB YeroBEKa;

yyaujmeca yqaTca ToriepaHTHOMY OTHOLUEHUIO K NiogdaM, B TOM YUCTIE U K
CBOMM OZHOKIMACCHWKaM npu paboTe B rpynne, ydartcs yBaxaTtb Opyroe
MHEHMe.

O6opynoBaHue 1 Matepuanbi:
KOMMNbIOTEP C BbIXOAOM B VIHTEpPHET;
NpoeKTOop;

3KpaH;

pasgaTtoyHbii Matepuan (Appendix 1, 2).

JIntepatypa 1 nHpopmaLmoHHbIE PECYPCHI

. DefepanbHblli rocygapCTBEHHLIN 0Opa3oBaTenbHbIN CTaHAaPT CPeAHEro

(monHoro) obuero obpasosanus // http://standart.edu.ru

. MpumepHas ocHoBHasi obGpasoBaTenbHas nporpaMma cpeaHero obLero

obpaszoBaHusa (ogobpeHa pelleHneMm depepanbHoro yyebHo-meTogmde-
ckoro obbefmHeHus no obwemy obpasoBaHuUio (MPOTOKON OT 28 WIOHS
2016 r. Ne 2/16-3).

. Civic Education in the English Language Classroom. Ekatepun6ypr, 2003.

Internet resources:

. http://www.youtube.com/watch?v=RNwlL 2mjApRw
. https://www.youtube.com/watch?v=36CUlagmFi4
. http://www.youthforhumanrights.org/what-are-human-rights/universal-

declaration-of-human-rights/introduction.html

. http://www.biographyonline.net/people/famous/human-rights.html
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Il. Active vocabulary

1. Human rights 1. MNMpaB.a yenoseka

2. Have right to 2. meTb npaBo Ha

3. Equal 3. PaBHbIN

4. Discrimination 4. dnckpmmnHaums

5. Slavery 5. PabcTBo

6. Torture 6. MbiTkN

7. Be protected by the law | 7. 3awuiieH 3akoHOM

8. Unfair detainment 8. HecnpaBeagnueoe 3agepxaHue

9. Trial 9. Cym

10. Innocent till proven guilty | 10. HeBMHOBHbI 4O Tex nop, Noka BUHA He
[oKasaHa cynom (Npe3yMnumsi HEBUHOBHOCTM)

11. Privacy 11. KoHpmaeHumnanbsHOCTb, YacTHas XU3Hb

12. Public assembly 12. NMy6nnyHble cobpaHus

13. Shelter 13. Yoexule

14. Copyright 14. ABTOpCKOE NpPaBo

15. Fair world 15. CnpaBennvBbIin MUp

16. Responsibility 16. OTBETCTBEHHOCTb

17. Take away your rights 17. Nluwatb npas

lll. The Procedure

1. Introduction

On the screen there are pictures of people who played a great role in hu-
man rights movement:
- Abraham Lincoln
- Nelson Mandela
- Martin Luther King
- Susan B. Anthony
- Mahatma Gandhi
- Thomas Jefferson

Students should guess their names and tell what they are famous for.
Teacher listens to the Students’ ideas and explains that all those people
struggled for human rights and asks what human rights they know. Students
in pairs try to give definition to the concept of human rights.

2. Watching a film

Students watch a short film where celebrities in one word explain this term
and decide which words they would add to their previous definition.

http://www.youtube.com/watch?v=RNwL2mjApRw
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3. Dividing into groups

Teacher says that today they have a conference for young people from 4
countries on the topic of human rights.

Students are divided into 4 teams according to the country (Russia, Chi-
na, Germany, and the USA). Every person gets a card with the name of the
country and joins the team.

4. Reading the text

Before reading the text Teacher says that a long time ago people began to
struggle for their rights and offers them 9 questions to estimate their knowl-
edge. They fill the column «Before reading».

Before After

Question reading | reading

Who was the first man in the history who freed the

1 |slaves and declared people should choose their own
religion?

What document gave people new rights and made the
king subject to the law in England?

What document proclaimed the right to life, liberty and
the pursuit of happiness?

What rights proclaimed the Declaration of the Rights of
Man and of the Citizen adopted in France?

What historical event led to forming the United Nations
Organization?

When was the Declaration the Universal Declaration of
Human Rights first published?

What was the name of the American President’s wife
7 |who led the committee that created the Universal
Declaration of Human Rights?

How many rights did the Universal Declaration of
Human Rights include?

How many countries belonged to the United Nations
when the Declaration was adopted?

Every group gives their answers. Then Teacher offers them to check their
answers, gives the text (Appendix 1) and asks Students to fill in the column
«After reading». Then groups compare their answers with their previous vari-
ant in the column “Before reading” and after that discuss their answers in
class.
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5. Watching a film

Teacher says that now they will watch a short film where children explain
30 main rights, but there are a lot of new words in the film. They will need
them for discussion. Teacher explains that something wrong happened to
her computer and the translation of new words disappeared. He asks Stu-
dents to understand the meaning of these words from a short film they are
going to watch. Teacher gives a list of new words and asks Students to
write their translation in the process of watching. https://www.youtube.com/
watch?v=36CUlagmFi4

6. Rearranging the rights
Teacher gives Students a list of human rights and asks them to choose 3
most important human rights.

7. Group discussion

Each group presents their ideas and proves their point of view. Teacher
marks how many points each right gets on the board and sums up Students’
ideas.

8. Understanding the quotes
Each group gets a list of quotes and explains how they understand them
(Appendix 2). Then they discuss their ideas in class.

9. Giving own examples

Each group should give its own examples to illustrate the violation of hu-
man rights in modern society. Teacher has cards with the names of rights
and the representative from each team chooses the card with the right to
give their own examples to. Other teams can add their comments in the
process of discussion.

10. Watching the dialogues
Every team presents its dialogue and the others name the right that has
been violated in each case.

11. Reflection

Teacher asks Students to find a proper adjective for every letter in the
phrase “human rights” using the information they have learnt. They work
in groups and then Teacher writes on the board all the adjectives Students
offer.



49

H- R-
U - universal | -
M - G-
A- H-
N - T-

S-

12. Homework

Students should choose a card with a right to make a short speech. The
cards can be like these:

- Do men and women have the same rights in Russia?

- Do people of different nationalities have the same rights in Russia?

- Does everybody have right to education in Russia?

- Does every person have right to food and shelter in Russia?

Criteria:

1. To use factual information to prove your point of view — 20%.

2. To organize the text logically (introduction, body and conclusion), to use
linking words — 20%.

3. Grammar and lexis accuracy (less than 3 mistakes — 20%; less than 5
mistakes — 10%; less than 6 mistakes — 5%).

4. Phonetic accuracy (less than 2 mistakes — 20%, less than 4 mistakes —
10%, less than 6 mistakes — 5%).

5. The number of sentences (more than 12 sentences — 20%, 11-12 sen-
tences — 15%, 8—10 sentences — 10%, 5—8 sentences — 5%).

91-100% — «5», 75-90% — «4», 51-74% — «3», less than 50 — «2».
Sample Speech

Do men and women have the same rights in Russia?

The Universal Declaration of Human Rights proclaims that there shouldn’t
be any discrimination in modern society. Nevertheless, the reality is quite
opposite. For example, the discrimination against women still exists.

Firstly, women make 46.9% of the employed population in Russia. The
greatest proportion of working women are in public health service (85%),
education (81%), credit and finance (78%), information and accounting ser-
vices (75%), whilst the lowest share is in the construction industry (22%). As
in Soviet times, the majority of working women are trapped in low-wage
areas, such as medicine, education, and clerical jobs.
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Secondly, the principle of equal pay for equal work is in the constitution
but men prevail in leading positions and dominate among well paid experts,
SO men’s average wage is higher than women’s and it seems to increase
even more with time. Women'’s average wage constitutes 60% of men’s sal-
ary.

Thirdly, there are protective laws prohibiting too hard jobs for women,
such as carrying too heavy weights, or working at night. You'll see many
women, though, working in the shops and in the metro past midnight: the
law allows ‘temporary’ contracts for such jobs. Pregnant women or women
with a child 1 to 3 years of age are strictly forbidden to work at night. When
a pregnant woman leaves her job to give birth and look after her child, there
is a ‘requirement for a 3 year-paid maternity leave for child care’. There-
fore young women are often discriminated when applying for a job for that
reason.

Finally, we can come to the conclusion that although the situation has
improved since the Universal Declaration of Human Rights was proclaimed,
there are some acute problems that have to be solved in the near future.

(source of information: http://waytorussia.net/\WhatlsRussia/\Women/
Facts.html)

Appendix 1

A brief history of the Universal Declaration of Human Rights

Originally, people had rights only because of their membership in a group,
such as a family. Then, in 539 b.c., Cyrus the Great, after conquering the city
of Babylon, did something totally unexpected — he freed all slaves to return
home. Moreover, he declared people should choose their own religion.

The idea of human rights spread quickly to India, Greece and eventually
Rome. The most important advances since then have included:

1215: The Magna Carta — giving people new rights and making the king
subject to the law.

1628: The Petition of Right — setting out the rights of the people.

1776: The United States Declaration of Independence — proclaiming the
right to life, liberty and the pursuit of happiness.

1789: The Declaration of the Rights of Man and of the Citizen — in France,
stating that all citizens are equal under the law.

1948: The Universal Declaration of Human Rights — the first document
listing the thirty rights to which everyone is entitled.
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During World War I, tens of millions of people died. In addition to those
who lost their lives in the fighting, the Nazis in Germany killed millions in cold
blood. When the war ended in 1945, the victorious nations met to decide how
to prevent such acts from happening again. They formed the United Nations
to advance human rights and peace.

The United Nations created the Universal Declaration of Human Rights,
the first truly universal human rights document. Eleanor Roosevelt, the wom-
an who led the committee that created this document, stated that the decla-
ration grants rights for all Mankind.

The United Nations also took other steps. One was to create internation-
al laws to protect human rights, a process that took almost twenty years.
International laws are laws agreed upon by many countries, and so they
apply not just in one country but in all the countries that agree to them. The
countries that belonged to the United Nations also brought these rights to the
rest of the world. As a result, the basic laws of many nations today include
the rights contained in the Declaration. What follows are all the rights con-
tained in the Universal Declaration of Human Rights. When the Declaration
was first published in 1948, the United Nations asked all member countries
to circulate the document and to teach these thirty rights. In this way, the
Declaration becomes very well-known and understood, resulting in a better,
more peaceful world.

In 1948, when the Declaration was adopted, only 58 countries belonged
to the United Nations. Today there are 192 member nations and many laws
exist to protect human rights.

The source: http://www.youthforhumanrights.org/what-are-human-rights/
universal-declaration-of-human-rights/introduction.html

Appendix 2

Read the quotes of famous people and explain what they meant:

“| disapprove of what you say, but | will defend to the death your right to
say it.”

— Voltaire, French writer of the 18th century.

“The care of human life and happiness, and not their destruction, is the
first and only legitimate object of good government.”

— Thomas Jefferson, principal author of the American Declaration of In-
dependence.
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“I learned that courage was not the absence of fear, but the triumph over
it. The brave man is not he who does not feel afraid, but he who conquers
that fear.”

— Nelson Mandela, South African statesman and Nobel Peace Prize win-
ner.

“You must be the change you want to see in the world.”
— Mahatma Gandhi, 20th century political and spiritual leader of India.

“Injustice anywhere is a threat to justice everywhere.”
— Martin Luther King, Jr., who worked for the rights of African-Americans.

The source: http:.//www.youthforhumanrights.org/what-are-human-rights/
universal-declaration-of-human-rights/introduction.html




49

C.H. KacaTkunHa
Wxesck

ANCKPUMUHALIUA B COBPEMEHHOM OBLLECTBE

THE DISCRIMINATION IN MODERN SOCIETY

|. MosicHuTenbHasA 3anucka

MecTo 3aHATMA B 0OpasoBaTenbHON NporpaMmme

[aHHbIV ypOK MOXET MCNOMb30BaTbCA B paMkax UdyvyeHuns tembl «Moro-
OeXb B COBpeMeHHOM obuiectBe» ans ydyeHmkoB 10—11 knaccos, ypoBeHb
BnageHus si3bikoM Intermediate / Upper-Intermediate.

OTOT ypoK MOXeT OblTb MCMOMb30BaH Kak AOMNOMHeHne K yyebHow npo-
rpaMMme B paMKkax MpoBeAeHNsi BHEYPOUYHOro MEPONPUATUS Ha aHTTIMNCKOM
A3blke B COTPYAHMYECTBE C NpenofaBaTtensmmn obLecTBO3HaHUsa 1 npaBo-
BedeHus no teme «Are we free from discrimination?» nubo kak yactb Kypca
BHeYypo4Hon gesaTtensHocTu «English for future lawyers».

Bpewmsa 3aHatus: 90 MuH.

3agauu:

- pasBUTME YMEHUS apryMEHTUPOBAHHO BbICKa3biBaTb CBOK TOYKY 3pEHUS,
B TOM 4YMCrie Ha UHOCTPAHHOM S13bIKE;

- pacLuMpeHue NIEKCUYECKOro 3anaca y4alumxcs no obLecTBeHHO-NONUTH-
Yyeckol npobnemaTuke;

- COBEpPLUEHCTBOBAHME YMOTPEONEHUS B pPeYn CPaBHUTENbLHON CTEMneHu
npunaratenbHbiX;

- paclvpeHune Kpyrosopa yyalmxcs B obrnacTu npas YenoBeka;

- thopmumpoBaHMe NpPeACTaBeHNIA yHalmnxcs 0 BUaax AUCKPUMUHALMK, CY-
LLLECTBYHOLLMX B COBPEMEHHOM OOLLECTBE;

- hopMMpOBaHNE TONEPAHTHOrO OTHOLUEHMS K NOASIM, OTNINYAKOLLMMCS MO
KaKMM-ITMOO Npu3HaKkam.

3aHATMe HaueneHo Ha JOCTMXeHue crnenyioLlmnx pesynbratoB ProcC:
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lNpedmemHbix:

- (POPMUPOBAHNE KOMMYHUKATUBHON WMHOA3bIMHOW KOMMETEHLMM, HEODXO-
OMMON ANg yCneLwHon coumanusanmm 1 camopeanmnsaunm Kak MHCTPYMEH-
Ta MEXKYNbTYypHOro obLLeHNs B COBPEMEHHOM MOMMKYIIbTYPHOM MUPE;

- (bOpMUPOBaAHME YMEHUSA UCNONBb30BATb MHOCTPAHHbIN A3bIK KaK CPeaCTBO
O5Ns NonydeHns MHopMaumMm N3 MHOA3bIYHBIX UCTOYHUKOB B 0Opa3oBa-
TenbHbIX 1 caMoobpasoBaTenbHbIX Lensix.

MemanpedmemHsix:

- hopMMpOBaHME HaBLIKOB NMO3HABATENbHON, Y4ebHO-UccrnenoBaTenbLCKom 1
NPOEKTHOW AEeATENBHOCTU, HAaBbIKOB B pa3peLLeHn npobnem; cnocobHOCTb
N FOTOBHOCTb K CAMOCTOSITENBbHOMY MOUCKY METOLOB PELUEHUS NpakTude-
CKUX 3afa4, MPUMEHEHUIO Pa3NNYHbLIX METOLOB NO3HAHWS;

- hopMMpOBaHME FOTOBHOCTM U CMOCOBHOCTM K CaMOCTOSATENbHOW MHGOpP-
MaLMOHHO-NO3HAaBAaTENbHOW OEATENbHOCTU, BKITHOYasi YMEHNE OPUEHTUPO-
BaTbCH B PasfUYHbIX MCTOYHMKAX UHGOPMALIMK, KPUTUYECKM OLLEHMBATL U
WHTEepPNpeTnpoBaThb MHOPMaLMIO, NOMyYaeMyto 13 pasnmyHbIX UCTOYHUKOB;

- hopMMpPOBaHME YMEHUS SICHO, NOTMYHO U TOYHO M3naraTb CBOK TOYKY 3pe-
HKS, NCMONb30BaTh aJeKkBaTHble A3bIKOBbIE CPEACTBA.

JludHOCMHBIX:

- (hopmmpoBaHME MUPOBO33pPEHNSI, COOTBETCTBYHOLLLENO COBPEMEHHOMY YPOB-
HIO Pas3BUTKS HayKM 1 OOLLLECTBEHHOW MPaKTUKW, OCHOBAHHOIO Ha Auanore
KynbTyp, @ Takke pasnunyHbix oopM 0BLLECTBEHHOIO CO3HAHWS, OCO3HaHKE
CBOEro Mecrta B NOSMKYIbTYPHOM MUPE;

- (hopmmpoBaHME OCHOB CaMOpPasBUTKSI U CAaMOBOCMUTaHMS B COOTBETCTBUM
C 06LLIeYenoBEYECKNUMM LIEHHOCTSIMI U Maeanamm rpaxaaHckoro obLecTea;

- hopMMpPOBaHME OCHOB TONIEPAHTHOIO CO3HAHWUSI U NMOBEAEHMWS B MOSNMKY b=
TYPHOM MMpE, FTOTOBHOCTU U CNOCOBHOCTM BECTM AUanor ¢ APYrMMU Niodb-
MW, LOCTUraTb B3aMOMOHMMaHWS!, HAXOAUTb OBLLME Lienu U COTpYAHNYaTb
ANsi UX JOCTVPKEHUS.

Oxungaemble pesynbTaThl 3aHATUS:

lNpedmemHebie:

- yyalumecs CMOryT UCMNOMb30BaTb HOBble NeKCUYeckne eanHuLbl (pasgen
«Active vocabulary») ansi BelpaeHus cBoOero MHeHusi No Bonpocam 3a-
LLNTbI NpaB 4YeroBekKa,

- yvawimecs CMOryT NpOoAyLMpOBaTh HEMOArOTOBIEHHOE MOHOMOrMYyecKoe



o1

BblCKa3blBaHME MO NpobremaTuke npaB YerioBeka C OMopor Ha TEKCT B
obbeme 5—8 npegnoxeHui;

- y4yalwmecs CMOryT CTpOUTb MNPEANoXEeHWUst B CPaBHUTENbHOW CTeneHu
¢ ynotpebneHnem BbipaxeHun less likely, more than, twice as, 6 times
more, fewer, as often as, and as frequently.

MemanpedmemHnbie:

- yvyalumecs CMoryT aHanmsnpoBaTb, CUCTEMaTU3NPOBaTh M 0606LaThb UH-
dopmMaLmio No NPeANoXeHHON TEME;

- yyawmecs cMoryT B3anmogencTBoBaTb B rpynne npuv BbINONHEHUN 3ada-
HUS;

- yvyawimecs CMOryT UCMoNb30BaTb MHTEPHET-UCTOYHUKM ANs aprymeHTa-
L1n cBOEN NO3ULNN.

JludHOCMHbIE!

- yyawmecs CMOryT MCMONb30BaTb JIMYHbIA OMbIT AMS BbIpaXXeHuUs cob-
CTBEHHOrO MHEHMs NO BONPOCY ANCKPUMUHALINN;

- paboTtas B rpynne, yyawimecs npnobpeTyT onbIT TONEPAHTHOrO OTHOLLE-
HUS K MOASM, B TOM YUCIIE K CBOMM OOHOKIACCHUKAM.

KommeHTapum
Mpwn opraHnsaumm gaHHOro 3aHATUS NpeaiaraeTcs UCNonb3oBaTh METOA

«WecTb wnan meiwneHns». AHHa KoBanbyykoBa ONUCbIBaeT ero crnegyto-
LM obpasom:

«ABTOpPOM OaHHOro metogda siBnsieTcs Oasapa Ae boHo. OH 3ameTun,
4YTO IIOAMW, PasMbILLNIAA HaL YeM-TO, MbITATCS B OOAUH U TOT XK€ MOMEHT
COBepLIaTb HECKONbKO onepauui. Hanpumep: gaTb OLEHKY KakoMy-TO SB-
NEHNI0, BbIpa3nTb CBOM 3MOLUW, BbISBUTH MPOBNEMHbIE 30HbI, TBOPYECKM
nepeocMbICNUTL CUTyauuto 1 T. 4. B utore oguH 13 acnekToB nogasnsieT
ocTanbHble, N YEeroBeK, HE OCO3HaBasi 3TOro, CYUTAET, YTO AaeT OObEKTUB-
HYIO OLEHKY MPOUCXOASALLIMM CODBbITMAM, KOrda Ha camom gdene oH BGypHo
BblpakaeT cBOM amoumun. dasapd Ae boHo npegnoxun ynopsagounTs cob-
CTBEHHOE MbILLUIEHNE, NCNONb3YS LECTb MbICIIUTENbHbLIX LUMSAM.

Kaxxgas 13 wecTtun wnan cesidaHa ¢ onpefeneHHbIM TUMOM MbILUIEHUS.
Bce wnsnbl pasHouBeTHbIE: aBTOP OAHHOMO MeToda YCTaHOBUIT 3aBUCK-
MOCTb MEXAyY LIBETOM LUMAMNbI U TUMOM MbILUMEHUS.

Benas wnana cumBonuanpyeT oO6beKTMBHOE MblwneHve. MocpeactsoM
3TOW WALl Mbl HAKannMBaeM akTbl, Undpbl. Ham cTaHOBUTCH O4E€BUAHO,
Kakon 00 bEKTUBHON MHbOpMaLMEN Mbl pacnonaraeM u Kakyt MHopmMmaLuto
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HaM Hy>XHO Mony4nTb. Yenosek, paboTatowuin B 6enon wnsane, MoxeT Tak-
e pacckasaTb, kak OH cobupaeTcsa nonyynTb Ty UM UHY0 HEODXOOaUMYHO
MHdOpMaLnIo.

KpacHas wnsna akTMBM3npyeT aMOLMOHaNbHOe MblwneHne. Yepes aTy
LWN4any Mbl Nofiy4aemM BO3MOXHOCTb NOAENUTLCS CBOMMU 3MOLUMSIMU, Nepe-
XnBaHuamun. 3aBapa Ae boHo HacTamBaeT Ha TOM, YTO He Hao OOBACHATL
MbIC, COOTBETCTBYHOLLIME KPACHOW LUNANE: 3TO MPOTUBOPEUYUT CaMOM CyTH
aTton wnaAnbl. [pocTto cBOGOAHO BbIpasMTe CBOWM YyBCTBA Yepe3 PUCYHOK,
XKeCTbl, MUMUKY U BepbansHo.

UepHasa wnsana BbIHYXXOaeT Hac OblTb OCTOPOXHbIMU: MEPenpoBepsTh
aKTbl, BbiCKa3blBaTb COMHEHME, BUAETb MPOOMEMHbIE UM HEraTUBHbIE
CTOPOHbI KaKoW-TO uaewn, siBrneHusi, codbbitusa. OT 4yenoBeka, HageBLUEro
YepHYHo Wnsny, TpebyTca Nornyeckre 4OBOAbI: OH AOMMKEH AoKa3aTb, YTO
YTO-TO He TakK, YTO-TO HEe COOTBETCTBYET LAHHOW CUTyauuu, CyLLEeCTBYHOT
Kakme-To npoTmBopeuuns. [JaHHasa wwnsna noMoraeT Ham npeaBuaeTb Npo-
Brembl, C KOTOPLIMU Mbl CTONIKHEMCSI, peanuaysi CBOM MnnaHbl.

XKenTtas wnana nomoraet HaMm yBUAETb NO3UTUBHbIE CTOPOHbI Maen, siB-
neHusi, cobbITMs;; MOMOraeT OCO3HaTb LIEHHOCTb MOPOXAEHHOW uaeun, ee
npenMyLlecTsa, n3Brnedb Bbirogy. Hagesas aTy wnsiny, Heo6xoaAMMo npo-
AymaTb [JoKasaTenbCTBa TOro, YTO YTO-TO AENCTBMTENBHO cpaboTaeT, yYTo
npeanoXeHHast Maes ocyLlecTBuma.

3eneHas wnsina o3HavaeT anbTepHaTMBHOE MbilwneHne. NocpeacTsom
3TON WNAMblI Mbl MOXEM YAOBNETBOPUTL CBOM UCCEAOBaTENbCKUA UHTE-
pec, 3apa3uTb Apyrvx Nogen HoBbIMK naesiMu. 3eneHas Lnsina BblHy>xgaeT
Hac MbICITUTb TBOPYECKW: NpeanaraTb HOBble naen, n3obpeTaTb HOBbIE NOA-
XO[bl K PELLUEHMIO KaKoro-To Bomnpoca.

CuHsia wnana cesA3biBaeTca B CO3HaHUM OaBapaa ae boHo ¢ obpasom
ronyboro Heba. OHa 03Ha4yaeT, YTO Mbl pa3mblLNAEM He O npobneme, a
O CaMOM MbILLMEHMM, BbIXOAUM 3a npefenbl caMon CUTyaumnmn, Haxoanmmcs
Kak Obl cBepxy. YenoBek B CMHEN LuNsane nogBoauT UTOru, AenaeT BbIBOAbI,
NPOrHO3MpPYeT AarnbHeNLne Wwarn, KOMMEHTUPYET BCE NPOUCXOAsLLEe, OLe-
HMBAET, HACKONbKO 3(DEEKTUBHBLIM ObINO MbICITUTENBHOE MOBEAEHNE BCEX
YYaCTHUKOBY.

UcmoyHuk: AHHa Kosanbyykosa. Lllecmb winisin MbiwneHus // Hosoe 06-
pasosgaHue Ne 4, 2008.
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O6opynoBaHue 1 Matepuansbi:
- KOMMBIOTEP C BbIXOAOM B IHTEPHET;
- MPOEKTOP;
- 9KpaH;
- pasgatouHbii maTtepuan (Appendix 1, 2).

Jlntepatypa 1 nHpopmaLmoHHbIE PeECYPChI

1. NprmepHasa ocHoBHas obpasoBaTenbHas nporpamMmma cpeaHero obLero
obpaszoBaHus (ogobpeHa pelueHnem depepansHoro y4ebHo-meTogmye-
Cckoro obbeamHeHus no obwemy obpasoBaHuio (MPOTOKON OT 28 WIOHS
2016 1. Ne 2/16-3).

2. Civic Education in the English Language Classroom. EkatepuH6ypr, 2003.

3. KoBanbuykoBa A.B. Wectb wnsan mbiwneHus // HoBoe obGpasoBaHue.
2008. Ne 4.

4. http://www.un.org/en/universal-declaration-human-rights/index.html
/l The Universal Declaration of Human Rights.

5. https://www.youtube.com/watch?v=fTcSVQJ2h8g // Racism is real.

1. Active vocabulary

English Russian

1. Less likely 1. MeHee BeposiTHO

2. More than 2. bornee yem

3. Twice as 3. B 2 pa3a Gonblue (Yale), yem

4. 6 times more 4. B 6 pa3 vaLue

5. Fewer 5. MeHbLue

6. As often as 6. Tak e 4acTo Kak

7. As frequently 7. Tak >xe 4acTo kak

8. Race, color and national 8. OuckpvmMmHaums no UBETY KOXW,

origin discrimination HaLMOHanbHOCTK, pace

9. Sex and gender 9. [IncKpMMmnHaLMA No NosioBown

discrimination npuHaanexHocTn (reHaepHas)

10. Age discrimination 10. OuckpyMmnHaLms no Bo3pacTty

11. Physical and mental 11. AuckprMrHaums no ousmyecknm n

disability discrimination YMCTBEHHbIM CMIOCOBHOCTAM

12. Religious discrimination 12. OuckpyMmnHaLmsa nNo penmrmo3HbIM
ybexaeHnsam

13. Military status discrimination | 13. duckpuMuHaumsi No BOEHHOMY cTaTycy

14. Regional discrimination 14. OnckpyMrHaLMA NO MECTY NPOXUBaHUSA

15. Caste discrimination 15. OnckprMmHaLmMs No KacTOBON
NPUHaANEXHOCTN
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lll. The Procedure

Step 1
Teacher reminds Students that last time they talked about human rights

and asks them to name what rights they consider to be the most important.
Teacher gives them handouts where 30 human rights are written (Appen-
dix 1).

Step 2
Teacher asks them to look at the screen where different cases of abuses
of human rights are presented. Students give their answers. Then Teacher
asks them to work in pairs and answer the questions on the board:
1. What cases of discrimination in modern society could you name?
2. What are the ways to improve the situation?
3. What should society do to improve the situation?
4. What should government do for effective protection of human rights in
Russia?
5. What types of discrimination are acute in Russia nowadays?

Step 3
Teacher says that he has a friend in the USA who sent him a short film and

wanted to know the opinion of Russian students on the situation. Students
watch the film and determine the problem.
https://www.youtube.com/watch?v=fTcSVQJ2h8g

Step 4
Students watch the film for the second time and write what human rights

have been violated. Teacher gives Students handouts with the script of the
film and asks them to look at the sentences and identify different ways of
making comparisons (Appendix 2). Elicit: less likely, more than, twice as,
4 | 6 times more, fewer, as often as, and as frequently. Teacher asks every
Student to compare the life of differently abled people and healthy people in
Russia using underlined phrases.

Step 5
Teacher asks Students to discuss the situation and offers them 6 hats.

Teacher asks to use underlined phrases in their speech. Every pair should
choose one hat and put it on. Teacher explains what the colour of each hat
means and gives students written instructions.
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White hat:

Please, prove that racial discrimination still exists. Give the examples of
the countries where this problem is acute. Use as much factual information
as possible to prove your point of view.

Red hat:

You are an African American who lives in the USA. Please, tell us about
your feelings and emotions when you come across unfair treatment. Give
the examples.

Black hat:

If society doesn’t change its attitude towards African Americans this situa-
tion could arouse a lot of problems in future. Give the examples.

Yellow hat:

You should prove that if society changes its attitude to African Americans
it would get a lot of profits out of the situation.

Green hat:

Offer original creative ways which could help to change the attitude to
African Americans for the better.

Blue hat:

You should sum up all the information you have heard today, make the
conclusion about today’s discussion. Make a positive of prediction for the
future.

Step 6
Teacher thanks Students for active participation in the discussion and

asks them what ways out they see under the existing circumstances and
offers them to compose a short poem on the topic of racial discrimination.

The rules of writing a poem:

The 1st line — racial discrimination

The 2nd line — 2 adjectives

The 3d line — 3 verbs

The 4th line — phrase consisting of 4 words

The 5th line — final summing up word (or words)

Step 7
There are cards with different types of discrimination on the board. Teach-

er asks every pair to choose the card he / she would like to tell the class-

mates about next lesson. Teacher explains that next lesson they will have a

press conference “The abuses of human rights in modern society”.
Students’ homework is to make a film about discrimination.
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Pupils should follow the instructions:
The software: Windows Movie Maker (you can watch the instructions
https://www.youtube.com/watch?v=2L9xbUqI3sY)
The stages of making a film:
- think about the title of your film;
- write the script of the film;
- find interesting facts about your problem;
- find suitable photos and videos to illustrate the main facts;
- voice the film (check the pronunciation of all unknown words).
Main roles:
- Editor — combines the information which he gets from correspondents;
- Director — finds suitable videos and pictures to illustrate the text;
- Correspondent — searches and analyzes information concerning the prob-
lem;
- Speaker — is responsible for voicing the film.
Term: 1 week.

Pupils should follow the criteria:
1. The actuality of the problem aroused in your film — 15%.
. The use of factual information which will support your film with convincing
facts and arguments — 15%.
. Grammatical and lexical accuracy of your speech — 15%.
. The correctness of pronunciation — 10%.
. The quality of shooting — 15%.
. The participation of all members of the team — 15%.
. The originality of presentation — 15%.
«5» — 91-100%
«4» — 75-90%
«3» — 51-74%
«2» — less than 51%

N

~NOoO ok~ W

Appendix 1
. We are all born free and equal.
. No discrimination.
. We have the right to life.
. No slavery.
. No torture.
. We have rights no matter where we go.
. We are all equal under the law.

~NOoO oA WN -
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8. Our human rights are protected by the law.
9. No unfair detainment (3agepxxaHue).
10. We have the right to trial.
11. We are always innocent till proven guilty.
12. We have the right to privacy.
13. We have the right to move.
14. We have the right to seek a safe place to live.
15. We have the right to have a nationality.
16. We have the right to marriage and family.
17. We have the right to have our own things (property).
18. We have the right to freedom of thought.
19. We have the right to freedom of expression.
20. We have the right to public assembly.
21. We have the right to democracy.
22. We have the right to security.
23. We also have workers’ rights.
24. We have the right to play.
25. We have the right to food and shelter.
26. We have the right to education.
27. We have the right to copyright.
28. We have the right to free and fair world.
29. We have the right to responsibility.
30. No one can take away your rights.

Appendix 2
The script of the film “Racism is real” by BRAVE NEW FILMS

1. Thousands of resumes were sent out which were identical except for the names.
Black-sounding names were 50% less likely to be called back for an interview.

2. Black people are charged $700 more than white people when buying cars.

3. Black people are twice as likely to be pulled over by the police.

4. Black clients are shown 17,7% fewer houses than white people.

5. Black people are 4 times more likely to be arrested for using marijuana.

6. Black people are incarcerated (nocagute B TiopbMy) 6 times the rate of white
people.

7. Doctors did not inform black patients as often as white ones about an important
heart procedure.

8. White legislators (3akoHogatenu) did not respond as frequently to constituents
with black-sounding names.
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E.A. HukntuHa
BopoHex

Mbl MPOTUB NTIOEO AUCKPUMUHALIMA

WE ARE AGAINST ANY DISCRIMINATION

|. MosicHuTenbHasA 3anucka

MecTo 3aHATMA B 06pa3oBaTenbLHON NporpaMmme

3aHsTMe MOXeT UCNoNb30BaTbCHA NpU n3yveHumn Tembl «Monoaexe B co-
BpeMEHHOM O6LLLeCTBe» KaK OCHOBHad 4acCTb YypOKa aHIMUINCKOro A3blka B
10—-11 knacce mnu Kak 4aCTb BHEKIACCHOrO MeponpuaTua ns cTapLimx
KNaccoB LUKObI.

Bpems 3aHatus: 45 MuH.

3agauu:

- COBEpLUEHCTBOBAHME SA3bIKOBLIX KOMMETEHLMIA NOCTPOEHMSI MOHOJIOMOB,
ananoros, NoJinfioroB Nno npep,nomeHHoﬁ TEeME;

- hopMMpOBaHME YMEHNSI MOCTAHOBKM LieNert B HOBOW y4ebHOoM cutyauuu;

- dhopMMpoBaHne roTOBHOCTM UCMOMb30BaHNs COOCTBEHHOIO OMNbiTa B HO-
BOW cuTyauuu;

- bopMMpoOBaHME MHTEPECa K MU3YyYeHU npobnembl AUCKPUMUHALMK U
npobnemMaTukn rpaxkgaHckoro obpasoBaHus B LIENOM.

3aHATMe HaleneHo Ha OocTuxeHue cneaylimnx pesynbtatos Proc
cpeaHero (nonHoro) obpasoBaHug:

[NpedmemHsbix:

- hopMupoBaHME KOMMYHUKATUBHOW WHOS3bIYHOW KOMMETEHLMN, HEODOXO-
OMMON NS yCneLwHon coumanusanmm u camopeanmsaunm Kak MHCTPYMeH-
Ta MEXKYNbTYPHOro 06LLEHUSI B COBPEMEHHOM MOSMKYIbTYPHOM MUPE;

- (bopMMpOBaHNE YMEHMS UCMOSb30BaTh MHOCTPAHHbIN A3bIK Kak CPeACTBO
ONs nonyydeHns nHopMauum 13 MHOS3bIYHBIX MCTOYHWKOB B 0OpasoBa-
TenbHbIX 1 caMoobpasoBaTenbHbIX Liensix.
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MemanpedmemHbix:

dopMMpoBaHME YMEHUST NPOOYKTUBHO ObOLIATbCS U B3aMMOAENCTBOBATb
B Mpouecce COBMECTHON AeATeNbHOCTW, Y4YUTbIBaTb MO3ULMUW OPYrvX
YYaCTHUKOB AeATENbHOCTU, 3P (EKTUBHO pa3peLuatb KOH(PIMKTEI;
(hopMUPOBaHNE HaBbIKOB NMO3HaBaTENbHON, y4ebHO-MCCnenoBaTeNbCKO
N NPOEKTHON AeATEeNbHOCTW, HaBbIKOB B paspeLueHun npobnem; cnocob-
HOCTVM WM TOTOBHOCTM K CaMOCTOSITENIbBHOMY MOWCKY METOOOB peLleHus
NpaKkTUYeCKMX 3agay, NPMMEHEHMIO pa3nnMYHbIX METOAOB NO3HAHWS;
(hOpMUPOBaAHNE YMEHMUS SICHO, NOTMYHO U TOYHO M3naraTb CBOK TOYKY
3peHUst, NCMOJb30BaTh afeKBaTHbIE A3bIKOBbIE CPEACTBA.

JludHOCMHBIX:

dopMMpoBaHME FPakOaHCKOM MO3ULMK KaK aKTUBHOIO U OTBETCTBEHHO-
ro 4rieHa poCCUMCKoro obLecTsa, OCO3HALLEro CBON KOHCTUTYLIMOHHbIE
npaeBa 1 0683aHHOCTY, YBaXKaloLero 3akoH U NpaBonopsiAok, obnagato-
Llero 4yBCTBOM COBCTBEHHOIO JOCTOMHCTBA, OCO3HAHHO NMPUHMMAIOLLIETO
TpagULUMOHHbIE HaLMOHanbHbIEe U 00LleYenoBeyeckme ryMaHUCTU4eckmne
N JeMOKpaTUYeCKMe LLIEHHOCTY;

dopMMpoBaHME MMUPOBO33PEHUS, COOTBETCTBYIOLLEIO COBPEMEHHOMY
YPOBHIO Pa3BUTUS HayKMm U OOLLECTBEHHOW MPaKTWKX, OCHOBAHHOIO Ha
ananore KynbTyp, a Takke pasnnyHbix opm 06LLECTBEHHOIO CO3HaAHUS,
OCO3HaHWe CBOero Mecrta B MOSIMKYNbTYPHOM MUPE;

dopMMpoBaHME HaBbIKOB COTPYAHMYECTBA CO CBEPCTHWUKaMW, OETbMU
Mraglero Bo3pacTa, B3pOCnbiMi B 0bOpas3oBaTesibHOM, OOLEeCTBEH-
HO-Mone3Hon, y4ebHo-1ccrnenoBaTeNbCKOM, NPOEKTHON M ApYrMx Buaax
NEeATeNnbHOCTMW.

KoHKpeTn3npoBaHHble oxuaaemble pesynbTaTbl 3aHATUS

lMpedmemHebie:

yyalmincs CMOXeT 3agaTh BOMPOC, ONUPasiCb HA CMbICI NMPOCIYLLIAHHOMO
BblCKa3blBaHWs;

yyaLLMncs CMOXET OOBSCHUTL, YTO Takoe AUCKPUMUHALMS.

MemanpedmemHsbie:

yyalmincs CMOXeT BbICTpamMBaTb CBOM PaCCYXXOEHMUS NOTMYECKN B COOT-
BETCTBUM C NPEANIOXKEHHON CUTYyauUeN;

yyalnncsa HaxoguT CnoBa, Noaxoasiume ans KOMMYH/UKaLUM Ha pasnmy-
HbIX 3Tanax 3aHsATUS.
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JluyHOCMHbIE!

- yYalMNCa CMOXET BbICKa3aTb CBOK TOUKY 3peHUS No 00CyXaaeMbiM Npo-
onemaw;

- yyaluncs He HapyLlaeT NpUHATbIE MpaBuia B UTPOBON CUTyaLnK;

- B X0fe rpynnoBov paboTbl y4aluincs OeNcTByeT B COOTBETCTBUM C NpU-
HATOWN POrbHO.

B xofe ypoka yyawmecs genstcs Ha napbl, @ 3aTeM Ha rpynnbl no 4 ye-
noBeka B kaxaol. Ha aTom aTane LWKonbHWKM paboTaloT CaMoCTOATENBHO,
APryMEHTUPYIOT CBOK TOYKY 3PEHUSI Ha aHTTIMINCKOM SI3bIKE.

Cnepyrowmm aTarnoM ypoka sIBfisieTcs porieBasi urpa, Kkorga oauH npea-
CTaBUTENb W3 KaXKOOW rpynmbl MorflydaeT CBOK POfib U [OMKEH ee Bep-
6anbHO NpourpaTtb, CaMOCTOATENbHO NOPOoXAas BbiCKka3blBaHWE B OTBET Ha
y4ebHyto cutyaumio. B npoLiecce BbINOMHEHWS 3TOrO 3a4aHUs LUKOSbHMKM
COBEPLUEHCTBYIOT CBOM YMEHUSI B aHanNM3e cutyauum U NoAarotoBke camo-
CTOSITENBHOMO BLICTYNNEHUS, UCNOSIb3Ys pa3fMyHble Cnocobbl BbIpaXKeHUS U
apryMeHTMPOBaHWS CBOEr0 MHEHUSI CPEeACTBAMM aHMMUIACKOro A3blKa.

O6opynoBaHve 1 Marepuanbl:
Jocka, nucTbl Bymarun, pasgaTtodHblii MaTepuan (KapToyku, BbIMUCKA U3

CroBapen — 3Ha4YeHre CroBa «aUCKpMMMHauusy», cT. 2 Bceoblen gekna-
pauuun nNpae 4YenoBeka).

Jlutepatypa 1 nHopMaLIMOHHbIE PECYpPCbl

Compass. A Manual on Human Rights Education. Council of Europe,
2012.

Civic Education in the English Language Classroom. EkatepuH6ypr, 2003.
Wikipedia, the free encyclopedia http://en.wikipedia.org.

lMpaBa yenoseka: MeToguka npenogasaHus B wkorne (9—11 knaccel).
W3a. 4-e. Mepmb, 2008.

Il. The procedure

1. Teacher: We've already spoken about The Universal Declaration of Hu-
man Rights. Last lesson we were talking about some articles of the Declaration.
Do you remember what the first article is about?

Student 1: Right to Equality

Teacher: That's true. And does anybody remember about the second article?

Student 2: It says about Freedom from Discrimination.
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Teacher: Right you are! And what is discrimination?

Some students’ answers.

Then Teacher asks Students to compare their answers with the definitions of
discrimination from an encyclopedia and a dictionary.

Meaning of “discrimination” in the Wikipedia, the free encyclopedia
(https://en.wikipedia.org/wiki/Discrimination):

Discrimination is treatment or consideration of, or making a distinction in favour
of or against, a person or thing based on the group, class, or category to which
that person or thing is perceived to belong to rather than on individual merit.

Meaning of “discrimination” in the English Dictionary: Treating a person
or particular group of people differently, especially in a worse way from the way
in which you treat other people, because of their skin colour, sex, sexuality, efc.

2. Teacher: What do you know about discrimination? Can you give any exam-
ples of discrimination? Do we have discrimination in any spheres in our country?
City? School? Please, discuss these questions in pairs.

The questions can be written on the board.

Teacher: Now let's have groups of four — two pairs form one group — and
share their opinions.

Then one student from each group tells the whole class about their group
discussion.

3. Teacher: Thank you. And now, please, choose one speaker and one writer
in each group. Wonderful. The writer will be a blogger. Here is a sheet of paper
for each blogger (or they can use their gadgets for blogging). Your task is to write
a blog entry during the next part of our lesson — about whatever that seems im-
portant for you while you are listening to your classmates and watching what they
are doing. We have some roles for speakers. Here are the cards with them. You
take one card and have a minute to imagine that you are another person and tell
us about your life in our place.

Possible cards: a pregnant woman; a person with black skin; a 95-year-old
man; you weigh 200 kg; a blind boy; a homeless person (See Appendix 1).

4. Teacher: We have two more students in each group. Dear friends, you
are lucky! At our press conference today you are the best journalists from world
newspapers, magazines and TV channels. You decide what questions you can
ask our today’s guests. We'll speak about discrimination. We have very interest-
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ing guests which know a lot about it — a pregnant woman, a person with black
skin, a 95-year-old man, a person which weighs 200 kg, a blind boy and a home-
less person. Our press conference will start in a minute. Super journalists are
ready to ask their questions and super bloggers have already started to write.
Today we are talking about discrimination. Off we go.

Speakers present what they decided to say as they imagined that they are oth-
er people. Journalists ask 3—4 questions after each short speech. When all the
speakers finish their stories, Teacher asks bloggers to read their blogs. We also
ask journalists, bloggers and speakers to share their impressions of participating
in such a press conference.

5. Then Teacher repeats the questions about discrimination:

What do you know about discrimination? Do you know about any examples of
discrimination? Do we have discrimination in any spheres in our country? City?
School?

And Teacher asks to think if there are some more things Students can say
after our press conference.

Appendix 1
Cards (the sample)

A pregnant woman

A person with black skin
A 95-year-old man

You weigh 200 kg

A blind boy

A homeless person

Appendix 2
The Universal Declaration of Human Rights

Article 2

Everyone is entitled to all the rights and freedoms set forth in this Declaration,
without distinction of any kind, such as race, colour, sex, language, religion, political
or other opinion, national or social origin, property, birth or other status.

Furthermore, no distinction shall be made on the basis of the political, jurisdictional
or international status of the country or territory to which a person belongs, whether it
be independent, trust, non-self-governing or under any other limitation of sovereignty.
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H.H. OntoHuHa
lNepmb

KAXObIA UMEET MPABO BbITb YCJIbILWAHHbIM

EVERYONE HAS THE RIGHT TO BE HEARD

|. MosicHuTenbHaA 3anucka

MecTo 3aHATMA B 06pa3oBaTenbLHON NporpaMmme

[aHHasa yyebHO-meToaMYeckas pa3paboTka MoxeT OblTb UCMonb3oBaHa
npv NpOBEeAEHNN YPOKOB aHrnmmckoro A3blika B 10—11-x knaccax obueob-
pa3oBaTesbHbIX LUKOM, HAaNpuMep, B paMKkax ndy4yeHust TeMbl « MexnuyHocT-
Hble OTHOLIEeHUSA». Takke pa3paboTky MOXHO MCMOMb30BaTh A1 OpraHn3a-
uum dbakynbTaTUBHBLIX 3aHSATUN UK ANEKTUBHbLIX KypcoB. PaboTa ¢ npegno-
)KEHHbIM MaTepuarnom MoXeT ObiTb NpOoBeAeHa B TEYEHWE CEpUM YPOKOB.
JIOrMyHbIM NPOJOIMKEHNEM MOXET CTaTh UHCUEHNPOBAHHbIV Cyae0bHbIV Npo-
uecc (Mock trial).

Bpems 3aHatus: 60 MuH.

3agauu:

pasBUTE YMEHWI ayOUPOBaHUS C U3BIIEYEHNEM HEOOXOAMMON MHCPOPMALIN;
pa3BUTNE YMEHWUI FOBOPEHUS;

(HPOPMMPOBAHNE NEKCUYECKNX HABLIKOB;

co3faHune ycrnoBuii Ansi pa3BUTUS JTIOTMYECKOTO MbILLNEHUS!, YMEHUS CpaB-
HMBaTb U AenaTb BbIBOAbI,

pa3BUTNE KPUTUYECKOTO MbILLNEHUS.

3aHAaTMe HaueneHo Ha OOoCTMKeHue crneyolmx pesynbtatos Proc
cpeaHero (nonHoro) obuiero o6pasoBaHus:

JludHOCMHBIX:

- hopmupoBaHMe rpaXKaaHCKON MO3ULMM Kak aKTMBHOIO M OTBETCTBEHHOMO
YrieHa pOCCUINCKOro obLLECTBA, OCO3HAIOLLIETO CBOW KOHCTUTYLIMOHHbLIE NpaBa
1 0653aHHOCTN, OCO3HAHHO MPUHNMALOLLLETO TPAAMLNOHHBIE HAUMOHArbHbIE
1 obLLeyenoBeYeckne ryMaHUCTMYECKNe N AeMOKpaTU4eCckme LIEHHOCTH.
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MemanpedmemHbix:

- hopmMMpoBaHME YMEHUST NPOAYKTUBHO O6LLIATBCS U B3aMMOAENCTBOBATb
B Mpouecce COBMECTHON AeATeNbHOCTW, Y4YUTbIBaTb MO3ULMUW OPYrvX
YYaCTHUKOB AeATENbHOCTU, 3P (EKTUBHO pa3peLuatb KOH(PIMKTEI;

- bopMMpPOBaHME YMEHUSI SICHO, JIOTMYHO M TOYHO M3naraTb CBOK TOYKY
3peHuns, NCMNosb30BaTh afeKBaTHbIE S3bIKOBbIE CPeACTBa.

lNpedmemHsbix:

- dhopMMpoBaHNE KOMMYHMKATUBHOW WUHOS3BbIYHOM KOMMETEHLMM, HEODXO-
OMMOW ANs yCrneLHoM coumannsaumm n camopeanmsaunm kak UHCTpYMeH-
Ta MEXKYNbTYPHOro 06LEeHNS B COBPEMEHHOM MOSMKYIbTYPHOM MUpE.

Oxuaaemble pe3ynbTartbl 3aHATUA:

- yyalumecsi CMOryT UCMOSIb30BaTh HOBYIO NEKCUKY B peyu;

- yyalmecsi CMOryT MOSICHUTb 3HAYMMOCTb COCTSA3aTENbHOCTU CTOPOH AJ1s
crnpaBeanuBoro cyaa;

- yyalimecs CMOTyT BblpasuTb TOUYKY 3PEHUSI OTHOCUTENBHO YCIbILLAHHOIO
TEKCTa;

- yyawmecsi cMoryT 060CHOBbIBaThL CBOK TOYKY 3PEHWS, MPUBOAS MPUMEPSI;

- yyalmecsi CMOryT BOCNPUHMMATb PeYdb YYUTENS U O4HOKIACCHUKOB;

- yyYalyuecsi CMOryT UCMOSb30BaTh rpadvik (auarpamma BeHHa) npu cpas-
HEeHWW NN BbISABNEHWUS CXOACTB M Pasfnynii;

- yyalwmecs CMOryT opraHv3oBaTb y4ebHOe COTPYAHWYECTBO U COBMECT-
HYl0 AeATeNbHOCTb B Nape;

- yyaluuecss CMOryT OpraHu3oBaTb O0GCYXAEHWE, BbipaXaTe CBOE MHEHUE,
YyYnTbIBAS MHEHWE APYTMX Y4aCTHUKOB.

O6opynoBaHue 1 Matepuansbi:

- HOyTOYK C gocTyrnom B VHTepHeT, nMpoekTop, KOMOHKWU, MynbTUMeauii-
Has npeseHTaums (Appendix 3, 4, 5), pasgaToyHbli Matepuan Ha napy
(Appendix 1, 2), pasgaToyHbli MaTepuan Kaxgomy yyaiwlemycsi (Appen-
dix 6).

Jlutepatypa 1 nHopmMaLMOHHbIE PECYpPCbl

- Compass. A Manual on Human Rights Education. Council of Europe,
2012.

- MpaBa venoseka: Metoauka npenofaBaHusa B wwkone (9—11 knacchl).
W3a. 4-e. Mepmb, 2008.

- www.youtube.com/watch?v=m75aEhm-BYw (video)
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- http://shortstoriesshort.com/story/the-three-little-pigs/ (text of the original
story)

- https://www.youtube.com/watch?v=vDGrfhJH1P4 (commercial)

- http://www.math-aids.com/Venn_Diagram/ (Venn diagram)

- http://www.echr.coe.int/Documents/Guide_Art 6 _ENG.pdf (Article 6 of
the European Convention of Human Rights)

Il. Active vocabulary

intention HamepeHune

victim xeprea

by accident N0 HEOCTOPOXHOCTH
judge CyauTb, Cyabs

fair crnpaseimBbIv

trial cyq

violate HapyLwiaTb

lll. The procedure

1. Warm-up
Teacher asks students to brainstorm English fairy tales they know.

2. Activating prior knowledge, skimming

Teacher activates Students’ prior knowledge by asking them to recall the
plot of the story of the ‘Three Little Pigs’ in pairs. Teacher gives the text of
the original story cut into five parts (See Appendix 1) to each pair of students
and asks them to put the cards in the correct order. Then they check the
answers. Teacher asks students to reflect on the questions: Who are the
victims in the story? Whose side is the narrator on? Can the wolf be inno-
cent? Have you ever been accused of something you didn’t do? What made
people think you were guilty? What did you feel?

Teacher says that it is a high profile case and shows the video of the
commercial to prove it (https://www.youtube.com/watch?v=vDGrfhJH1P4).

3. Listening for general understanding

Teacher says that today they will hear another version of the story. It's the same
story told from the point of view of the wolf. Teacher asks students to surmise:
What will be different in this version of the story? What circumstances could force
the wolf to do this? Teacher asks if the students’ attitude to the wolf changes af-
ter watching the video and why (www.youtube.com/watch?v=m75aEhm-BYw).
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4. Listening for detail

Teacher asks what makes the story told by the wolf different according to
the video they have watched. Teacher asks students to watch the video for
the second time and take notes of how the two versions of the story are alike
and different. Teacher gives the template of Venn diagram (Appendix 2) and
asks students to work in pairs and complete it after watching. The first circle
of the diagram is for the facts from the original story. The second one is for
the facts from the story told by the wolf. The part in the middle will contain the
facts which unite both versions.

The key points which make the story told by the wolf different are: the wolf
had a cold, wolves are carnivores, the wolf wanted to ask his neighbors for a
cup of sugar, the wolf didn’t mean to kill the pigs and the pigs were impolite.
If students don’t have some of these points teacher should elicit them asking
questions like ‘What was the purpose of the wolf's visit to the pigs?’, ‘What
did the pigs answer to the wolf?’ etc.

5. Post-listening (focus on content)

Teacher shows the slide with the words from the very beginning of the
story ‘Everybody knows the story of the Three Little Pigs. Or at least they
think they do. But I'll let you in on a little secret. Nobody knows the real sto-
ry, because nobody has ever heard my side of the story’ (See Appendix 4).
Teacher asks: Do you agree with it? Has it ever happened to you that you
saw the situation differently than your friend or parent did? Do you think that
it's important to know all the versions of what has happened to make a con-
clusion? What other things are necessary in order to investigate the case?
Teacher elicits the word ‘purpose’.

6. Focus on form (vocabulary, word-building)

Teacher asks Students to give the synonyms of the word ‘purpose’ (will,
aim, design, goal, objective, intention). Teacher asks: Which word is used in
law? (Intention). Teacher asks Students to make a word web for the word
‘intention’ (Verb — to intend, noun — intention, adjective — (un-)intentional,
adverb — intentionally). Teacher asks: What is the word for something that
happens unintentionally? Teacher elicits the word ‘accident’. Students make
a word web for the word ‘accident’ (See Appendix 3).

7. Discussion
Teacher organizes a discussion asking questions: Did the wolf blow the
house intentionally or by accident? Do you think we should punish people for
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something done by accident? Have you ever been punished for something
that happened by accident? Do you think it was fair? Is the intention taken
into account when the person is judged by the court? Encourage Students to
use the words from word webs.

Teacher asks students: Who do you think the news reporters and the
policemen were, pigs or wolves? Teacher draws Students’ attention to the
name of the newspaper and the picture with the pig-policeman (Appendix 5).

Teacher asks: Who do you think judged the wolf? Alexander T. Wolf lives
in the society of pigs. Do you think the story would be different if Al was a
pig? Do you think Al would have received a fair trial? Is it important that a
trial be fair? What makes a trial fair? Various rights associated with a fair trial
are explicitly proclaimed in Article 6 of the European Convention of Human
Rights. Teacher gives the text of the Article to each student (Appendix 6).
Can we organize a fair trial at the next lesson?

8. Closure

To sum up Teacher asks Students to think of 3 things they have learned
at the lesson, 2 things they have a question about and 1 thing which was the
most surprising.

9. Homework

Teacher gives home task to Students: to study the text of Article 6 (Appen-
dix 6) and to write a personal letter to Al who is in prison now. The Students
are journalists who want to make an independent inquiry. They are to ask Al
questions to find out if his right to a fair trial was violated and to learn more
details about the case. Teacher reminds Students about the rules of writing
a formal letter and useful language.

Optional home task: to choose a fairy tale and think how it would change
if told by the other character of the story:
* The story of Cinderella as told by the Wicked Stepmother
* The story of Little Red Riding Hood as told by the Wolf
* The story of Jack and the Beanstalk as told by the Giant
* The story of the Three Bears as told by the Baby Bear
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Appendix 1

B. Once upon a time there were three little pigs. One pig built a house of straw
while the second pig built his house with sticks. They built their houses very
quickly and then sang and danced all day because they were lazy. The third little
pig worked hard all day and built his house with bricks.

C. Abig bad wolf saw the two little pigs while they danced and played and thought,
“What juicy tender meals they will make!” He chased the two pigs and they ran and
hid in their houses. The big bad wolf went to the first house and huffed and puffed
and blew the house down in minutes.

E. The frightened little pig ran to the second pig’s house that was made of sticks.
The big bad wolf now came to this house and huffed and puffed and blew the
house down in hardly any time. Now, the two little pigs were terrified and ran to the
third pig’s house that was made of bricks.

A. The big bad wolf tried to huff and puff and blow the house down, but he could
not. He kept trying for hours but the house was very strong and the little pigs were
safe inside. He tried to enter through the chimney but the third little pig boiled a big
pot of water and kept it below the chimney. The wolf fell into it and died.

D. The two little pigs now felt sorry for having been so lazy. They too built their
houses with bricks and lived happily ever after.

Once upon a time there were three little pigs. One pig built a house of straw
while the second pig built his house with sticks. They built their houses very
quickly and then sang and danced all day because they were lazy. The third little
pig worked hard all day and built his house with bricks.

A big bad wolf saw the two little pigs while they danced and played and
thought, “What juicy tender meals they will make!” He chased the two pigs and
they ran and hid in their houses. The big bad wolf went to the first house and
huffed and puffed and blew the house down in minutes. The frightened little pig
ran to the second pig’'s house that was made of sticks. The big bad wolf now
came to this house and huffed and puffed and blew the house down in hardly
any time. Now, the two little pigs were terrified and ran to the third pig’s house
that was made of bricks.

The big bad wolf tried to huff and puff and blow the house down, but he could
not. He kept trying for hours but the house was very strong and the little pigs were
safe inside. He tried to enter through the chimney but the third little pig boiled a
big pot of water and kept it below the chimney. The wolf fell into it and died.

The two little pigs now felt sorry for having been so lazy. They too built their
houses with bricks and lived happily ever after.
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Appendix 4

= verybody knows the

| story of the Three Little Pigs.

Or at least they think they do.
But I'll let you in on a little secret.
Nobody knows the real story,

because nobody has ever heard
¢

my side of the stow.

Appendix 5
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Appendix 6

Article 6 of the Convention — Right to a fair trial

“1. In the determination of his civil rights and obligations or of any criminal
charge against him, everyone is entitled to a fair and public hearing within
a reasonable time by an independent and impartial tribunal established by
law. Judgment shall be pronounced publicly but the press and public may be
excluded from all or part of the trial in the interests of morals, public order
or national security in a democratic society, where the interests of juveniles
or the protection of the private life of the parties so require, or to the extent
strictly necessary in the opinion of the court in special circumstances where
publicity would prejudice the interests of justice.

2. Everyone charged with a criminal offence shall be presumed innocent
until proved guilty according to law.

3. Everyone charged with a criminal offence has the following minimum
rights:

(a) to be informed promptly, in a language which he understands and in
detail, of the nature and cause of the accusation against him;

(b) to have adequate time and facilities for the preparation of his defence;

(c) to defend himself in person or through legal assistance of his own
choosing or, if he has not sufficient means to pay for legal assistance, to be
given it free when the interests of justice so require;

(d) to examine or have examined witnesses against him and to obtain
the attendance and examination of witnesses on his behalf under the same
conditions as witnesses against him;

(e) to have the free assistance of an interpreter if he cannot understand or
speak the language used in court.”
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A.B. Cycnos, W.J1. ®eHuHa*
lMepmb, Ypa

MOEOJION'M HEHACUJIbCTBEHHOIO COMNMPOTUBJIIEHUA

LEADERS OF NONVIOLENT RESISTANCE

|. MosicHuTenbHasA 3anucka

MecTo 3aHATMA B 06pa3oBaTenbLHON NporpaMmme

3aHsTMe MOXeT UCMOoNb30BaTbCA Ha YpOKax aHrnunnckoro Asbika 8 10 n 11
Knaccax B o6Lieobpa3oBaTenbHbIX LWKOMAX, a Takke LIKonax ¢ yrnybneH-
HbIM M3y4YEeHMEM MHOCTPAHHOIO s3blka B paMKax Takux Tem, Kak: “Society”,
“Responsibilities”, “Famous People”; MoXeT ObITb BKIMOYEHO B CTpaHOBEA-
YeCKMI Moayrb NPOrpaMMebl, @ TakKe B ANEKTUBHbIA UK doaKynbTaTUBHbIN
KypC MO aHrmmnncKoMy si3biky.

Bpewms 3aHatus: 90 MuH.

3agauun:

- COBepLUeHCTBOBaHME HaBblka CMbICITOBOIro YTeHUA HA MHOCTPAaHHOM A3bIKE;

- pas3BuTtne yMeHVIl7I rOBOPEHUA;

- paclimpeHune nekcun4eckoro sanaca no O6LLI,eCTBeHHO-I'IOJ'II/ITMLIeCKOI7I Te-
MaTuUKe,

- CO34aHune yCJ'IOBVIl7I Aana pasBuUTUA NOrm4eckoro MbllNeHna, yMmeHua cpaB-
HMUBATb 1N OeJlaTb BbiBOOblI;

- d’)OpMMpOBaHI/Ie nHTEpeca K n3y4eHuro I'Ip061'|eMaTI/IKM npaB 4yenoBeka.

3aHATMe HauerneHo Ha JOCTWbkeHue chnefyioumx pesynbtatoB Proc
cpenHero (nonHoro) obuiero o6pasoBaHus:

lNpedmemHsbix:
- oopMMpOBaHME KOMMYHUKATMBHOW MHOSI3bIYHOW KOMMETEHLMU, HEODXO-
OMMOV NS yCMewHon counanusaumum n camopeannsanmm, Kak MHCTpY-

*

3aHATMe MOAroTOBMEHO Ha OCHOBE MeToauyeckon paspaboTtku «Leaders» W.J1. ®enHuHon
(cm.: Civic Education in the English Language Classroom. Ekaterinburg, 2003.); npu ncnons3o-
BaHUW naen y4acTtHukoB Becepoccuiickoro cemmHapa «lpaBa yenoseka n MexaHn3Mbl UX 3aLLm-
Tbl: TEOPUS U NpaKTNKa oby4YeHNs Ha ypokax aHrNIMACKOro A3blkay.
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MEHTa MEXKYNbTYPHOro OOLLEHNUS B COBPEMEHHOM TMOSUKYIbTYPHOM
mMupe;

hopMrpOBaHME YMEHMUSI UCMOSIb30BaTb MHOCTPAHHBIN A3bIK Kak CPeaCcTBO
ANS NonyyYeHnUst MHPOPMaLMM U3 MHOA3bIYHLIX UCTOYHMKOB B 0bpasoBa-
TenbHbIX 1 caMoobpa3oBaTerbHbIX LIeNsX.

MemanpedmemHbix:

(hopMUPOBaHNE HABbLIKOB NMO3HaBaTENbHON, y4ebHO-MCCrenoBaTeNbCKO
N NPOEKTHOW AeATENBHOCTU, HABbLIKOB pa3peLleHns npobrem; cnocobHo-
CTU N TOTOBHOCTU K CaMOCTOATENTbHOMY NMOUCKY METOLO0B peLleHnA npak-
TUYECKMX 3afay, MPUMEHEHMIO Pa3NNYHbIX METOAOB NO3HAHMS;
(hOpMUPOBAHNE YMEHMUST SICHO, JIOTMYHO M TOYHO M3naraTb CBOK TOYKY
3peHMs, NCMONb30BaTb aflekBaTHbIE A3bIKOBbIE CPeACTBa.

Jlu4HOCMHBIX:

dopMMpoBaHME FPaXkaAaHCKOM MO3ULMK KaK aKTUBHOIO U OTBETCTBEHHO-
ro YreHa poccuMMCcKoro obLLecTBa, OCO3HAKLLENO CBON KOHCTUTYLIMOHHLIE
npaesa 1 0683aHHOCTY, YBaXatoLero 3akoH U NpaBonopsiaok, obnagato-
Lero 4yBCTBOM COOGCTBEHHOIO JOCTOMHCTBA, OCO3HAHHO MPUMHMMAKOLLEro
TpaguLUMOHHbBIE HaLMOHanbHbIe U ObLleYenoBeyeckme ryMaHuCTnyeckme
N 0eMokpaTu4eckme LeHHOCTH;

opMMpoOBaHME MUPOBO33PEHUSI, COOTBETCTBYIOLLEIO COBPEMEHHOMY
YPOBHK PasBUTUSE HAyku M OOLLECTBEHHOW MPaKTUKM, OCHOBAHHOIO Ha
ananore KynbTyp, a TakKe pasnnyHbix opm 06LLECTBEHHOIO CO3HaHUS,
OCO3HaHWe CBOEro Mecrta B MOSIMKYIbTYPHOM MUPE;

(opMMpoBaHME OCHOB CaMoOpasBUTUSI M CaMOBOCMMTAHMUS B COOTBET-
CTBUM C OOLLEYENOBEYECKMMMN LIEHHOCTSIMU U naeanamu rpaxgaHcKoro
obLecTBa.

Oxnaaemble pesynbTaThl 3aHATUSA

lNpedmemHsbie:

yyalimecs CMOryT UCMONb30BaTb HOBbIE JIEKCUYECKME €4MHULBI ANS Bbl-
pakeHUs1 CBOEro MHeHWs Npy 06CYXAEHUN MOCTaBMNEHHbLIX BOMPOCOB;
yyalmecs cMoryT npodyumpoBaTb HENOATOTOBMEHHOE MOHOMOMMYECKoe
BbICKa3blBaHWe No npobremaTtuke npasB YenoBeka C OMopoW Ha TEKCT B
obbeme 5—8 npeanoxeHui;

yyalynecs NOHMMaKT peyb yYUTenst U OOHOKMACCHUKOB Mo 00Cyaaemon
TEeMe;
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yJyalimecs CMOoryT Ha3BaTb UAEONOroB HEHACUbCTBEHHOIO CONPOTUBIE-
Hug, pacckasaTtb 06 nx Hanbonee 3HaYUUMBbIX genax.

MemanpedmemHsbie:

yyalumecs cMoryT U3BneYb HeOBXOAMMYIO MHGPOPMALMIO M3 MPEaIoXKEH-
HbIX TEKCTOB;

yyalumecsi 060CHOBbLIBAKOT CBOK TOYKY 3PEHWUS, NPUMBOAS NMPUMEpbI;
yyallmecs CMOryT aHanmnsnpoBaTb, CMCTeMaTn3npoBaThb 1 0606LWwaTh UH-
dopmaumto no NpearoXeHHon TeMe.

JluyHOCMHBIE:
yyaimecs cMoryT o6 bACHUTb 3HAYUMOCTb MOEN HEHACUIIbCTBEHHOMO CO-
NPOTUBIEHUS N OEATENbHOCTU ero NAeornoros Ansi oolecTea.

O6opynoBaHue 1 Matepuanbi:
HOyTOYK, NpOeKTop, pasgaToyHbli MaTepuan (Appendix 1-7).

Jluteparypa n undopmMaLmoHHbIE PECYDChI

Civic Education in the English Language Classroom. EkatepuH6ypr, 2003.
lMpaBa yenoseka: MeTogmka npenogaBaHust B wkone (9—11 knaccel).
W3ga. 4-e. NMepmb, 2008.

1. Active vocabulary

segregate OTAENATb, BbIAENSATh, pa3fendrb
obstacle npensTcTene

to disobey He NOOYMNHATLCA

civil disobedience rpakgaHCcKoe HenoBMHOBEHNE
nonviolent resistance HEHaCUNbCTBEHHOE COMPOTUBIEHME

lll. The Procedure

1. Pre-reading task
Teacher: Here, in this unit you'll read about great, charismatic personali-
ties, people of different walks and diverse interests, living in different parts of
the world, different periods of time, but the one thing they have in common is
their indelible impact on everyone’s life...
Teacher shows following quotations with a projector.
- Responsibility was the price every man must pay for freedom. It was to be
had on no other terms. — Edith Hamilton
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- Liberty means responsibility. That is why most men dread it. — George
Bernard Shaw

- Those who would give up essential Liberty, to purchase a little temporary
Safety, deserve neither Liberty nor Safety. — Benjamin Franklin

- The greatest Glory of a free-born People is to transmit that Freedom to
their Children. — William Harvard

- When we lose the right to be different, we lose the privilege to be free. —
Charles Evans Hughes

Teacher asks Students to consider the quotations and to answer:

a) Which one do you like best? Why?

b) Have you heard or read about any of these people quoted below? Find out

about one of the persons quoted below and share with class what you think

is important about his life.

2. Introduction

Teacher asks Students to read the text ‘I have a dream’ (Appendix 1) and
to translate excerpts from this famous speech into Russian.

Then Teacher asks if Students can name any other famous speakers.

3. Reading the text and answering the questions

Teacher asks Students to read the text ‘King and Gandhi’ (Appendix 2)
and to answer the following questions.

a) Who influenced Martin Luther King in his desire to become “as good as
anybody“?

b) What were the twin evils African-Americans had?

¢) What is meant by Jim Crow?

d) Whose essay influenced young King? How do you understand the joke?

e) What are the peaceful means to resist unjust laws?

f) Why you think people should never use violence?

g) How did King use Gandhi’s idea — “nonviolence resistance”?

4. Reading the text and telling life stories

Teacher asks Students to read the text ‘Mine Eyes Have Seen the Glory’
(Appendix 3) and to answer the following questions.

a) How did Martin come to understand his mission?

b) Give the basic outline of Martin Luther King's life story.

5. Homonyms’ understanding
Teacher: In most texts you have read there are some words that you do
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not understand. It is important that you are able to make sensible guesses as
to what these words might mean from the surrounding context.

The students are given the hand-out (vocabulary from the text — see Ap-
pendix 4). The teacher asks the students to look at each word in context and
choose the correct meaning: a) or b).

6. Understanding words and understanding the sense

The teacher asks the students to read the text ‘Andrei Sakharov’ (Ap-
pendix 5) and to find words that have a similar meaning in the text using
Appendix 6.

Then Teacher asks Students the following questions and discusses them.

a) What do we learn about the people who are mentioned in the article?

b) Did you know about Andrei Sakharov before this lesson? If yes, what?

¢) In what ways did the facts you have learned illustrate this statement:

“Without Freedom of Thought, there can be no such Thing as Wisdom;

and no such Thing as public Liberty, without Freedom of Speech.” — Ben-

Jjamin Franklin

7. Making conclusions
Teacher shows the photos of three leaders and asks Students to name
them.

Then Teacher asks Students to match the leaders and their quotations.

1 | Nonviolence is an active force of the highest order.

Peace, progress, human rights — these three goals are insolubly linked to
2 | one another: it is impossible to achieve one of these goals if the other two
are ignored.

| have a dream that one day on the red hills of Georgia the sons of former
3 |slaves and the sons of former slave owners will be able to sit down together
at a table of brotherhood.
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The next task for Students is filling in a table (Students take the form as
a hand-out — Appendix 7). After finishing this activity Teacher evaluates the
results and organizes a discussion of two proposed questions: ‘What is he
famous for?’ and ‘How did he manage to influence the society?’

At the end of the lesson, Teacher should discuss the meaning of nonvi-
olent resistance and civil disobedience. Teacher proposes to start phrases
with words:

- Nonviolent resistance is / isn't a good instrument for human rights ad-
vancement because...
- Civil disobedience might help / obstruct people...

Appendix 1

I have a dream

Henry David Thoreau wrote an essay called Civil Disobedience in 1864
from where many of the ideas about and reasons for this practice come. One
of the most famous examples of civil disobedience was the action taken by
Mahatma Gandhi in India in the early 1920s.His real name was Mohandas
Karamchand Gandhi but he was given the name “Mahatma” (meaning great
soul) by his followers. An Indian lawyer and politician, he successfully led the
fight for India’s independence from the British. Gandhi is famous especially
for developing the ideas of non-violent protest, and his methods have been
copied in many other places. Martin Luther King. Jr. an African American US
religious leader, encouraged people to try to achieve social changes with-
out using violence. He became the most important leader of the civil rights
movement and he was known for being a great public speaker: many people
remember his famous speech that starts with the words, ‘| have a dream’.

| have a dream that one day this nation will rise up and live out the true
meaning of its creed — “We hold these truths to be self evident, that all men
are created equal.”

| have a dream that one day on the red hills of Georgia the sons of former
slaves and the sons of former slave owners will be able to sit down together
at the table of brotherhood.

| have a dream that my four little children will one day live in a nation
where they will not be judged by the color of their skin but by the content of
their character.

| have a dream today.

| have a dream that one day the state of Alabama... will be transformed
into a situation where little black boys and black girls will be able to join
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hands with little white boys and white girls and walk together as sisters and
brothers.

| have a dream today.

When we let freedom ring, when we let it ring from every village and every
hamlet, from every state and every city, we will be able to speed up that day
when all of God’s children, black men and white men, Jews and Gentiles,
Protestants and Catholics, will be able to join hands and sing in the words of
the old Negro spiritual

Free at last! Free at last! Thank God Almighty, we are free at last!

Appendix 2

King and Gandhi

Martin graduated from Morehouse when he was nineteen. But he felt that
he wanted to study even more, so he could become a better minister. In Sep-
tember 1948, he entered Crozer, a school of religion in Chester, Pennsylva-
nia. The school had a hundred students. Only six were black. Now Martin felt
that he had to prove what his mother had always told him: “You are as good
as anybody.” Martin studied hard and became an “A” student. What about
his wish to help his people? Martin believed that African Americans had two
main problems. They were segregated, and they were usually poor. He was
sure that the two problems went hand-in-hand. Didn’t blacks usually have to
go to rundown schools? Didn’t they always get the worst jobs with the lowest
pay? Weren't they always the first to be fired? Yes, he thought, Jim Crow*
and being poor were really twin evils.

So far, King really hadn’t found a way of helping his people. In college he
had read an essay by Henry David Thoreau. Thoreau lived more than a hun-
dred years ago. He believed that a citizen had the right to disobey any law he
or she thought was evil or unjust. Once Thoreau refused to pay his taxes as
a protest against slavery. He was put R, -~ N
in jail. A friend came to visit him in jail.

“Why are you in jail?” the friend
asked him. “Why are you out of jail?” §
Thoreau answered. King liked Tho-
reau’s idea that people should not
obey evil or unjust laws. He read the
essay over and over again. When King [£4=
entered Crozer, he began to search
harder for a way to fight against injus-
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tice. He read books by great thinkers and writ-
ers. Then one day he heard a speech about
the famous leader of India, Mahatma Gandhi.
After many years, in 1947, Gandhi had won
India’s freedom from British rule. Like King,
Gandhi had read Thoreau’s essay. He, too,
believed that people had the right to disobey
unjust laws. Like Thoreau, he believed that
they should gladly go to jail when they break

such laws. “Fill the jails,” Gandhi said. i

Gandhi had won India’s freedom in a very
unusual way. From the start, he told his peo-
ple not to use violence. He told them to resist the British by peaceful means
only. What peaceful means could they use? They could march. They could
sit down or lie down in the streets. They could strike. They could fast. They
could boycott British goods.

But they could never use violence, Gandhi said. Violence defeats itself. It
only brings about more hate and more violence. Gandhi told his followers to
meet body force with soul force. He told them to meet hate with love. He told
them they must learn to suffer if they wanted to win their freedom. “Rivers
of blood may have to flow before we gain our freedom,” Gandhi said. “But
it must be our blood.” We will win our freedom — he told them — and we will
also win the respect of the British. That, he told his followers, must be their
aim. Gandhi called this strategy “war without violence.” It was successful,
and helped India gain its freedom.

Now, in 1950, Martin Luther King Jr. began to wonder: Why couldn’t
Gandhi’s way be used by blacks in the United States to win their freedom?
Wasn’t Gandhi’s way also like the way of Jesus Christ? Hadn’t Jesus told his
people to “turn the other cheek” if someone struck them? Hadn’t he told them
to “love your enemies”?

More and more, King began to think that Gandhi’s ideas could work for
African Americans. This idea — of fighting peacefully against evil — was called
nonviolent resistance. King was for nonviolence. It had worked for Gandhi.
And it was moral and right. Was nonviolence the coward’s way? No, said
King. It took courage and heroism not to hit back when struck.

King graduated from Crozer in June 1951. He was the top student in his
class, with “A’s” in all his subjects. He also won a prize of $1,200. He used
this money for more study, now at Boston University.

But King wasn’t all work and no play. He had many dates, and he was a
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smooth dancer. As for marriage — he thought that was for the future. Then
he met Coretta Scott. Like him, Coretta came from the South. She was in
Boston studying to become a concert singer. Martin hinted on their first date
that he would like her to be his wife. She wasn'’t interested — at first. A sing-
ing career was more important to her just then. Besides, she didn’t think that
preachers were very romantic. Martin soon made her change her mind. He
and Coretta were married on June 18, 1953.

Notes:

* Jim Crow laws, — from the 1880s into the 1960s, a majority of American
states enforced segregation through “Jim Crow” laws (so called after a black char-
acter in minstrel shows). From Delaware to California, and from North Dakota to
Texas, many states (and cities, too) could impose legal punishments on people
for consorting with members of another race. The most common types of laws for-
bade intermarriage and ordered business owners and public institutions to keep
their black and white clientele separated.

Jim Crow, adj. Am. E — for blacks only, and usually of poor quality.

Source: Longman, Dictionary of English Language and Culture.

Appendix 3

Mine Eyes Have Seen the Glory

Early in the evening of April 4, 1968, a rifle bullet ended the life of Martin Luther
King Jr., in Memphis, Tennessee. His death plunged the nation into gloom, just as
President John F. Kennedy’s death had a few years before.

King was only 39 when he was killed, but he had already been the most important
African-American civil-rights leader in the United States for more than 12 years. King
became the leader of that movement late in 1955, when he was chosen to lead a
boycott in Montgomery, Alabama, against the city’s bus lines. (A boycott is a refusal
by many people to buy the goods or services of someone whose actions are con-
sidered unjust.) At the time of the boycott, King was the pastor of a Baptist church in
Montgomery.

When he was elected to lead the boycott, King really didn’t want the job. But, once
chosen, he felt that he couldn’t refuse to serve. King led the fight in Montgomery
against segregated buses and overcame all kinds of obstacles.

Following the success of the bus boycaott, King felt he had to lead African Amer-
icans to freedom, not only in Montgomery, but wherever there was racial injustice.
When he left his church in Montgomery to retumn to his home in Atlanta, Georgia, he
told the congregation: “History has thrust something on me which | cannot tum away.”
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In 1968, after many attempts on his life, King, the man of nonviolence, fi-
nally met a violent death. King knew that he might meet death almost any day
after he became a civil-rights leader. But at the end of his life, King was no
longer afraid of dying. The day before he was killed he said:

[Death] really doesn’t matter with me now. Because | have been to the
mountaintop. And I've looked over, and I've seen the Promised land. | may not
get there with you. But | want you to know tonight that we as a people will get
to the Promised land. So I'm happy tonight. I'm not worried about anything. I'm
not fearing any man. Mine eyes have seen the glory of the coming of the Lord!

* The Promised Land, n — 1. in the Old Testament of the Bible, the land that
God promised to give to the Israelites. 2. a situation that people want very much
to achieve or reach because they believe it will bring them happiness, safety, or
success.

Source: Longman, Dictionary of English Language and Culture.

Appendix 4

Vocabulary

minister, n | a) a religious leader in some churches
b) a member of government

date, n a) the number of the day, the month, and the year
b) a planned social meeting between a man and a woman
fire, v a) to make someone leave his / her job

b) to shoot bullets from a gun

coward, n a) a person who is afraid to face danger, pain, or hardship

b) a person who looks after cattle (e.g. cows)

UNJUST, A) NOT RIGHT OR FAIR; NOT JUST

ADJ. B) UNPLEASANT TO LOOK AT

JAIL, N A) A SMALL RESTAURANT

B) APLACE WHERE SOMEONE IS SENT TO BE PUNISHED FOR
A CRIME; PRISON

obstacle, n |a) something that makes it difficult for you to succeed

b) a time when something happens

to fast, v a) to be able to move quickly
b) to eat little or no food for a particular length of time
rifle, n a) a trip in a car, train, etc.

b) a gun with a long barrel (tube-shaped part)

segregate, v |a) to choose something or someone

b) to separate one group of people from other groups because of
race, sex, religion, etc.
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Appendix 5

Andrei Sakharov

Andrei Sakharov (1921-1989) was a
Soviet physicist who became, in the words
of the Nobel Peace Committee, a spokes-
man for the conscience of mankind. He
was fascinated by fundamental physics and
cosmology, but first he spent two decades
designing nuclear weapons. He came to
be regarded as the father of the Soviet hy-
drogen bomb, contributing perhaps more
than anyone else to the military might of the
USSR. But gradually Sakharov became one
of the regime’s most courageous critics, a
defender of human rights and democracy.
He could not be silenced, and helped bring down one of history’s most pow-
erful dictatorships.

In Moscow Sakharov combined work on fundamental theoretical phys-
ics with increasing political activism, developing contacts to the emerging
human rights movement. In 1970 Sakharov with Soviet dissidents Valery
Chalidze and Andrei Tverdokhlebov founded the Moscow Human Rights
Committee. In the movement, he met Elena Bonner, who became his part-
ner and companion-in-arms; they married in 1972. She gave him a sense
of personal happiness and greatly enhanced his contact with other people.
Together they worked on articles, interviews, appeals, and demonstrations
in defense of victims of political persecution and discrimination.

Sakharov’s public stature and international support grew, the regime
put increasing pressure on him. Open letters were published denouncing
Sakharov, some signed by members of the Soviet Academy of Sciences.
Newspapers also published phony letters “from simple people” attacking
him. The 1973 newspaper campaign targeted both Andrei Sakharov and Al-
exander Solzhenitsyn — two parts of the same headache for the Soviet Polit-
buro. Sakharov strongly disagreed with Solzenitsyn’s vision of Russian na-
tional resurrection, but he always deeply respected the fearless voice of the
author of The Gulag Archipelago. It was Solzhenitsyn, Nobel Prize laureate
for literature of 1970, who in 1973 nominated Sakharov for the Nobel Prize
for Peace. Only a few individuals in the Soviet Union dared to defend “trai-
tors” like Sakharov. In September 1973, writer Lydia Chukovskaya wrote
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and circulated a remarkable article, “The People’s Wrath,” which explained
that Sakharov’s ideas had been distorted in the Soviet press.

She noted, “He wrote several articles, well known to the entire world ex-
cept for you, comrade Soviet people, articles in which he called on peoples,
instead of accumulating bombs, to accumulate thoughts: how to save man-
kind from the threat of war, hunger, iliness, extinction, how to save nature,
mankind, and civilization from perishing?” In January 1974 Chukovskaya
was expelled from the Soviet Writers Union, primarily because of her arti-
cles in defense of Sakharov.

Sakharov was awarded the Nobel Peace Prize in 1975, the first Russian
to get this honor. The Nobel Committee’s official citation praised Sakharov
for his “fearless personal commitment in upholding the fundamental princi-
ples for peace... Uncompromisingly Sakharov has fought against the abuse
of power and all forms of violation of human dignity, and he has fought no
less courageously for the idea of government based on the rule of law.”

Appendix 6

Find words in the text that have a similar meaning to the following.
The first letter of each word is given to help you.
1. aresponsibility or promise to follow certain beliefs or a certain course of action
c
2. someone who has been chosen to speak officially for a group, organization,
etc, s
. really great anger w
. someone who is disloyal, especially to their country t
. false or not real, and intended to deceive someone p
. an action that breaks a law, agreement etc. v
. to increase, to make something such as a feeling, or ability better e
.to suggest or name someone officially for a position, duty, honor etc.
n

0 ~NOoO O W

Appendix 7

Gandhi King Sakharov

What is he?

Where is he from?

What is he famous for?

What human rights did he fight for?
How did he manage the society?
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A.B. BonxoeBa
BopoHex

BPUTAHCKASA LLUKOJIA: KAK NOABNAIOTCA NPABUIIA
M NMOYEMY OHU PABOTAIOT

SCHOOL EDUCATION IN GREAT BRITAIN:
HOW RULES APPEAR AND WHY THEY WORK

l. MosicHuTenbHasa 3anucka

MecTo 3aHATMA B 06pasoBaTenbLHON NporpaMmme

3aHsaTne no teme «lUkonbHoe oOy4veHue B BenukobputaHum» MOXET
ObITb MCMONb30BaHO Kak OCHOBHAasl YacCTb Ypoka aHrnuMickoro sisbika B 8
Krnacce Ha aTane COBEpLUEHCTBOBAHUS YMEHUSI MCMOMb30BaTb MogarbHble
rnarosbl OOJIKeHCTBOBAHUA U 3anpeTa.

Bpewms 3aHatus: 40 MuH.

3agaun

CmpaHosedyeckass 3adaya: OCBOEHME KyrbTypbl CTpPaHbl WU3y4Yaemoro
A3blKa.

KommyHukamueHasi 3adaya: COBEPLUEHCTBOBaHWE YMEHWs ONUCbIBaTb
YyBUOEHHOE Ha MHOCTPaHHOM $13blKe, COBEPLLUEHCTBOBAHNE YMEHNS y4aCTBO-
BaTb B NOMMNOre, BbiCKa3biBaTb M apryMeHTMPOBaTb CBOE MHEHME.

JluHesucmuyeckas 3adaya: COBEpPLUEHCTBOBaHME rPaMMaTUYeCKUX Npea-
CTaBMeHUN 0 MoAasbHbIX Fraronax aHrMnCcKoro A3blka, CoBEepLUIEHCTBOBA-
HME UCMNOMb30BaHWS BbIPAXEHUN PYHKLMI NpeasioXeHus, cornacus, Bo3pa-
XXEHVSA 1 apryMeHTaumnm CBOero MHeHUS.

KommeHTapuu
N3yuyeHune Tembl LLIKONBHOTO 06pasoBaHus B BenukobputaHum obecneyn-

BaeT KyNbTypOBeAYECKY0 HanpaBneHHOCTb 06yYeHUst, TPUoBLLEHNE LLKOSb-
HMKOB K KyNbType CTpaHbl M3y4aeMoro si3blka, Ny4llee 0Co3HaHUEe KynbTypbl
CBOEW CTpaHbl 1 BKMHOYEHNE LLKOMNbHUKOB B OUANor KynbTyp.

B xoae BbINOMHEHUS 3a4aHN Y y4YaLIMXCA COBEPLLEHCTBYIOTCS rpaMmMa-
TUYECKMe NPeACTaBeHUs O PasfNYHbIX MOAASIbHbIX raronax OMMKEHCTBO-
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BaHWs, KOTOPbIX B aHrMMNCKOM si3blke GOrblUe, YeM B PYCCKOM, YTO 4acTo
BbI3bIBAET 3aTpyAHEHUE B X MpaBWUibHOM ynoTpebneHum B cOGCTBEHHOM
peun. B pasbAcHeHWn 3agaHus yuntenio HeobxoduMMo nokasaTb Creayto-
LMe pasnuuns MoAdanbHbIX rarofioB, KOTOPble Ha PYCCKUN A3bIK NepeBo-
OSITCA KaK «QOIMKEH»:

MoZanbHbI rnaron must B 3Ha4eHWM OOMKEHCTBOBAHUS MCMOMb3yeTCs
TOorAa, Korga TOT, KTO JOJMKEH YTo-nnbo aenaTb, CornaceH ¢ TeM, YTO OH
[OJDKEH 3TO AenaTth;

AN AeMOHCTpaLUN Hecormnacus Toro, KTo AoKeH 4YTo-nnbo aenatb, HO
gernaet, ncnonb3yetca moganbHein rnaron have to;

B OTpULUAHNMN nux 3Ha4veHnsa pacxogsartcs. Must not osHavaeT cTporuii 3a-
npeT, B TO0 Bpems kak do not have to o6o3HavaeT oTCyTCTBME OOMKEH-
CTBOBaHMs, HEOOXOAMMOCTN YTO-N0OO AenaTb, XOTS AenaTb 3TO MOXHO;
B OTNMYME OT 3TUX ABYX IMaronoB A0mKeHCTBOBaHus rnaron should onu-
CbIBaeT ugearnbHyl CUTyauuo, 0COBEHHO ecrni peanbHOCTb OTIINYaEeTCs
oT Hee. Should not onuckiBaeT To, Yero B ngearne ObiTb HE JOIMKHO, a B
peanbHOCTK OblBaEeT.

3aHsTMe HaueneHo Ha OocTkeHre cneayrouimnx pesynstatoB ProcC oc-

HOBHOro 06Lero o6pasoBaHuUs:

lNpedmemHsbix:

dopmMmnpoBaHne U COBEPLLEHCTBOBAHMNE NHOA3BIYHOM KOMMYHUKATUBHOW
KOMMEeTEHLMW; paclUMpeHNE N cucTeMaTm3aunsi 3HaHUIN O A3bIKE, pacLum-
peHve FUHIBMCTUYECKOro Kpyrosopa 1 nekcu4eckoro 3anaca, garbHen-
Lee oBriageHve obLlen pevyeBon KynbTypou;

dopmMmnpoBaHne U COBEPLLEHCTBOBAHMNE NHOA3BIYHOM KOMMYHUKATUBHOW
KOMMEeTEHLMW; paclUMpeHNE N cucTeMaTm3aumnst 3HaHUIN O A3bIKE, pacLum-
peHve FUHIBMCTUYECKOro Kpyrosopa 1 nekcu4eckoro 3anaca, garbHen-
Lee oBriageHve obLlen pevyeBon KynbTypou;

co34aHvie OCHOBBI 41151 POPMUPOBAHNSA MHTEPECa K COBEPLLUEHCTBOBAHUIO
OOCTUTHYTOrO YPOBHS BrafeHunsi ndydaeMblM MHOCTPAHHbIM A3bIKOM, B
TOM UMCIe Ha OCHOBE CaMOHabMIOAEHUS U CAMOOLIEHKM.

MemanpedmemHbix:

YMEHWEe OpraHn3oBbIBaTb y4ebHOEe COTPYOHUYECTBO U COBMECTHYIO Aesi-
TENbHOCTb C YYUTENEM U CBEPCTHMKaAMK; paboTaTb MHOUBMAYANbHO U B
rpynne: HaxoauTb obLiee peLleHre 1 paspeluaTtb KOH(AMKTbI Ha OCHOBE
COrnacoBaHusi MO3NLUIA N yYeTa UHTEPECOoB; (DOPMYNMPOBaTb, apryMeH-
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TUpOBaTb U OTCTanBaTb CBOE MHEHWE;

- YMEHME COOTHOCUTb CBOW OEWNCTBUSI C NMaHMpyeMbIMU pesyrbTaTamu,
OCYLLECTBMSATb KOHTPOSb CBOEW AEATENbHOCTU B MPOLECCEe AOCTMXKEHMS
pesynbTaTta, onpeaensite cnocobbl AENCTBUI B paMKax NpeasioXeHHbIX
yCnoBui 1 TpeboBaHUIM, KOPPEKTMPOBATL CBOM AENCTBUSA B COOTBETCTBUM
C U3MEHSIILLENCs cuTyaumen;

- YMEHMe OCO3HaHHO UCMONb30BaTb peYyeBble CpeacTBa B COOTBETCTBUM C
3agaven KOMMyHUKauUM Ons BblpaeHUs CBOMX YyBCTB, MbICIEN U MO-
TpebHocTeN.

JIu4HOCMHBIX:

- OCBOEHWEe coumarnbHbIX HOPM, NpaBui NoBeAeHusl, pornen n hopm coum-
anbHOW XM3HW B rpynnax u coobLuecTBax, BKMoYas B3pochble U coumarnb-
Hble CoOobLLEeCTBa;

- pasBuUTME MOPArbHOrO CO3HaHMS U KOMMETEHTHOCTU B PELLEHUN MOpalib-
HbIX NMPoGreM Ha OCHOBE NIMYHOCTHOrO BbibOpa, hopMMpoBaHME HpPaB-
CTBEHHbIX YYBCTB W HPaBCTBEHHOro MOBEAEHWUS, OCO3HAHHOIO U OTBET-
CTBEHHOIO OTHOLLUEHMS1 K COOCTBEHHBIM MOCTYNKaM;

- hopmMMpoBaHME KOMMYHUKATUBHON KOMMETEHTHOCTU B OOLLEHUN U  CO-
TPYAHUYECTBE CO CBEPCTHUKAMU, AETbMW CTapLUEro U MragLlero Bo3pac-
Ta, B3pOCnbIMK B nNpoLecce obpa3oBaTenibHON, 00LLEeCTBEHHO-NOMNE3HOMN,
y4yebHo-nccrnenoBaTenbCKon, TBOPYECKOW U APYrMX BUOOB AEATENBHOCTY.

Oxupaemble pesynbTathbl 3aHATUS
NpedmemHsie:

- y4yawmecs CMOoryT npaBuilbHO MCMOMb30BaTbh MOAArnbHbIE rNarosbl must,
should, have to, must not, should not, do not have to gns onucaHusa npa-
BWIN NoBefeHUs B 00LWECTBEHHOM MeCTe;

- yyawmecsi CMOryT UCMorb3oBaTh pasnunyHblie cnocobbl BepbansHOro Bbl-
pakeHnsa PYHKUUN NPeanoXeHnsi, COrnacusi U Hecornacus ¢ npeanoxeH-
HbIM;

- yyawmecst CMOryT UCnosb30BaTk MoAanbHbIN rnaron might npy onncaHmm
doTorpacumm onst AEMOHCTpaLUN HEYBEPEHHOCTH.

MemanpedmemeHbie:

- yyallmecsi CMOryT y4acTBOBaTh B 0OCYXAEHUN M NMPUHSTUM PELLEHWIA B rpyn-
nax, a Takke apryMeHTUpoBaTk U OTCTaMBaTb CBOE MHEHWNE U MHEHWE CBOEN
rpynmbl, y4allmMecs He HapyLLaloT NPUHATbLIE NpaBua B UFPOBOW CUTyaLmu;
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Jlu4HoCcmHbIe:

- yyawmecsi CMOryT fyudlle y4nTbiBaTb UHTEPECHI ApYruX Nniogen n genatb
BbIOOp 00 M3MEHeHWM /| HEM3MEHEHMM CBOEro PONIEBOrO MOBEAEHMUS B
urpe, NOAYNHEHUS / HENOAUYNHEHUS NPUHATHIM UIPOBLIM MpPaBUIaMm.

O6opynoBaHve 1 Matepuanbl:
HOyTOYK, MPOEKTOP, 3KpaH, 4OCKa C MENOM, KapToYKu-3agaHns a4ns 5 rpynm,
KapTO4KM C OnucaHneM ponun ans kaxgoro ydawerocs (Appendix 1, 2).

Jlutepatypa n undopmMaLmoHHbIe PECYDChI

1. ®rOC ocHoBHoro obuwero obpasoBanus // http://standart.edu.ru

2. KoHeeHuumst OOH o npaBax pebeHka (COOpHUK MexayHapoaHbIX 4OroBo-
pos CCCP, 1993, Bbinyck XLVI)

3. YuebHuk: Baynuna FO.E., OBaHc B., Oynu [x., NMogonsiko O.E. YMK «AH-
rnvncknin B chokyce» ansa 8 knacca. — M.: Express Publishing: Npoceelue-
Hue, 2014.

4. https://www.youtube.com/watch?v=0JgMtRIh3wA

5. Civic Education in the English Language Classroom. Ekatepun6ypr, 2003.

Il. Active vocabulary

Making suggestions Mpepnoxexve

How about...? Kak Hac4yeT Toro, 4Ttobsbl...?
What do you think of...? Yto BbI AYyMaeTe 0...7

Why don’t we forbid? Moyemy 6bl Ham He 3anpeTuTsb...?
Agreeing with suggestion: Cornacue ¢ npegnoxeHnem
Yes, that'’s true. [a, ato Tak.

| think so too. A Toxe Tak gymato.

That’s a good idea. 3710 XopoLLas MbiCHb.

| completely agree with you. A nonHocTblo cornaceH ¢ Bamun
Disagreeing Hecornacve

I’'m not really sure about that. £ He yBepeH B 3TOM.

You may be right, but... MoxeT 6bITb Bbl mpaBbl, HO...
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lll. The Procedure

1. Discussion of British schools in small groups

All the Students are to be divided into 4-5 groups, it is preferable if they
are mixed-ability groups and each group receives a card (Appendix 1 — they
are the same) with the first task:

You have fto tell the rest of the groups what you know about schools in
Britain. Each group member has to say one sentence. The group will get
points for each correct sentence. Here are some questions which can help
you to speak:

Do boys and girls study together?

At what age do British children start going to school?

When can they leave school?

Do parents pay for their children’s education?

Do British students wear school uniform?

While doing it, in each group Students will have to teach each other and
exchange the information. When the groups are ready they take it in turns to
speak and Teacher assesses their answers and gives them points which can
be written on the chalkboard.

2. Describing the picture of the common room in small groups

For the next part of the lesson Students have to stay in the same groups.
Three people out of five have to sit with their back to the screen so they
cannot see the picture shown on the screen and the rest two Students de-
scribe the picture to them. Then they try to guess what room is in the picture.
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Teacher explains that we use modal verb might when we make a guess.
Teacher gives a point to the group for each grammatically correct sentence.
Everyone is allowed to take a look at the picture.

After that teacher gives the correct answer: there is a common room in a
school in Britain in the picture. Teacher tells Students that at some British
schools the common room is a place for students where teachers and other
grown-ups are not allowed to come unless they hear some strange or scary
noise or cries.

3. Revising the use of the modal verbs must, have to, should, can for
obligations and their negative forms

Teacher asks Students to think of what British students can do in the
common room and why they need it in a school building. Teacher gives
points for grammatically correct guesses. Teacher explains that British stu-
dents themselves work out the rules for the room and follow them. Then
Teacher reminds Students how we use modal verbs must, have to, should,
can when we speak about obligation. Students are asked to write down the
modal verbs in their exercise-books and then to write their negative forms.
Teacher checks Students’ writings and those who do not have any mistakes
get points.

4. Role-play in groups

First, Students imagine that there is such a room in their school building
and they have to create 3-8 rules for the common room in their groups.
Teacher should remind Students that all students are allowed to enter the
common room and any kind of discrimination, bullying and abuse is forbid-
den.

To enhance their speaking skills they have to speak English only, while
discussing the rules and Teacher can take points from the group in which
Students speak their native language. Teacher reminds Students that to
agree they can use the following phrases:

Yes, that’s true.

| think so too.

That’s a good idea.

| completely agree with you.

For disagreeing the students can use the following polite phrases:
I’'m not really sure about that.

You may be right, but...
| disagree.
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Students need to see these phrases while they are discussing the rules
either on the chalkboard or on the screen. While Students are busy with
their discussion Teacher should control if they speak English or not. After
4 minutes the groups have to hand in the rules and Teacher gives points
for each correct sentence and corrects the sentences with mistakes. Then
each group receives their list of rules back and they have to memorize the
rules.

5. Role-play in the new groups

At the next stage of the game each student has to get together with rep-
resentatives of the rest of the groups so that in each new group there is one
representative from every group. Students have to tell the new group their
list of rules, listen to the rest and try to remember their ideas.

6. Rules discussion in small groups

After that, Students come back to their initial groups and they have to dis-
cuss the rules they have just heard.

Then Teacher asks the groups to read their rules and the rest of the class
vote. Teacher writes the rules for which they vote on the chalkboard. Then
Teacher asks Students to think if these rules will work and why. Teacher’s
task here is to lead Students to the conclusion that rules work if they were
worked out by those people who are going to follow them.

7. Role-play

Teacher deals cards with role description (Appendix 2) to all the students.

There are 14 cards but some Students can have the same cards, so that
everyone has the task for this part of the role-playing game.

Then Students imagine themselves in the common room in a British
school, so they have to speak English while playing and they start fulfilling
their tasks.

8. Discussion of the role-play in small groups

After 5 minutes, the game is over and Students are again in their groups.
They have to discuss if the rules worked, why or why not. They also have to
tell the rest of the group if they managed to do what they were supposed to
do in the common room.

At the end of the lesson Teacher asks Students questions about
- schools in Britain
- modal verbs
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- phrases we use to agree
- phrases we use to disagree
and gives points for correct answers.

9. All-class discussion

The last part of the lesson is supposed to offer Students insight into how
and why rules and laws work or do not work, why they are necessary and
how they appear. Teacher asks them questions and students volunteer to
answer them. If they hesitate, Teacher gives them correct answers.

Then Teacher has to count points of each group and give marks.

Recommended homework: Write a list of ideal school rules using modals
(15 sentences).

Appendix 1

Task cards for each group
Do boys and girls study together?
At what age do British children start going to school?
When can they leave school?
Do parents pay for their children’s education?
Do British students wear school uniform?

Appendix 2

Role cards for each student

1. You are very good at dancing and you want to dance in the common room
listening to some loud music. You have to find at least 4 people who will
watch you dancing.

2. You did not have enough time to finish your essay at home and you badly
need to concentrate on your work. You want to be alone.

3. You like singing and you want to sing for the people in the common room.
You have to find at least 4 listeners.

4. You think pushing other people in a friendly way is fun and common room
is a very good place for this as there are so many people there.

5. You did not have enough time to sleep last night, so you need a place to
relax.

6. You like talking on your mobile phone and want to tell your friend who
goes to some other school about a party. You think people will envy you if
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you do it in the common room. You have to find at least 3 listeners.

7. You like to make other people laugh. Very often you do it by imitating other
people behind their back. Common room is a nice place for this. You have
to make 3 people laugh.

8. You want to play a guessing game, so you need to find at least 3 more
people who agree to play the game.

9. You got a bad mark for a test and you want other people to comfort you.
You can cry to attract their attention. You have to attract at least 2 people.

10. You like rules and you want to be a lawyer. You think it is your mission to
tell people what to do, what rules are and why they are important.

11. You know the rules but you believe that breaking them is fun, you are a
kind person though, so you do not hurt other people.

12. You are an attention-seeker. You want to attract everyone’s attention.

13. You've just got a new electronic device and want to show it to everyone
and tell how nice it is (and how cool you are!).

14. You enjoy running and jumping and you think that the common room is
a nice place for this.
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J.U. NaweBa
lNepmb

COCTABIJIAEM NPABUJIA NMOBEOEHUA YHALLUXCA
B KOMHATE OTAbIXA*

MAKING UP THE RULES OF CONDUCT FOR SCHOOL
STUDENTS IN THE RELAXATION CLASSROOM AT SCHOOL

l. MosscHUTenbLHaA 3anucka

MecTo 3aHATUA B 06pasoBaTenbHON NporpaMmme
3aHATEe MOXET NPOBOANTLCS B FyMaHUTaPHbIX KNaccax CTapLuen LWKObl

Ha 3—4 ypoke npu nsydeHun Temol “Off to School”, a Takke Ha dakynbTa-
TMBax.

Bpewms 3aHatus: 45 MuH.

3aHATMe HaleneHo Ha OocTwxeHue cneaylimnx pesynbtatos Proc
nonHoro obulero obpasoBanug:

lNpedmemHbix:

- hopmMMpoBaHME KOMMYHUKATMBHOW MHOSI3bIYHOW KOMMNETEHLMU, HEOBXO0-
OMMOW ONs YCMewwHoW coumanu3aumMm u camopeanusaummn Kak MHCTPY-
MEHTa MEXKYIbTYPHOIO OOLLEHNsT B COBPEMEHHOM MOJSIMKYIIbTYPHOM
Mupe.

MemanpedmemHbix:

- hopMMpoBaHue HaBbIKOB NO3HABATENbHON, y4eOHO-MCCneaoBaTenbCKON
N NPOEKTHOWN AeATEeNbHOCTW, HAaBLIKOB B paspeLleHun npobnem; cnocob-
HOCTU M FOTOBHOCTM K CaMOCTOSATENbHOMY MOWCKY METOAOB peLleHUs
NpakTUYecKMx 3agay, NPMMEHEHWIO PasnnMyHbIX METOA0B NO3HAHWS;

- hopMMpOBaHNE YMEHMUS SICHO, NIOTMYHO U TOYHO M3naraTb CBOK TOYKY
3peHMs, NCMONb30BaTb afekBaTHbIE A3bIKOBbIE CPEACTBA;

- hopMMpoBaHME HaBbLIKOB MO3HABATENbHOW pedrekcum Kak OCO3HaHUS

*

WNaes pas3paboTku npeanoxeHa yyacTHMkaMmu Beepoceuiickoro cemuHapa «Mpasa yenose-
Ka 1 MexaHW3Mbl UX 3aLLWTbI: TEOPUSI U MPaKTUKa 0BYYEHNsI Ha YPOKax aHrMUMCKOro A3bIKay.
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coBepLuaemMbIX OENCTBUA U MbICTTUTENbHbIX npoueccos, X pe3ynbTaTtoB
1N OCHOBaHUN, rpaHunL cBoero 3HaHna n He3HaHud, HOBbIX NO3HaBaTellb-
HbIX 3a4a4 1 CpencTB UX OOCTUXKEHUA.

JludHOCMHBIX:

- hopMMpOBaHNE TONEPAHTHOIO CO3HAHUS U MOBEAEHMUST B MOMUKYNbTYp-
HOM MUpe, FOTOBHOCTU M CNIOCOBHOCTI BECTU AMaror ¢ APYrUMU MOAbMMN,
OOCTUraTb B3aMMOMOHMMAHUS, HaxoauTb obLuMe Lenu 1 coTpyaHuYaThb
AN UX OOCTUXKEHWS,

- hopMMpoBaHNE HaBbLIKOB COTPYAHMYECTBA CO CBEPCTHUKAMMK, OETbMMU
MrafLlero BospacTa, B3pocnbiMy B obpasoBaTenbHOM, O6LLECTBEHHO-
nonesHown, y4ebHo-nccrneqoBaTeNbCKON, MPOEKTHON U ApYrMx Buaax ae-
SATENbHOCTY;

- hopMMpOBaHNE HPABCTBEHHOIO CO3HAHMS 1 NOBEAEHMSI HAa OCHOBE YCBO-
eHusi 06LLLeYENOBEYECKUX LLIEHHOCTEN.

Oxnaaemble pesynbTaTbl 3aHATUSA

lNpedmemHebie:

- y4yalumecs CMoryT UCMoNb30oBaTb MOAasbHble rrarosbl U opMbl X MPO-
LwefLero BpeMeHu;

- yyauwmeca CMOryT uUcCnosfib3oBaTb npep,noerHbuZ MM TEeKCUYECKUN U
rpammaTuyeckuii matepuarn,

- yyalimecs CMOryT NOHATb NPEANOXKEHHYIO ayAM03anuchb Ha Cryx;

- yyawmecsi cMoryT 06cyanTb NOCTaBMEHHY Npobnemy.

MemanpedmemHsbie:

- yyalumecs CMOryT onpeaenuTb Lenun n cnocobbl 4eNCTBUN AN peLue-
HWS NOCTaBNeHHOW 3ajauyu;

- yyalimecs CMOryT OCO3HaHHO UCMONb30BaTb PeYeBble CPeacTBa Npu
COoCTaBrieHne npaBum NoBeAEHMS;

- yyalimecss CMOryT NMOCTPOUTb CBOM PacCCYXXOAEHUS NOTMYeckn n cae-
naTtb BbIBOAbI NPY COCTaBNEHUW NPaBUN NOBEAEHMUS B NPeAOXKEHHOM
CUTyauuMu, NCNONb3ys NEKCUKY U rpaMMaTurKy ypoka, a Takke NUYHbIN
OnbIT;

- yyalumecs CMOryT AOrOBOPUTLCS O NPUHMMAEMbIX UMW NpaBunax;

- yyalimecs CMOryT aJekBaTHO OLEeHWTb CBOW Bknag B obliee geno u
obwmn pesynbTarT.
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JluyHOCMHbIE!

- yyawmecs, pabotas B rpynnax, CMOryT BECTW Auanor u COoTpyaHuyaTb
Nnpw peLLeHn NOCTaBIEHHbIX 3a4ay;

- yyawmecs CMOryT HaxoauTb OOLLME peLLEHMS U COrMacoBbIBaTh NO3NLIMN.

Ob6opyaoBaHne 1 MaTepuanbl:
- HoyTOYyK, MHTEepakTMBHasi gocka, MPOEKTop, ayamoTekcT, doTorpadum
KOMHaTbl OTAblXa, OLEHOYHbIE KapTOUKN.

Jlutepatypa 1 nHopmMaLMOHHbIE PECYpPCbl

1. ®egepanbHbI rocygapCTBEHHbI 06pa3oBaTeNbHbIN CTaH4APT CPEOHEro
(monHoro) obwero obpasoBanus // hitp://standart.edu.ru

2. KoHBeHuust OOH o npaBax pebeHka (COOpHUK MeXayHapoaHbIX 4OroBO-
pos CCCP, 1993, Bbinyck XLVI);

3. New Millennium English 10 knacc O.J1. 'posa n gp. (O6HUHCK, TuTyn.
2012);

4. Civic Education in the English Language Classroom. Ekaterinburg, 2003.

Il. Active Vocabulary

Human rights [MpaBa 4Yenoseka

To break the rules Hapywartb npasuna
Coexistence CocyuectBoBaHune
Dictatorship OukTtatypa

Harassment Tpasns

Sexual harassment CekcyanbHoe AoMoraTensCcTBo
Sexual abuse CekcyanbHoe ockopbneHue
Privacy JInyHoe npocTpaHCcTBO

Self confidence YBepeHHOCTb B cebe
Mediocrity 3aypsgHocTb
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lll. The Procedure

1. Introduction (5 minutes)

Teacher announces the topic and motivates Students to fill in self-eval-
uation cards at the end of the lesson and begin with the task on the board.

Students do the task.

Teacher

Students

Dear students, the topic of our lesson is “Making

Up the Rules of Conduct for School Students in

the Relaxation Classroom at School”. At the end of
the lesson you'll be given self-evaluation cards to
assess your work. We have already spoken with you
about rights and responsibilities. Today we are going
on with this topic and modal verb will help us. On the
interactive board you see a list of modal verbs. Let’s
recollect their past forms.

Thank you. Well done! These verbs will help us in
our future work.

Students write the second
form of the verbs on board
and in the notebooks

Can - could, be able —was
able, may — might, shall —
should, will — would, must/
have to — had to, ought to
— ought to.

2. Listening comprehension (15 minutes)

Teacher prepares the group for understanding the story, introducing the

vocabulary of the story.

Students explain the words and expressions in English (Russian if they

find it difficult) and put them down.

Teacher

Students

notebooks).

Not long ago | was in Denmark and meta | Students explain the words and
school leaver, a nice girl, now a sophomore |expressions and put them down.

of a Copenhagen University. We spoke Coexistence — mutual existence

with her about students’ rights and she Dictatorship — pressing of authorities
told me about her school relaxation room. Obvious — as clear as ABC

She kindly recorded me her story and Harassment — pressure

downloaded a photo of the relaxation room | Sexual abuse — sexual insult

with her classmates in it. Privacy — the state of being free from

Before we start listening I'd like to introduce | watching or disturbance

you some vocabulary and you try to explain | An island of self-confidence — a

it. (On the board Teacher demonstrates a place where you don’t feel a slave,
list of words and helps Students understand | but a master of the situation.

them and explain the meanings in English. | A sea of mediocrity — much
Teacher asks to put the words down into the | primitiveness.
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Teacher asks the group to listen to the story and exchange the information
they may find useful.

Students listen to the recording.

The tapescript:

Hello, Russian students! | know that even in our country, not to speak
about Russia, there are few relaxation rooms like the one we had. Teachers
were not allowed to attend it and our students had to make up the rules of
coexistence of school mates in this room. As | know in Russia dictatorship
of teachers is obvious and students ought to follow their teachers’ demands.

In our relaxation classroom we were able to do practically everything but
not break the Rules of Conduct that had been introduced by the students on
their own:

- all the attendants should be treated equally, irrespective of their success
in studies;

- no age discrimination;

- harassment, sexual abuse, social injustice were prohibited there.

As | remember, we felt quite important as we ourselves were responsible
for comfort and privacy of our class environment. It was nothing but an island
of self-confidence in the sea of mediocrity, an island of mutual understanding
and respect.

Teacher asks the group about their point of view. Students exchange their
opinions. Teacher sums up.

Teacher Students

Now, tell me what was special about this room? | Students answer (for example):
- teachers were banned to

(Teacher sums up). Thank you. So, such a attend;
relaxation room made the students more - students made their own laws;
responsible for their privacy, more self- - they had privacy there;
organized and supportive, gave a chance to - | wish we had such a
arrange kind of a family — oriented environment | relaxation room only for
making students a friendly family. students in our school.

3. Discussion (20 minutes)

Teacher proposes to make up 10 rules for a similar room in our school
using the vocabulary of the lesson. Students divide into 4 groups for the
discussion. In 7 minutes they switch the groups and have 5 minutes more for
the discussion and making up 5 rules for the relaxation room.
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Teacher

Students

Let’'s imagine that we have a chance
to arrange such a room at school,
but we must think over our Rules of
Conduct there. There are 16 of us in
the room. It might be rational to split
into groups of four for the discussion.
(Teacher spreads papers of four
different colours among the students.
Each colour randomly makes up a
group).

Each group as a result of the
discussion is to put down ten Rules
of Conduct. By the way, you have

a special task to use grammar and
vocabulary that have been brushed
up at the beginning of the lesson. You
have 7 minutes for this work.

When the time is up, the students are
proposed to switch to other groups
and now select only 5 rules of the
relaxation room.

A discussion begins. The class distributes
the responsibilities. Some of them come
up with suggestions, others put down their
ideas.

The discussion resumes. At the end of it,
one of the students announces the points
of the Rules, others vote for or against
and make up a final text of Rules of
Conduct.

The sample:

1. Teachers should be prohibited to break
the privacy of the students.

2. Attendants can be welcomed
irrespective of their age and success at
school.

3. Humiliation, sexual abuse, social
injustice ought to be banned.

4. Mutual understanding rather than
bullying in case of a conflict is preferable.
5. Everyone is able to have a say in our
student — friendly environment.

4. Conclusion (5 minutes)

Teacher sums up the discussion with the help of the questions. Students
decide if they have achieved any practical result. They answer Teacher’'s

questions.

Teacher

Students

challenges of the lesson:
- to brush up modal verbs;
- to master new vocabulary;

- to be active participants of the lesson.
Teacher puts questions to Students:

Code of Conduct?

Education”?

We are to round up our discussion and feedback the

- to get a practical result: a Code of Conduct;

— Did we manage to brush up modals and use them in the
— Did we explain and use new vocabulary on the topic “Civic
— Was there anyone who didn’t take part in the discussions?

— Our practical result is our own Code of Conduct, isn’t it?
So, the lesson turned out to be useful, cognitive and practical.

— We did.

— We did.

— No, there wasn'’t.
—ltis.
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To make it even more practical, | propose you to sound
the idea of a relaxation room at a sitting of your school
parliament.

Now, your homework: to fill in evaluation cards and bring
them for our next lesson.

Teacher proposes for every Student to define his contribution into making
up the Code of Conduct and shows student’s self-evaluation cards (Appen-
dix 1).

Teacher gives the homework:

— Tofill'in the card.

— To write an article in English for their class wallpaper on the topic “How
| Made up the Code of Conduct for our School Relaxation Room” using the
vocabulary of the lesson.

The teacher distributes the card and thanks the students for their active
work.

Appendix 1

Student’s self-evaluation card

Criterion Questions to ask oneself
1. Balance of Did | participate equally with the rest of the group when we
contribution discussed the rules?
2. Content Did | bring any useful/original materials or ideas?

3. Appropriateness | Did | use both spoken and written language accurately and
of language appropriately?

4. Task
achievement

Did my group and | achieve the task we set for ourselves?
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U.A. CkBopuLoOBa
EkamepuHbypa

AOABJIEHUE CO CTOPOHbI CBEPCTHUKOB

PEER PRESSURE

|. MosicHuTenbHasA 3anucka

MecTo 3aHATMA B 0OpasoBaTenbHON NporpaMmme
3aHATME MOXET UCMNonb3oBaTbCs NpU U3ydeHun Temol « The School Com-
munity», pasgen: «The Democratic School» ana 7—8 knaccos.

Bpewms 3aHatus: 40 MuH.

3agauun:
- COoBepLUeHCTBOBaHME HaBblIkOB KOMMYHMKaALMN Ha MHOCTPAHHOM A3bIKE;
- COBEpLUEHCTBOBAHME HaBblKa CMbICJ10BOIo YTe€HUA HAa MHOCTPAHHOM A3bIKE;
- pasBuUTME YMeHUs1 MHTepnpeTupoBaTb hakTbl U undpbl B rpadukax u
aunarpammax;
- pasBUTUE KPUTUYECKOIO MbILLUITEHNA;
- NOBbILLUEHNE YBEPEHHOCTU B cebe n CaMOyBaeHnA.

3aHATMe HaueneHo Ha JoCTMKeHue cneayolimnx pesynbtartoB $ProcC oc-
HOBHOro o6ulero o6pasoBaHus:

NpedmemHsbix:

- hopMMpoBaHNe OpPYXKenOHOrO M TONEePaHTHOrO OTHOLUEHUS K LIEeHHO-
CTSIM MHbIX KYNbTyp, ONTMMMU3Ma W Bblpa)KEHHOWN NIMYHOCTHONM NO3NLMK B
BOCMPUSATMN MUpa, B Pa3BUTUM HALMOHANbHOrO CaMOCO3HaHUSA Ha OCHOBE
3HAKOMCTBA C XXM3HbH CBOMX CBEPCTHMKOB B APYrMX CTpaHax;

- co3aHne OCHOBbI 41151 POPMUPOBAHUS MHTEPECa K COBEPLLUEHCTBOBAHUIO
OOCTUrHYTOrO YPOBHSI BNadeHUsi U3y4yaeMbiM MHOCTPaHHbIM SI3bIKOM, B
TOM 4YKCre Ha OCHOBE camMOHabMoAeHNSI U CAMOOLIEHKN.

MemanpedmemHbix:
- YMEHMe OpraHn3oBbIBaTb y4ebHOE COTPYAHUYECTBO M COBMECTHYH Aesi-
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TENbHOCTb C YYUTENEM U CBEPCTHUKaAMK; paboTaTb MHOUBMAYANbHO U B
rpynne: HaxoauTb obLiee peLleHre 1 paspeLluaTtb KOH(AMKTbI HA OCHOBE
COrnacoBaHusi NO3ULMIA U y4eTa UHTEPeCcOoB; hOpMynupoBaTh, apryMeH-
TMPOBAaTb W OTCTaMBaTb CBOE MHEHWE;

YMEHMEe OCO3HaHHO UCMOMb30BaTh peYeBble CPEACTBA B COOTBETCTBUN C
3ap,aqe|7| KOMMYHUKaunn Onsa Bblpa)eHnsa CBOUX YyBCTB, MbICIien U no-
TpebHocTeN.

JluyHOCMHBIX:

opMMpPOBaHME OCO3HAHHOIO, YBaXWUTENbHOMO M [obpoxenaTensbHOro
OTHOLLEHMS K OPYrOMy YefioBeKy, ero MHEHWMIO, MUPOBO33PEHUIO, Kyflb-
Type, A3blKy, IPaXXAaHCKOW MO3WLMKN, TOTOBHOCTb M CNOCOBGHOCTb BECTU
ananor ¢ Apyrumu niogbMu U JocTuraTe B3aMMONOHUMaHWS;
dhopMmnpoBaHME KOMMYHUKATUBHOW KOMMETEHTHOCTU B OOLLIEHUN n  Cco-
TPyOHMYECTBE CO CBEPCTHMKamMu B npouecce obpasosaTernbHow, obLue-
CTBEHHO-NOMEe3HoN, y4ebHo-uccneaoBaTenbCkon 1 TBOPYECKON AeATerb-
HOCTMW.

Oxngaemble pe3ynbTaThbl 3aHATUA

NpedmemHsie:

yyaLLMINCca MOXET MCMONb30BaTh B AMarnore OCHOBHYHO NEKCUKY MO TeMe
(oo 30 cnoB 1 cnoBocoYeTaHnin);

yyaLminca MoOXeT yyacTBoBaTh B 0OCYXAEHNM TeMbl, ONMPasCb Ha CMbICH
NPOYUTaAHHOIO TEKCTa;

yyaLLMnca MOXeT MHTepNpeTMpoBaTh LMdpbl 1 hakTbl U3 rpadmkoB 1 ou-
arpamm.

MemanpedmemHsie:

yyalMIncs MOXET BbICTpamBaTb CBOW PaCCYXOEHUS MO TEMeE FTOMMYEeCcKy,
Haxo4s HY>XHble apryMeHTbl U NPUBOASI NPUMEPBI;

B xofe paboTbl B Napax 1 B MUHW-Tpynnax yvyalimecst MorytT ooMeHvnBaTb-
¢ Hpopmaumen;

paboTasi B KOMaHAe, yyallumMecs HaleneHbl Ha OOCTMKeHne obLiero pe-
3ynbTaTa.

JluyHOoCMHBbIE:
yYaLUNCa MOXET BbISCHATb MHEeHue cobecefHuka M BblpaxaTb CBOE
MHEHWE;
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- yqau.u/lﬁcq MOXET BblpaXaTb cornacue urnn Hecormnacmne Ha HeoXnaaHHble

NPeanoXeHus;

- yyalwmincs MoXeT aenaTb BblGop B KOHKPETHOM CUTyaLUN.

O6opynoBaHve 1 Matepuarnbl:

- pasgaTtouHbin mMaTepuan: TekcT Peer Pressure, Active Vocabulary, Ap-
pendix 1, 2, 3 Ha KaXXO0ro yyallerocsi; HoyToyk, MPoOeKTop, MyfbTUMeaniA-

HaA npe3eHTauna munm rncTbl cbnvln-qapTa.

JIntepatypa n nHpopmaLmoHHbIE PECYPCHI

Junior Scholastic http://www.scholastic.com/teachers/lesson-plans/free-

lesson-plans
Il. Active vocabulary
peer POBHSI, POBECHUK, CBEPCTHUK
pressure AaBrneHue
cope with = handle CnpaBnsTbCs C
teens = NoAPOCTKN
issue BOMNpOC
tease OpasHnUTb
joinin npUCoeaMHUTBLCS
fake nogaenbHbIN
guy napeHb
cool «KPYTON»
mean noasiblA, HA3KUN
trick wyTKa
guilty BUHOBAaTbLIN
treat obpalaTbes ¢, OTHOCUTLCH K
involve BOBIeKaTb
get along with nagntb ¢
resist COMNpPOTUBASATLCA
encourage o6oapsATb
spread rumors pacnpocTpaHaTb CIyxu
principal ONPEKTOP LLUKObI
impress NpOW3BOAUTL BrevaTneHne
they are more likely to become... OHW, BEPOSITHEE, CTaHYT...
take drugs NPUHUMATbL HAPKOTUKK
persuade ybexpaatb
obvious 04YeBUHbIN
sense YyBCTBO
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confident yBEPEHHbIV

identity WOEHTUYHOCTb, TOXOECTBEHHOCTb

admire BOCXULLATbCA

awkward HEeNnoBKMIn

loyal BEPHbIV

integrity LLeNOCTHOCTb

bully 3anyrmeatb, 3aavpaTtb

witness ObITb cBUAETENEM

face (verb) CTankuBaTbCs

approval onobpeHne

graph rpaduk

elementary school HayanbHas LwKona

middle or junior high school ChenHAn HJKO”a (8 CLUA n Karane
ansa peten 12—15 ner)

senior high school cTapLuas cpegHss u:u(ona (8 CLLA
n Kanage gns peren 15—18 ner)

lll. The Procedure

1. Pre-reading

Before Students read the text, Teacher asks them to recollect any peer
pressure situation they have ever faced.

Teacher asks the questions to the class:

— Have you ever experienced peer pressure?

— What was it?

— How did you handle it?

Probably, there will be several answers. If there are no answers, Teacher
can give a hint:

— Have any of your peers asked you to do something you did not want to?

Then Teacher introduces Active Vocabulary table and proposes Stu-
dents to find the words from the table in the text.

2. Reading and discussion

While reading the text from Appendix 1 Students keep using Active Vo-
cabulary table. Students read the first part of the text individually.

Teacher asks questions to check comprehension:

— Do you agree with experts? Why? Why not?

Teacher should encourage Students to keep using words and word com-
binations from Active Vocabulary. At the end of each part of the text, there
is Your Turn box with a question.
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After reading the second part, Students answer the question from Your
Turn box in pairs and discuss their answers.

Teacher can divide the students into mini-groups of 3—4 to read the sub-
sequent parts and to exchange Students’ answers.

3. Post-reading

Before doing Pressure Kids Face part Teacher divides the class into two
teams.

Students interpret graphs and charts from Appendix 2 in their teams and
then answer the 10 questions from Appendix 3. It will prepare them for their
homework.

4. Homework

The final task in Your Turn box: Draw the graphs that show the situation
in your school and present them.

Students do their homework in their teams: they collect information in their
school by questioning 10—15 students. After that they draw the graphs and
charts either on A4 paper or in computers. They make their presentation as
a team, having distributed their parts.

Teacher can have teams competing for: the most interesting / original
presentation, the best visuals, the most united team, etc.

In conclusion, Teacher compares Students’ results with the data from the
text they have read.

Variation: If Students cannot do tasks in teams, Teacher can ask them to prepare
and make their presentation of one of the graphs / charts in pairs or individually.




105

Appendix 1
Text

PEER PRESSURE
Before you read try to recollect:
— Have you ever experienced peer pressure?
— What was it?
— How did you handle it?

We help you cope with one of teens’ toughest issues — peer pressure

Here is what teens around the USA say about one of the most important
issues of their lives.

When Heather B. was in the fifth grade, she sat next to a girl who was
often teased. One day, Heather joined in. “I wrote a fake love note, written
to her from ‘another guy’ in our class,” she says. “When | first did it, | just
wanted my friends to think | was cool, like them. Later, the girl found the note
and realized it was a mean trick.” Now Heather is in the 11" grade, but she
still feels guilty about what she did six years ago.

Like most young people, Heather B. had to deal with peer pressure. That
is the name given to the powerful influence that members of a group can
have on one another.

Dr. Bradford is an expert on peer pressure. He says it can influence every
area of a teenager’s life — from what you wear, to how you treat your parents,
to whether or not you get involved in illegal activities.

Many experts say that this pressure is most intensive between the ages of
12 and 14; however, it continues for the rest of our lives.

Young teenagers, says psychologist Adele Brodkin, go through many
physical and emotional changes. ‘The real issue at that age is finding a way
to emotionally separate oneself from the family, “says Brodkin. Later on, the
person will return to the family, but as a separate individual.

One way that kids cope with the loneliness of that separation, she says, is
that they form “families” with groups of friends.

The Good Side

Not all peer pressure is bad, says Bradford. “Sometimes we forget how
important it is to get along with the group. Peer pressure is a force that, at
its best, helps us to get along in the world — and it helps us to understand
ourselves as individuals.”
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Brown says that the solution “is not to resist peer pressure, but to learn to
recognize when peer pressures are healthy for us and when they are not.”

To cope with peer pressure, think about what you want for yourself before
you act.

What is healthy peer pressure?
Teens told us about friends who had encouraged them to join a team, to
study hard, or to help out a friend.

Your Turn
Do you agree that peer pressure can be sometimes healthy? Can you give
any examples?

The Bad Side

On the other hand, when kids just follow the crowd, it can sometimes lead
to trouble. Many kids report to be mean to other kids — from getting them out
of the company, to spreading false rumors about them, to beating them up.

Why does this happen? “Some people think they have control over people
when they are mean to them,” says Mary S., 14, of Michigan.

Justin C., a New Jersey teen, says that he joined in when classmates
started throwing paper, chalk, and erasers at one kid: “If | didn’t throw the
stuff at the kid, then I'd look like a loser — but if | threw it, | would look cooler.
So | did throw it.”

David Y., 11, of New York, found a different solution to a similar problem.
When he saw a group of boys teasing another boy, he told them to stop it.
When the teasing continued, he told the principal. “Those five boys got in
trouble. It was a good feeling”, he said.

Your Turn
What would you do in this case?

Peer pressure can lead to other kinds of negative behavior as well. Many
kids start smoking to impress their friends. Studies show that kids who smoke
are nine times more likely to drink. Also, kids who start drinking in their early
teens are four times more likely to become alcoholics than people who start
later, according to the National Institute of Health. Many experts say that
heavy drinking can lead to taking drugs.

How do teenagers persuade others to take part in negative behavior?
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Sometimes teens are directly invited to join in. That happened to Thomas
K. of Michigan. “Once, a kid asked me to smoke together,” he told us. “I just
walked away.”

Knowing What You Are

The pressure is not always obvious. “Peer pressure comes in many dif-
ferent forms,” explains Bradford. “If all the people around a kid are doing
this, buying that, staying away from that, then they’re modeling how to act
for others.”

Many students and experts agree that the biggest help in coping with peer
pressure and living a positive life is having a confident attitude and a strong
sense of yourself.

Experts agree that kids who have strong relationships with their families
often have an easier time coping with peer pressure. But, says Brodkin, “A
lot of kids still have a solid sense of their own identity even if they don’t have
the most wonderful childhood. "Many young people, he says, have found a
grown-up whose values they admire whom they use as a role model.

Your Turn
Do you use anybody as a role model?
What do you like about that person?

Dealing with Peer Pressure

What is the best way to handle peer pressure? Many times, says Brodkin,
kids do not need to make a big point of saying no. “You don’t have to say
‘No’ loudly or say ‘Yes, I'll do whatever you want.” There’s a whole world of
possibilities in between.”

Your Turn
Your friend asks you to do something you do not want. Make a list of pos-
sible answers between saying “No” and “Yes, I'll do it.”

Sometimes young people have a hard time getting out of situations with-
out feeling stupid, says Brodkin. But by the time most people are adults, they
have learned to handle such situations. “If we don’t want to have lunch with
someone, we just say we’re too busy,” says Brodkin.

Some students get out of awkward situations by using humor, or by ignor-
ing people who are trying to pressure them.

Even then, it is not always possible to avoid some of the pain that peer
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pressure can cause. “A lot of times, it's a choice between feeling accepted,
feeling loyal to friends, or feeling some sense of integrity,” says Brown. ‘It's
a difficult choice.”

If young people try to think about what they want for themselves before
they act, it can help them cope with peer pressure, advises Brodkin. “It's
really tough,” she says, “but if kids are confident about their values, other
people may begin to see things their way. As time goes on, standing by your
own values gets easier.”

Your Turn

1. What kinds of peer pressure have you faced? How did you cope with it?

2. Does it help to have a sense of respect for you? Give reasons to sup-
port your answer.

Appendix 2
Graphs and Charts

Smoking
This graph shows the percentage of students in grades 6 through 12 who
reported peer approval of smoking.

Artwork: a bar chart, bars are in the form of cigarettes. The bigger is the
% the longer is the cigarette.

Prepare a diagram basing on the following data:
All schools 45%

Elementary 12%

Middle or junior high 29%

Senior high 63%

Bullying
This table shows how young people in grades 6 through 12 responded
when asked about bullying in their schools.

Prepare a diagram basing on the following data:
Occurred in their school 56%

Witnessed it 42%

Worried about it 18%

Happened to them 8%
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Some Good Attitudes

Here is what students in grades 6 through 12 said when asked if their
peers believe that it is very important to work hard for good grades, and if
most teachers and students respect each other.

Artwork: two groups of bar charts with the figures below

It is very important to work hard for good grades.
Prepare a diagram basing on the following data:
Elementary 45%

Middle or junior high 35%

Senior high 38%

Most teachers and students at school respect each other.
Prepare a diagram basing on the following data:
Elementary 76%

Middle or junior high 61%

Senior high 61%

Source: Junior Scholastic //
http://www.scholastic.com/teachers/lesson-plans/free-lesson-plans

Appendix 3
Questions

Pressures Kids Face
Study the facts and graphs in Appendix 2. Then answer the questions.

Questions

1. What percentage of elementary students reported peer approval of smoking?

2. How many times approval of smoking is higher among senior high students
than elementary students?

3. Do a majority of students in all schools approve of smoking?

4. What percentage of students in grades 6 through 12 reported having been
bullied?

5. What percentage of students in grades 6 through 12 witnessed bullying in
their schools?

6. Are most of students in these grades worried about bullying?

7. What percentage of middle or junior high school students believe that it is
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very important to work hard for good grades?

8. What percentage of middle or junior high school students believe that most
teachers and students respect each other?

9. The percentage of students who said that it is very important to work hard is
lowest among students in which schools?

10. Do most of U.S. students say that most teachers and students respect each
other?

Homework: draw the graphs that show the situation in your school and
present them.
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UNIVERSAL DECLARATION OF HUMAN RIGHTS

Adopted and proclaimed
by General Assembly resolution 217 A (lll)
of 10 December 1948

Preamble

Whereas recognition of the inherent dignity and of the equal and inalien-
able rights of all members of the human family is the foundation of freedom,
justice and peace in the world, Whereas disregard and contempt for human
rights have resulted in barbarous acts which have outraged the conscience
of mankind, and the advent of a world in which human beings shall enjoy
freedom of speech and belief and freedom from fear and what has been
proclaimed as the highest aspiration of the common people, Whereas it is
essential, if man is not to be compelled to have recourse, as a last resort, to
rebellion against tyranny and oppression, that human rights should be pro-
tected by the rule of law, Whereas it is essential to promote the development
of friendly relations between nations, Whereas the peoples of the United Na-
tions have in the Charter reaffirmed their faith in fundamental human rights, in
the dignity and worth of the human person and in the equal rights of men and
women and have determined to promote social progress and better stand-
ards of life in larger freedom, Whereas Member States have pledged them-
selves to achieve, in co-operation with the United Nations, the promotion of
universal respect for and observance of human rights and fundamental free-
doms, Whereas a common understanding of these rights and freedoms is of
the greatest importance for the full realization of this pledge, Now, Therefore
THE GENERAL ASSEMBLY proclaims THIS UNIVERSAL DECLARATION
OF HUMAN RIGHTS as a common standard of achievement for all peoples
and all nations, to the end that every individual and every organ of society,
keeping this Declaration constantly in mind, shall strive by teaching and ed-
ucation to promote respect for these rights and freedoms and by progres-
sive measures, national and international, to secure their universal and effec-
tive recognition and observance, both among the peoples of Member States
themselves and among the peoples of territories under their jurisdiction.
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Article 1

All human beings are born free and equal in dignity and rights. They are
endowed with reason and conscience and should act towards one another
in a spirit of brotherhood.

Article 2

Everyone is entitled to all the rights and freedoms set forth in this Decla-
ration, without distinction of any kind, such as race, colour, sex, language,
religion, political or other opinion, national or social origin, property, birth
or other status. Furthermore, no distinction shall be made on the basis of
the political, jurisdictional or international status of the country or territory to
which a person belongs, whether it be independent, trust, non-self-governing
or under any other limitation of sovereignty.

Article 3
Everyone has the right to life, liberty and security of person.

Article 4
No one shall be held in slavery or servitude; slavery and the slave trade
shall be prohibited in all their forms.

Article 5
No one shall be subjected to torture or to cruel, inhuman or degrading
treatment or punishment.

Article 6
Everyone has the right to recognition everywhere as a person before the
law.

Article 7

All are equal before the law and are entitled without any discrimination to
equal protection of the law. All are entitled to equal protection against any
discrimination in violation of this Declaration and against any incitement to
such discrimination.

Article 8

Everyone has the right to an effective remedy by the competent national
tribunals for acts violating the fundamental rights granted him by the consti-
tution or by law.
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Article 9
No one shall be subjected to arbitrary arrest, detention or exile.

Article 10

Everyone is entitled in full equality to a fair and public hearing by an inde-
pendent and impartial tribunal, in the determination of his rights and obliga-
tions and of any criminal charge against him.

Article 11

(1) Everyone charged with a penal offence has the right to be presumed
innocent until proved guilty according to law in a public trial at which he
has had all the guarantees necessary for his defence.

(2) No one shall be held guilty of any penal offence on account of any act
or omission which did not constitute a penal offence, under national or
international law, at the time when it was committed. Nor shall a heavier
penalty be imposed than the one that was applicable at the time the penal
offence was committed.

Article 12

No one shall be subjected to arbitrary interference with his privacy, fam-
ily, home or correspondence, or to attacks upon his honour and reputation.
Everyone has the right to the protection of the law against such interference
or attacks.

Article 13

(1) Everyone has the right to freedom of movement and residence within
the borders of each state.

(2) Everyone has the right to leave any country, including his own, and to
return to his country.

Article 14

(1) Everyone has the right to seek and to enjoy in other countries asylum
from persecution.

(2) This right may not be invoked in the case of prosecutions genuinely
arising from non-political crimes or from acts contrary to the purposes and
principles of the United Nations.

Article 15
(1) Everyone has the right to a nationality.
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(2) No one shall be arbitrarily deprived of his nationality nor denied the
right to change his nationality.

Article 16

(1) Men and women of full age, without any limitation due to race, nation-
ality or religion, have the right to marry and to found a family. They are en-
titled to equal rights as to marriage, during marriage and at its dissolution.
(2) Marriage shall be entered into only with the free and full consent of the
intending spouses.

(3) The family is the natural and fundamental group unit of society and is
entitled to protection by society and the State.

Article 17

(1) Everyone has the right to own property alone as well as in association
with others.

(2) No one shall be arbitrarily deprived of his property.

Article 18

Everyone has the right to freedom of thought, conscience and religion; this
right includes freedom to change his religion or belief, and freedom, either
alone or in community with others and in public or private, to manifest his
religion or belief in teaching, practice, worship and observance.

Article 19

Everyone has the right to freedom of opinion and expression; this right
includes freedom to hold opinions without interference and to seek, receive
and impart information and ideas through any media and regardless of fron-
tiers.

Article 20

(1) Everyone has the right to freedom of peaceful assembly and associ-
ation.

(2) No one may be compelled to belong to an association.

Article 21

(1) Everyone has the right to take part in the government of his country,
directly or through freely chosen representatives.

(2) Everyone has the right of equal access to public service in his country.
(3) The will of the people shall be the basis of the authority of government;
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this shall be expressed in periodic and genuine elections which shall be
by universal and equal suffrage and shall be held by secret vote or by
equivalent free voting procedures.

Article 22

Everyone, as a member of society, has the right to social security and is
entitled to realization, through national effort and international co-operation
and in accordance with the organization and resources of each State, of the
economic, social and cultural rights indispensable for his dignity and the free
development of his personality.

Article 23

(1) Everyone has the right to work, to free choice of employment, to just
and favourable conditions of work and to protection against unemploy-
ment.

(2) Everyone, without any discrimination, has the right to equal pay for
equal work.

(3) Everyone who works has the right to just and favourable remuneration
ensuring for himself and his family an existence worthy of human dignity,
and supplemented, if necessary, by other means of social protection.

(4) Everyone has the right to form and to join trade unions for the protec-
tion of his interests.

Article 24
Everyone has the right to rest and leisure, including reasonable limitation
of working hours and periodic holidays with pay.

Article 25

(1) Everyone has the right to a standard of living adequate for the health
and well-being of himself and of his family, including food, clothing, hous-
ing and medical care and necessary social services, and the right to se-
curity in the event of unemployment, sickness, disability, widowhood, old
age or other lack of livelihood in circumstances beyond his control.

(2) Motherhood and childhood are entitled to special care and assistance.
All children, whether born in or out of wedlock, shall enjoy the same social
protection.

Article 26
(1) Everyone has the right to education. Education shall be free, at least
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in the elementary and fundamental stages. Elementary education shall be
compulsory. Technical and professional education shall be made general-
ly available and higher education shall be equally accessible to all on the
basis of merit.

(2) Education shall be directed to the full development of the human per-
sonality and to the strengthening of respect for human rights and funda-
mental freedoms. It shall promote understanding, tolerance and friendship
among all nations, racial or religious groups, and shall further the activities
of the United Nations for the maintenance of peace.

(3) Parents have a prior right to choose the kind of education that shall be
given to their children.

Article 27

(1) Everyone has the right freely to participate in the cultural life of the
community, to enjoy the arts and to share in scientific advancement and
its benefits.

(2) Everyone has the right to the protection of the moral and material in-
terests resulting from any scientific, literary or artistic production of which
he is the author.

Article 28
Everyone is entitled to a social and international order in which the rights
and freedoms set forth in this Declaration can be fully realized.

Article 29

(1) Everyone has duties to the community in which alone the free and full
development of his personality is possible.

(2) In the exercise of his rights and freedoms, everyone shall be subject
only to such limitations as are determined by law solely for the purpose of
securing due recognition and respect for the rights and freedoms of oth-
ers and of meeting the just requirements of morality, public order and the
general welfare in a democratic society.

(3) These rights and freedoms may in no case be exercised contrary to the
purposes and principles of the United Nations.

Article 30

Nothing in this Declaration may be interpreted as implying for any State,
group or person any right to engage in any activity or to perform any act
aimed at the destruction of any of the rights and freedoms set forth herein.
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ABTOPbI-COCTABUTENNMN:

BonxoeBa AHHa BopucoBHa — pykoBOAUTENb Kiyba MEXKyrbTypHOW
KOMMYHVKaLm HekoMmMepYeckor obLeobpasoBaTenbHON Wkonbl «Pagyra»
(BopoHex)

NaweBa Jliogmuna WoHOBHa — yuuTenb adrnmmickoro sisbika MAQOY
«JTnuen Ne 2» (Mepmb)

KacatkuHa CseTnaHa HukonaesHa — yunTenb aHrnuinckoro sa3eika AMOY
«l'ymaHuTapHbIv nuueny (Vhxesck)

HukutuHa EneHa AHaTOnbeBHa, npenofaBaTeflb aHMMMNCKOro A3blka
wkonbl «MHTepnuHrea» (BopoHex)

OntoHMHa Hatanba HukonaeBHa — yunTenb aHrnunckoro sisbika MAQY
«COLU Ne 77 ¢ yrnybneHHbIM n3y4yeHnem aHrnminckoro asbika» (Mepwmb)

CuBkoBa CseTnaHa VIBaHOBHa — y4duTenb aHrnumnckoro sseika MAOY
«COLU Ne 77 ¢ yrny6neHHbIM N3y4YeHneM aHrMNCKoro ssbika» (Mepmb)

CkBopuoBa /pnHa AHaTonbeBHa — OOLEHT Kadeapbl 4eN0BOro aHrnnn-
CKOro A13blka Y parnbCcKoro rocy1apCTBEHHOIr0 9KOHOMMUYECKOro YyHUBEpCUTETa
(ExaTtepuHbypr)

CycnoB AHgpeit Bopucosud — npodeccop Kkaeapbl HOBOW Y HOBEWLLIEN
ncropun Poccum MNepmckoro rocygapcTBEHHOro ryMmaHuTapHo-negarornye-
ckoro yHusepcuteta (lMepmb)

TykmaueBa TaTbsiHa BacunbeBHa — npenogasatens MBOY «COLL Ne 90
C yrnybneHHbIM N3y4eHMeM PYyCCKOro M aHrMNCKOro s3blkoBy (VxeBck)

WunaeBa AHHa WnbuvHWYHA — yunUTENb AHITIMACKOTO $3blka, ThHOTOP
KOIOAY «Bstckasi rymaHuTapHas rMMHasnst ¢ yriybneHHbIM n3yYyeHnem
aHrnumnckoro s3blka» (Kupos)

Pedakmopsi:

CycnoB AHgpeit bopucosu4, npodeccop kadenpbl HOBOW N HOBEWLLEN
nctopum Poccum Nepmckoro rocygapCTBEHHOIO r'yMaHuTapHo-negarornye-
CKOTrO YHMBEPCUTETA, 4. W. H.

EHbaeBa Jliogmnna BanepbeBHa, OOUEHT kadeapbl aHIMMIACKOM douno-
normm NepmMcKoro rocyaapCTBEHHOIO ryMaHUTapHO-Neaarormyeckoro yHu-
BepcuTeTa, K. @. H.
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Mo peweHnto MuHiocta PO LleHTp rpaxgaHckoro obpasoBaHust 1 npas
yernoBeka ABMSETCs OpraHM3aLmen, BoiMONHAKLWEN PYHKLMM MHOCTPAHHOIO
areHTa. Mbl C 3TMM peLLeHreM He COrMnacHbl 1 OTCTanBaeM CBOK MO3MLMIO

B cydax.

68 MpaBa uyenoBeka Ha ypoKax aHrnMMcKoro sAsbika: MeTtoanyeckoe
nocobwue /noa pea. o. n. H. A.b. Cycnosa, k. d. H. J1.B. EHGaeBon/. Nepmb,
2016.-120 c.



Mpennaraemoe meTtoguyeckoe nocobue cogepkut paspaboTku paga
YPOKOB, MO3BOMAKLLME MNpernofaBaTento aHrmMUMACKOro A3bika peluaTb
BOCMUTaTESNIbHbIE 3a4a4qn, akTMBHO (DOPMMWPOBAaTb PaKaAaHCKYyHo
KOMMNETEHTHOCTb Y4aLLMXCA B COOTBETCTBUM C opneHTupamm GrocC.
MeTognyeckoe nocobue nNogroToBNEHO Npu hMHAHCOBOM COAENCTBMM
Esponetickoro Colo3a. Ero copgepxaHue sBNAETCA WMCKMIOYUTENbHO
OTBETCTBEHHOCTEH) ABTOPOB-COCTaBMTENen W LleHTpa rpagaHckoro
oOpasoBaHUs M NpaB 4YenoBeka M MOXET He coBnagaTb C No3vumeit
Eeponerickoro Cotosa.
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